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Introduction:

Students gain experience and course credit by completing field and clinical experience in teaching at various
age levels from birth through the grade 12 in a variety of settings. These may include public and private school
settings that serve children who are deaf or hard of hearing. Every student must complete 30 clock hours of
early level experience, 45 clock hours of mid-level experience, and 12 weeks of experience at the culminating
level to qualify for the M.S.D.E. program and initial teacher certification recommendation.

During field and clinical experiences, and in this handbook, the PACS student will be referred to as the
“student teacher” and the teacher who supervises the student will be referred to as the “cooperating
teacher.” The “Field and Clinical Coordinator” is the instructor of the course and overall coordinator of the
practicum experiences. The terms “practicum” and “field and clinical experience” may be used
interchangeably.

Note: For students in a one-year program, an individualized curriculum, including clinical and field
experiences, is developed using a team approach between the student, the student’s advisor, and the PACS
Office.

Courses, Hours, and Schedules:
PACS 4511: For the fall semester, student teachers will be assigned to two separate half-day placements.

PACS 4512: During the month of January (see dates on PACS Academic Calendar), student teachers will be
assigned to one placement for full-days. This placement will be outside of the St. Louis area at a location
approved by the Field and Clinical Supervisor (except for students with medical or other important restrictions
prohibiting them from leaving the St. Louis area for the month of January). All costs for the January placement,
such as housing, transportation, background checks, drug screenings and teaching materials, will be the sole
responsibility of the student teacher. For the 12-week Spring placement, student teachers will be assigned to
one placement Monday through Friday for mornings only.

Field and clinical experience schedules follow the PACS Academic Calendar, including scheduled holidays. Field
and clinical experience start and end dates for each semester will be published on the PACS Academic
Calendar. Once a placement has been confirmed, it is the student’s responsibility to contact the cooperating
teacher to make arrangements for the schedule and other details. All students are encouraged to work
cooperatively with placement sites regarding specific schedules, including days, times and locations. Students
may be asked to complete clock hours on scheduled academic holidays (including spring break, fall break and
similar days of clinical operation), weekends, evenings, or at alternate locations. In addition, students may be
expected to make up days missed.

Meetings:

Students will meet with the Field and Clinical Supervisor at the following times:

J August of first year via webcast and email — general orientation to field and clinical experience

J November/December of first year — regarding placement paperwork requirements

J May of first year — regarding information about placements and scheduling

J August of second year via webcast and email — regarding specific field and clinical experience details

In addition, student teachers will be observed approximately every three weeks, with feedback available post
observation. Student teachers will be required to provide a lesson plan at the time of the observation.



Document Submission and Storage

All class documents will be submitted and stored using WUSTL Box. WUSTL Box is a secure way to store,
manage and access digital files. https://box.wustl.edu/. Each student will have a Field and Clinical Experience
(FCE) folder only viewable to the student and related PACS staff. Students will upload all forms, assignments,
evaluations and other documentation through to their FCE folder via WUSTL Box. Students will be responsible
for converting all paper documents to digital files using a scanner or a document scanner app on a mobile
device (such as Microsoft Office Lens or Adobe Scan).

It will be the responsibility of the student to label and organize the folder so that the Field and Clinical
Supervisor can readily find documents.

Prerequisite Paperwork for Placements
All student teachers must provide the required paperwork for public school district placements to the Field
and Clinical Supervisor. This includes the following:

J Background check clearance and drug screening letter

J WU transcript

. TB skin test results (sometime within 6 months of the placement end)
o Resume

. Philosophy of Education

. Substitute teaching certificate

. Undergraduate transcript (to be uploaded for substitute certification)
] Fingerprinting (required for substitute certification)

The Field and Clinical Supervisor meets with the first-year students in December to provide information about
accessing the required paperwork listed above. Placements cannot be requested until the paperwork is
uploaded by the student to his/her FCE folder in WUSTL Box.

Supervision and Documentation of Hours:

Students must be supervised at all times by a cooperating teacher who meets the DESE requirements. Under
no circumstances should a student not have direct supervision by a qualified professional for a period of
greater than one hour in any given day unless advance approval has been granted by PACS. DESE
requirements for cooperating teachers include:

J State certification in content area and grade range
J Minimum of three years of experience in preschool-12th grade schools and/or educator preparation
J Master’s degree

Student teachers must keep a detailed, accurate log of clock hours spent in early-level, mid-level and
culminating-level field and clinical experiences. This includes observation, practice teaching, planning and
preparation, and other activities directly related to the role of the teacher with regard to students (e.g., in-
services, IEPs, parent support). Only those hours actually spent under the supervision of the cooperating
teacher may be logged and counted. Non-teaching hours—such as during lunch, nap, and travel time—may
not be counted. Additionally, teaching hours should not be counted when the student teacher is supervised
by a substitute teacher who does not meet the cooperating teacher requirements. This should occur
minimally. All hours must be documented on the Field and Clinical Experiences Log Form, signed by the
cooperating teacher at the end of each placement, and uploaded by the student to his/her FCE folder in
WUSTL Box on the last day of each rotation.

Employment and Payment:
Students may not accept any employment or position in which they are expected to fulfill the role and/or
duties typically reserved for fully certified and/or licensed professional without receiving authorization from



https://box.wustl.edu/

PACS in advance. This includes, but is not limited to, maternity leave coverage or other substitute coverage for
a fully certified and/or licensed professional. Furthermore, any M.S.D.E. student offered a paid position in any
school setting must first obtain the authorization of the Director of Deaf Education Studies before accepting
the position. The student and/or facility may be asked to provide specific details on the position, such as the
types of activities in which the student will be engaged, payment rate and supervision.

Absences:
Please refer to the attendance policies outlined in the PACS Student Handbook for complete information.
Students are expected to attend field and clinical experiences, as assigned. Planned absences must be
approved and excused first by the Field and Clinical Coordinator. Cooperating teachers must also approve
excused absences. Planned absences, including job interviewing, should be avoided during practicum hours.
Any absence may negatively impact grading and/or result in disciplinary action by the CAPES.
The procedure for unplanned absences is as follows.

1. Contact your cooperating teacher immediately. Call first and text only if you are unable to talk in-

person.

2. Email the Field and Clinical Coordinator immediately following contact with your cooperating teacher.

3. After the Field and Clinical Coordinator responds, create a PDF of the email exchange.

4. Upload the PDF to your WUSTL Box folder for that rotation for reference.

Grievance Procedures:
Please refer to the Grievance Procedures outlined in the PACS Student Handbook for complete information.
Concerns should be reported immediately to Field and Clinical Supervisor.

Teacher Candidate Assessment Rubric and Teacher Candidate Assessment Tool

A Teacher Candidate Assessment Rubric (TCAR) has been provided for each of the nine standards with
representative indicators for each standard. The rubric specifically highlights the transition from “knowing to
doing” that occurs during the Clinical Experience. The first row of the rubric articulates the particular
performance represented in the given standard. This articulation occurs across a continuum that includes
skills and knowledge Not Evident, Emerging, Developing, Skilled, and Exceeding. The Teacher Candidate
Assessment Rubric is offered for informational purposes for the Teacher Candidate, Ed Prep Supervisor, and
Cooperating Teacher. The overall purpose of the rubric is to create common language around the expected
performance of the Teacher Candidate in the Clinical Experience.

The Teacher Candidate Assessment Tool (TCAT) is a specifically designed evaluation tool used to assess
Teacher Candidates, both formatively and summatively, throughout the culminating semester. The nine focus
standards were selected from the Missouri Teacher Standards to evaluate Teacher Candidates similarly to the
principal evaluations of first-year teachers.

Formative evaluations using the TCAT provide opportunities for the Teacher Candidate to analyze their growth
on a single standard over time. This promotes reflection, as well as conferencing and goal-setting with
evaluators. Formatively, the assessment tool provides a “snapshot” of the Teacher Candidate’s abilities during
an evaluation lesson. Evaluators should score based on the performance of the Teacher Candidate during the
evaluation lesson only.

To provide summative scores used for certification recommendation, the Cooperating Teacher and Ed Prep
Supervisor will conference and consider the formative data points provided throughout the observations
during the culminating semester. A holistic score for each standard will be assigned by both the Cooperating
Teacher and Ed Prep Supervisor. This score will be a reflection of formative evaluation scores, growth of the
candidate, and the degree to which the candidate met the expectations detailed in the Skilled Candidate



description. A Teacher Candidate’s summative evaluation scores are used for certification recommendation by
the educator preparation program.

Field and Clinical Experience Folders:

Student teachers are expected to keep all clinical and field experience paperwork organized in FCE folder in
WUSTL Box throughout each rotation. Folders are due on the last day of the placement unless otherwise
specified by the Field and Clinical Supervisor. Blank forms, evaluations and other documents will be available
in the FCE Documents folder in WUSTL Box.

Iltems to be placed in the folder include:
e Goals signed by Cooperating Teacher
e Assignments and Supporting Documents (minimum of 3)
= Lesson plans, observations, Formative TCATs from cooperating teachers, student work,
etc.
Links to Video Reflections
DESE Teacher Candidate Assessment Tool (TCAT) Summative
= 1 Summative TCAT from cooperating teacher
= 1 Summative TCAT from ed prep supervisor/FCE Coordinator
DESE Teacher Candidate Assessment Tool (TCAT) Formative
= The FCE Coordinator and the teacher candidate will complete 2 TCATs per rotation on
the same lesson. The FCE Coordinator will observe a lesson and complete a Formative
TCAT. The student has 48 hours after the lesson to complete a TCAT on the same lesson.
= 2 Formative TCATs from FCE Coordinator
= 2 Formative TCATs from teacher candidate
Field and Clinical Experience Log Forms

Goals signed by Cooperating Teacher: Student teachers should develop three goals for each placement. Goals
should state specific skills the student teacher hopes to improve upon during the placement. These can be
related to the categories and skills outlined in the DESE Teacher Candidate Assessment Rubric. The student
teacher may develop these alone or through collaboration with the cooperating teacher. The cooperating
teacher should review and sign off on the goals ensuring that they are appropriate.

Assignments and Supporting Documents: Cooperating teachers will require student teachers to complete
various assignments and create other documents to support their teaching. Student teachers are expected to
complete any additional assignments and duties that are set forth by the cooperating teacher. Student
teachers should include a minimum of 3 of these documents in their folders.

Links to Video Reflections: Students will be required to create video reflections throughout their rotations.
These videos will only be viewed by PACS staff. The purpose is to allow the student teacher to talk about
specific strengths and weaknesses that may have surfaced during the field and clinical experience. It is
designed to help identify areas in which the student teacher may want or need additional practice or
assistance. It is also intended to practice professional lingo and develop comfortability talking (not just writing)
about teaching. Students will be provided topics for discussion via WUSTL Box or Canvas. The Field and
Clinical Coordinator will email a notification of the posting, as well as the response deadline. Students may
choose the video platform (e.g. YouTube, Vimeo, Dropbox). Students are responsible for their technology and
should test prior to due dates. Technology failure may impact grading.

DESE Teacher Candidate Assessment Tool (Summative): The cooperating teacher will complete this
assessment at the end of the placement to indicate the student teacher’s overall progress. Cooperating
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teachers are asked to orally review this final assessment mid-way through the placement with the student
teacher as a method of identifying any areas of weakness. This allows the student teacher time to make
progress in those areas before the end of the placement. The cooperating teacher must submit this completed
evaluation directly to the student teacher or directly to the Field and Clinical Coordinator (in person, by email
or by fax) by the end of the placement.

DESE Teacher Candidate Assessment Tool (Formative Lesson Evaluation): The FCE Coordinator or other PACS
staff will supervise student teachers approximately every three weeks and provide feedback post-observation.
The written feedback will be posted in the student’s FCE folder via WUSTL Box. Student teachers will be
required to provide a lesson plan at the time of the observation. The FCE Coordinator and the student teacher
will select 2 lessons each rotation to calibrate. Both will complete the TCAT Formative Lesson Evaluation
within 48 hours of the observation and upload to WUSTL Box. This provides the student teacher with timely
feedback on his/her teaching and provides opportunities for growth throughout the rotation.

Field and Clinical Experience Log Forms: Every student in the PACS program is required to complete the
following clock hours of field and clinical experience:

J Early Level: 30 clock hours
] Mid-Level: 45 clock hours
J Culminating Level: minimum of 12 weeks

It is the student teacher’s responsibility to keep accurate records of all hours on the Field and Clinical
Experience Log Form. First year students will keep track of observation hours on the Field and Clinical
Experiences Log (1st Year PACS Student) Form. Specific observation opportunities will be available in various
classes during the first year of coursework. These hours will then transfer to the Field and Clinical Experiences
Log Form for second year students when practicum begins. Student teachers should keep these log sheets
until the end of each placement, at which time they should be signed by the cooperating teacher and then
submitted to the Field and Clinical Supervisor in the folder. The student teacher is responsible for submitting
the log sheets in a timely manner; failure to do so could delay calculation of course grades. After submission of
clock hours, the PACS Office will provide an updated summary to the student and the Field and Clinical
Supervisor (via SharePoint site), which outlines the total hours completed.

Completion of the specified hours fulfills the requirement for certification, but does not mark the end of the
field and clinic experience obligation.

Other Possible Assignments/Evaluations:

A cooperating teacher has the freedom to require any assignments she feels necessary for the student to
demonstrate an understanding of instructional strategies and an ability to plan appropriate lessons for the
student(s). This may include, but is not limited to, the following:

Observation reports: Though observation reports are not required, the cooperating teacher may assign them
at his/her own discretion. Examples include observation of listening, language, speech, reading or any content
area lessons. A quality observation report demonstrates an understanding of the rationale behind specific
teaching techniques. Areas of focus may include methods of language instruction (such as modeling and
prompting), techniques of speech instruction and correction, and the incorporation of pragmatic language
instruction and behavior guidance by the cooperating teacher. If the student teacher has not demonstrated
the ability to analyze teaching behaviors and techniques as well as an understanding of behavioral guidance
methods, the cooperating teacher may assign additional observation reports. The cooperating teacher will
provide due dates and details for completing the observations, if required.



Lesson Plans: Though lesson plans are not required, the cooperating teacher may assign them at his/her own
discretion. The cooperating teacher will determine the lesson plan format, yet lesson plans generally include
lesson objectives, language targets, and an outline materials and procedures that will be implemented in a
lesson. The cooperating teacher will determine the due dates, if required.

Lesson Evaluations: Though lesson evaluations are not required, the cooperating teacher may choose to
assess the student teacher’s lessons at his/her own discretion. This is most often done informally and orally,
though many students appreciate written feedback. Cooperating teachers who prefer a more formal lesson
evaluation can use the optional lesson evaluation in the Appendix, though it is not required.

Course Evaluations:

Students are expected to participate in regular evaluation of clinical and field experiences. These processes
provide PACS faculty and staff with the opportunity to identify areas of strength, identify areas needing
improvement, and to implement changes that improve the processes and experiences for everyone. These
evaluations include online course evaluations, which are completed at the end of every semester and provide
general feedback on the field and clinical experiences. Information from these evaluations may be compiled
for sharing with cooperating teachers, so thoughtful and constructive feedback (positive and negative) should
be provided.

Grading:
Semester grades will be determined based on the combination of the work contained in the student teacher’s

FCE folder, Video Reflections, and from formal and informal evaluations. A copy of the field and clinic
experience grading rubric can be found in the Appendix.

Professionalism:

Student teachers represent Washington University always. They should, therefore, always be mindful of their

attitude, behavior, dress and interactions. Additional information is contained in the PACS Student Handbook,

but the following areas are especially important regarding field and clinical experience placements.
Confidentiality:

0 Student teachers must obtain permission from the cooperating teacher or other appropriate
personnel in order to view student files. (Note that the policy in some schools may not make
this information readily available to student teachers.)

0 Any exchange of information by student teachers and the cooperating teacher regarding
children should be held in confidence out of respect for the students and families.

Visitors:

0 If classroom visits are predetermined, student teachers should consult with the cooperating
teacher regarding his/her duties during that time.

0 If an unannounced visitor arrives while a student teacher is instructing the children, he/she
should continue with the lesson unless instructed otherwise.

Parents:

0 Student teachers are assigned to classrooms for brief periods of time and should not assume
the role of the classroom teacher when interacting with the parents.

0 Student teachers are expected to be respectful toward parents and to communicate in a
professional manner, but they should refer all questions to the cooperating teacher.




MEES Teacher Candidate Assessment Rubric

Standard 1: Content knowledge aligned with appropriate instruction. The teacher candidate understands the central concepts, structures, and tools of inquiry of the
discipline(s) and creates learning experiences that make these aspects of subject matter meaningful and engaging for students.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  Provides no opportunity
for students to process
content.

e  Makes mistakes and/or
shares misinformation
when teaching content.

e  Makes no attempt to
address needed vocabulary
or terminology necessary
to understand content.

e  Students are not engaged
in the content.

[ Demonstrates an
awareness of possible
strategies to allow
students to process
content.

° Provides students basic
information about content,
but unable to convey a
deep understanding of the
topic.

e  Planstointroduce
vocabulary and
terminology, but fails to
use strategies to enhance
student engagement and
responses.

e  Few students are engaged
in the content.

e  Provides students with
limited opportunities to
process content through
discussion with others.

e  Uses accurate content
knowledge to support
learning.

e  Uses limited strategies to
teach academic content,
vocabulary, and
terminology.

e  Some students exhibit
engagement in the
content.

e  Provides students
opportunities to process
the content through
discussion with others.

e  Uses accurate content
knowledge, relevant
examples, and content-
specific resources to
engage students and
support learning.

e  Uses a variety of evidence-
based instructional
strategies to teach
academic content,
vocabulary, and
terminology to enhance
student engagement and
responses.

e  The majority of students
exhibit engagement in the
content, e.g. raising hands,
participating in activities,
using vocabulary.

e |dentifies low engagement
and responds with
strategies to increase
engagement.

e  Uses a variety of skillful
questioning strategies to
promote active
participation and depth of
student response.

e  Facilitates a lesson in
which every student in the
class appears engaged for
the duration of the lesson.

Representative Indicators: 1.1 Content Knowledge and 1.2 Student Engagement in Subject Matter




Standard 2: Student Learning, Growth and Development. The teacher candidate understands how students learn, develop and differ in their approaches to learning. The
teacher candidate provides learning opportunities that are adapted to diverse learners and support the intellectual, social, and personal development of all students.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  Makes no attempt to
differentiate content,
process, product, or
environment.

e [sunaware of students’
background knowledge
and/or learning needs.

e  Makes no attempt to
differentiate to meet
student needs.

e  Describes the possible
ways to adjust instruction
based on student
differences.

e  Acknowledges student
demographics, but does
not consider during lesson
implementation.

o  Describes possible
differentiation strategies to
meet student needs.

e  Varies activities within a
lesson but does not
intentionally consider
student differences.

e  Uses knowledge of the
class overall to meet
needs.

e Incorporates instructional
strategies to meet needs
of some students.

e  Designs and implements a
lesson that intentionally
varies one or more of the
following with purpose:
content, process, product
and/or environment.

e  Uses knowledge of
students to meet individual
needs, including
accommodations and
modifications as needed.

e  Designs and utilizes a
variety of evidence-based
instructional strategies
and/or adapted
assessment tools to meet
student needs.

e  Designs and utilizes a blend
of whole-class, group,
and/or individual
instruction.

e  Uses strategies linked to
the different needs and
attributes of students for
differentiation in teacher
presentation and student
response.

®  Recognizes student needs
in the moment and adjusts
teacher presentation
and/or student groupings
to address variations in
student learning.

Representative Indicator: 2.4 Differentiated Lesson Design




Standard 3: Curriculum Implementation. The teacher candidate recognizes the importance of long-range planning and curriculum development. The teacher candidate
implements curriculum based upon student, district and state standards.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  Makes no attempt to
access standards.

e  Learning activities clearly
do not align to standards.

e  Does not include standards
in lesson plans.

® Does not post or mention
the learning objective
during the lesson

e  Designs lesson
demonstrating knowledge
of how to access district,
state, and/or national
standards.

e  Plans for learning activities
somewhat aligned to
district, state, and/or
national standards.

e  Records the learning
objectives on the lesson
plan.

e  Posts the learning
objective but does not
mention the objective
during the lesson.

e Implements lesson and
assessments exhibiting
limited understanding of
appropriate curriculum.

e Implements learning
activities aligned to district,
state, and/or national
standards.

e  Posts the learning
objective(s) in student-
friendly language but only
refers to it minimally
during instruction.

e  States the learning
objectives so that some
students are able to
articulate the objective of
the lesson.

e Implements lessons and
assessments exhibiting
understanding of
appropriate curriculum.

e Implements and/or utilizes
embedded formative
assessment opportunities
and learning activities
closely aligned to chosen
district, state, and/or
national standards.

e  Connects learning
objectives to real world
references to aid in
student comprehension.

e  (Clearly conveys objectives
so that the majority of
students are able to
articulate the objective of
the lesson in student
friendly language.

e  Delivers lessons and
assessments that illustrate
a high degree of
understanding of the
intended learning
objectives.

e  Connects cross-curricular
subjects and/or considers
scope and sequence when
implementing lessons.

e  Makes adjustments during
the lesson while still
following district
curriculum.

Representative Indicator: 3.1 Implementation of Curriculum Standards




Standard 4: Critical Thinking. The teacher candidate uses a variety of instructional strategies and resources to encourage students’ critical thinking, problem solving, and

performance skills.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e Uses only one strategy that
was largely ineffective.

®  Provides no opportunities
for students to share ideas
and generate possible
solutions.

e  Facilitates no opportunities
for student to analyze and
discuss problems and
possible solutions.

e  Students are not
encouraged to respond to
or ask questions.

e  Facilitates instruction
lacking in rigor and
relevance.

Explains strategies to
engage students to engage
in self-monitoring, self-
reflection, and/or self-
directed learning.

e Is knowledgeable about
strategies to facilitate
opportunities for students
to share ideas and
generate possible
solutions.

e  Explains strategies for
analyzing and discussing
problems.

® Includes questions that
promote critical thinking in
lesson plans.

e  Explains strategies to
incorporate rigor and
relevance.

e  Facilitates limited
opportunities for students
to engage in self-
monitoring, self-reflection,
and/or self-directed
learning.

®  Provides limited
opportunities for students
to share ideas and
generate possible
solutions.

e  Facilitates limited
opportunities for students
to analyze and discuss
problems and possible
solutions.

e  Uses questioning
techniques that prompt
students to provide
answers reflecting critical
thinking.

e  Uses limited strategies to
incorporate rigor and
relevance.

e  Facilitates opportunities in
which majority of students
actively engage in self-
monitoring, self-reflection,
and/or self-directed
learning.

e  Provides opportunities in
which all students convey
their ideas and/or
solutions through product
and/or process.

e  Facilitates opportunities in
which students analyze
and discuss problems and
possible solutions.

e  Facilitates reciprocal
higher-order questioning.

e  Uses various evidence-
based instructional
strategies to promote rigor
and relevance.

e  Provides opportunities for
student thinking to delve
into real-world topics,
which address differing
viewpoints, and allows
students to respectfully
justify their own opinion
and solution to a problem.

e  Facilitates a student-
centered lesson in which
students discover for
themselves the desired
knowledge and/or skills,
rather than relying on
teacher-provided
information.

e  Provides opportunities for
students to demonstrate
creativity, engage in
creative problem-solving,
and develop curiosity
through hands-on
experiences.

e  Allows students to express
their thoughts, feelings,
insights, opinions, and
attitudes (not just
knowledge) through a
variety of media.

Representative Indicator: 4.1 Student Engagement in Critical Thinking




Standard 5: Positive Classroom Environment. The teacher candidate uses an understanding of individual/group motivation and behavior to create a learning environment
that encourages active engagement in learning, positive social interaction, and self-motivation.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  lacks strategies for
monitoring student
behavior.

e  Students are not able to
learn because the
classroom environment is
not conducive.

e  Unequipped to
appropriately respond to
student misbehavior,
resulting in frustration.

e  Demonstrates hostility
toward some students.

e lacks knowledge of the
school’s system for
behavior.

e  Explains strategies for
monitoring student
behavior.

e  Describes strategies to
minimize disruptions.

e  Plans to communicate
expectations to maintain a

safe learning environment.

e  Describes strategies for
building relationships with
students, but does not
demonstrate in practice.

e  Accurately describes the
behavior system
implemented at the
school.

® Inconsistently monitors
and responds to behavior.

®  Uses strategies to minimize
disruptions to the learning
environment. Behavior
occasionally distracts other
students from learning.

®  Reacts to student behavior
in the moment without
clearly communicating
expectations in advance.

®  Demonstrates a positive
rapport with most students
in the classroom.

e  Uses the vocabulary and
structure of the school’s
system for behavior.

e  Monitors student behavior
and intervenes as needed.

e  Utilizes varied
management and/or
organizational strategies to
minimize disruptions to
the learning environment.

®  Plans, communicates, and
implements
developmentally
appropriate expectations
to maintain a safe learning
environment.

e Displays a strong
relationship and rapport
with individual students
that promotes a positive
learning environment.

e  Comfortably uses the
vocabulary and structure
of the school’s system for
behavior.

e  Candidate proactively
intercepts student
misbehavior or distraction.

e  Facilitates an environment
that supports student self-
monitoring to maximize
instructional time and
student learning.

o  Seeks feedback from
students on his or her
teaching, strategies,
classroom, etc.

Representative Indicators: 5.1 Classroom Management Techniques and 5.2 Management of Time, Space, Transitions, and Activities




Standard 6: Effective Communication. The teacher candidate models effective verbal, nonverbal, and media communication techniques with students, colleagues and
families to foster active inquiry, collaboration, and supportive interaction in the classroom.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively

demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  Does notinclude
instructions in lesson plan
nor implements during
lesson.

e  Does not plan for nor
understand the need to
model desired outcomes
to enhance student
comprehension.

e  Significant speech
inadequacies, including
volume, tone and/or
inflection, convey
candidate’s lack of
awareness.

®  Grammar usage in written
and/or verbal
communication includes
errors that demonstrate
lack of candidate
knowledge and
significantly interfere with
meaning.

e  Provides clear instructions
in the lesson plan, but fails
to implement during
lesson.

e  Plans to model desired
outcomes to enhance
student comprehension in
the lesson plan, but fails to
do so.

e  Speech qualities including
volume, tone, and/or
inflection are absent,
negatively impacting
lesson delivery.

®  Grammar usage in written
and/or verbal
communication includes
errors that significantly
interfere with meaning.

e  Provides clear instructions
through verbal OR non-
verbal cues.

° Models desired outcomes
to enhance student
comprehension, but does
so without clarity and/or
effectiveness.

e |nadequate speech
qualities including volume,
tone, and/or inflection
minimally impact lesson
delivery.

®  Grammar usage in written
and/or verbal
communication includes
errors that do not interfere
with meaning.

Provides clear instructions
through verbal AND non-
verbal cues.

Clearly and effectively
models desired outcomes
to enhance student
comprehension.

Models effective speech
qualities including volume,
tone, and inflection which
positively impact lesson
delivery.

Models proper grammar
consistently in written and
verbal communication.

e  Adjust conversation skills
to support individual
student understanding.

e  Encourages students to
develop effective speech
qualities including volume,
tone, and inflection.

e  Consistently uses and
fosters correct, effective
verbal and nonverbal
communication, including
strategies to communicate
with students whose first
language is not Standard
English or whose disability
requires specific forms of
communication.

Representative Indicator: 6.1 Verbal and Nonverbal Communication




Standard 7: Student Assessment and Data Analysis. The teacher candidate understands and uses formative and summative assessment strategies to assess the learner’s
progress and uses both classroom and standardized assessment data to plan ongoing instruction.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  Collects no data from
assessments to monitor
the progress of students.

° Provides no evidence
that formative
assessments are needed to
guide future instruction.

e  Lacks an ethical
understanding of
maintaining student
records.

e  Collects limited or
incomplete assessment
data and does not
articulate how to use the
data to monitor the
progress of students.

e  Articulates the need to use
formative assessment
strategies to gather data
on student understanding
to guide future instruction,
but does not implement.

e  Articulates the importance
of maintaining student
records ethically, but does
not always demonstrate
this understanding in
practice.

e  Uses multiple types of
assessment data to
monitor the progress of
most students.

e  Uses some formative
assessment strategies to
partially gather data on
student understanding and
sporadically implements
adjustments to plan future
instruction.

e  Maintains student records
inconsistently, but always
in a confidential and
ethical manner.

e  Uses multiple types of
assessments to effectively
monitor the progress of
each student and the class
as a whole.

(] Uses formative assessment
strategies to effectively
gather data about student
understanding and uses it
to plan future instruction.

e  Maintains student records
consistently and in a
confidential and ethical
manner.

e  Analyzes trend data to
respond instructionally
resulting in a positive
impact on student
learning.

e  Uses multiple assessments
to accurately monitor,
analyze, and triangulate
the progress of each
student and the class as a
whole.

e  Supports students in
creating and articulating
progress toward goals.

° Uses formative
assessment strategies to
adjust mid-lesson
instruction.

e  Provides evidence of how
the lesson format,
instructional techniques,
etc. were designed using
previously gathered
assessment data.

Representative Indicators: 7.1 Effective Use of Assessments, 7.2 Assessment Data to Improve Learning, 7.5 Communication of Student Progress and Maintaining Records




Standard 8: Professionalism. The teacher candidate is a reflective practitioner who continually assesses the effects of choices and actions on others. The teacher
candidate actively seeks out opportunities to grow professionally in order to improve learning for all students.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

e  Demonstrates no reflection
on the effectiveness of the
lesson based on student
learning and engagement
even when prompted by
the evaluator.

e  Rejects or ignores feedback
provided through
conferencing with
mentors.

e Does not recognize or
acknowledge own
weaknesses even when
prompted.

®  Resists or ignores
opportunities to grow
professionally.

e  Reflects on the lesson
based on student learning
and engagement when
prompted by the
evaluator, but on a
superficial level.

o  Accepts feedback but does
not utilize feedback to
adjust and improve
practice.

e  Acknowledges weaknesses
when prompted, but does
not improve professional
conduct.

e  Attends school/and or
district professional
development.

e  Reflects on the lesson but
makes limited connections
to student learning and
engagement.

e  Accepts and utilizes
feedback to adjust
practices with limited
success.

®  Monitors and adjusts
professional conduct when
prompted.

®  Participates in school
and/or district professional
development.

e  Reflects on the
effectiveness of a lesson
based on student learning
and engagement.

e  Accepts and utilizes
feedback through
conferencing with mentors
to adjust and improve
practice.

e  Monitors and adjusts
professional conduct
through self-assessment.

e  fully engages in school
and/or district professional
development to grow
professionally.

e  Uses techniques or
strategies introduced in
district/school professional
development in the
classroom.

e  The candidate is
committed to the learning
of the entire school, not
just his or her own growth.

e  Actively participatesin a
professional organization
to improve practice.

e |dentifies areas of
weakness and seeks out
opportunities to
strengthen, e.g. webinars,
books, PD opportunities,
professors, etc.

Representative Indicator: 8.1 Self-Assessment and Improvement




Standard 9: Professional Collaboration. The teacher candidate has effective working relationships with students, families, school colleagues, and community members.

0-The teacher candidate does
not possess the necessary
knowledge, therefore, the
standard is not evident or is
incorrect in performance.

1-Emerging Candidate: The
teacher candidate is able to
articulate the necessary
knowledge, but does not
demonstrate in performance.

2-Developing Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and demonstrates in
performance with some
success.

3-Skilled Candidate: The
teacher candidate is able to
articulate the necessary
knowledge and effectively
demonstrates in performance.

Expected level of performance
by the end of the student
teaching semester.

4- Exceeding Candidate: The
teacher candidate adapts and
develops the lesson according
to the teaching environment/
student response (all
descriptors in the skilled
candidate (3) column must be
met as well as at least one
descriptor below):

®  Resists participation in
school-wide functions.

®  Resists collaboration.

e  Avoids communication
with students, staff, and
families.

e  Fails to build rapport with
students, staff, and
families; including the
cooperating teacher.

e  Recognizes the importance
of participating in school-
wide functions, but does
not attend.

e  Recognizes the importance
of collaboration, but does
not fully participate.

e  Recognizes the importance
of communication to
support student success,
but does not implement
communication strategies.

e  Maintains limited
relationships with
students, staff, and
families.

e  Recognizes the importance
of participating in school-
wide functions and attends
sporadically.

e  Participatesin
collaborative meetings.

e  Communicates with
students, staff, and
families to support student
success in alignment with
expectations.

e  Maintains appropriate
relationships with
students, staff, and
families.

e  Participates in school-wide
functions to enhance
student learning.

®  Prepares for and fully
engages in collaborative
meetings to enhance
student learning.

®  Purposefully engages in
positive, effective, and
ongoing communication
with students, staff, and
families to support student
success.

e  Builds and seeks out
positive, appropriate
relationships with
students, staff, and
families.

e  Volunteers to be a member
of a school-wide
committee.

e  Collaborates with parents,
colleagues, and/or
community members for
the benefit of students.

e  Actively participates in
school or district events to
build a broad network of
collaboration.

Representative Indicator: 9.3 Cooperative Partnerships in Support of Student Learning




£ Washington University in St.Louis

SCHOOL OF MEDICINE

Program in Audiology and Communication Sciences

Teacher Candidate Assessment Tool

Formative Lesson Evaluation

Teacher Candidate: choose anitem.
Date: choose anitem.
Placement:choose an item.
Evaluator: choose anitem.

success.

0-The teacher candidate does not possess the necessary knowledge, therefore, the standard is not evident or is incorrect in performance.
1-Emerging Candidate: The teacher candidate is able to articulate the necessary knowledge, but does not demonstrate in performance.
2-Developing Candidate: The teacher candidate is able to articulate the necessary knowledge and demonstrates in performance with some

3-Skilled Candidate: The teacher candidate is able to articulate the necessary knowledge and effectively demonstrates in performance.
4- Exceeding Candidate: The teacher candidate adapts and develops the lesson according to the teaching environment/ student response.

DESE Standard

Score

Feedback

Standard 1: Content knowledge aligned with
appropriate instruction.

Clarity of presentation, Identifies speech and
language errors, Ultilizes a variety of modeling,
prompting, correcting and expanding techniques,
Uses appropriate strategies to develop auditory
skills to verify device functionality

Standard 2: Student learning, growth and
development

Maintains student attention and patticipation,
Facilitates language growth

Standard 3: Curriculum implementation
Identifies speech and language errors, Utilizes a
variety of modeling, prompting, correcting and
expanding techniques, Plans activities that reflect
individual needs of diverse learners

Standard 4: Critical thinking
Demonstrates instructional strategies for critical
thinking, Engages students in active learning that

promotes critical thinking and problem solving
skills

Standard 5: Positive classroom environment
Begins and ends the lesson with clarity, Paces
lesson appropriately, Develops a positive teacher-
student rapport, Implements behavior management
techniques, Engages in the school culture

Standard 6: Effective communication
Consistently uses and fosters correct, effective
verbal and nonverbal communication with students
and staff, Written and electronic communication is

grammatically correct and effective.




£ Washington University in St.Louis

Program in Audiology and Communication Sciences
SCHOOL OF MEDICINE

Standard 7: Student Assessment and Data
Analysis

Lesson design includes informal or formal
assessment, demonstrates effective use of data
collected, Instructs students on how to reflect on
their own learning as a result of data collected

Standard 8: Professionalism

Communicates confidence and professionalism
through appearance, Uses self-assessment and
reflective practices to modify future instruction

Standard 9: Professional Collaboration
Engages in the school’s culture, participates in staff
development, Develops relationships with
colleagues and cooperative partnerships with
students and families.




£ Washington University in St.Louis

SCHOOL OF MEDICINE

Program in Audiology and Communication Sciences

Teacher Candidate Assessment Tool
Summative

Teacher Candidate: choose an item.
Date: choose anitem.
Placement:choose an item.
Evaluator: choose anitem.

success.

0-The teacher candidate does not possess the necessary knowledge, therefore, the standard is not evident or is incorrect in performance.
1-Emerging Candidate: The teacher candidate is able to articulate the necessary knowledge, but does not demonstrate in performance.
2-Developing Candidate: The teacher candidate is able to articulate the necessary knowledge and demonstrates in performance with some

3-Skilled Candidate: The teacher candidate is able to articulate the necessary knowledge and effectively demonstrates in performance.
4- Exceeding Candidate: The teacher candidate adapts and develops the lesson according to the teaching environment/ student response.

DESE Standard

Score

Feedback

Standard 1: Content knowledge aligned with
appropriate instruction.

Clarity of presentation, Identifies speech and
language errors, Ultilizes a variety of modeling,
prompting, correcting and expanding techniques,
Uses appropriate strategies to develop auditory
skills to verify device functionality

Standard 2: Student learning, growth and
development

Maintains student attention and participation,
Facilitates language growth

Standard 3: Curriculum implementation
Identifies speech and language errors, Utilizes a
variety of modeling, prompting, correcting and
expanding techniques, Plans activities that reflect
individual needs of diverse learners

Standard 4: Critical thinking
Demonstrates instructional strategies for critical
thinking, Engages students in active learning that

promotes critical thinking and problem solving
skills

Standard 5: Positive classroom environment
Begins and ends the lesson with clarity, Paces
lesson appropriately, Develops a positive teacher-
student rapport, Implements behavior management
techniques, Engages in the school culture

Standard 6: Effective communication
Consistently uses and fosters correct, effective
verbal and nonverbal communication with students
and staff, Written and electronic communication is

grammatically correct and effective.




£ Washington University in St.Louis

SCHOOL OF MEDICINE

Program in Audiology and Communication Sciences

Standard 7: Student Assessment and Data
Analysis

Lesson design includes informal or formal
assessment, demonstrates effective use of data
collected, Instructs students on how to reflect on
their own learning as a result of data collected

Standard 8: Professionalism

Communicates confidence and professionalism
through appearance, Uses self-assessment and
reflective practices to modify future instruction

Standard 9: Professional Collaboration
Engages in the school’s culture, participates in staff
development, Develops relationships with
colleagues and cooperative partnerships with

students and families.

X

Cooperating Teacher



&8 Washington University in St.Louis

SCHOOL OF MEDICINE Program in Audiology and Communication Sciences

Field and Clinical Experiences Log Form

15t Year PACS Student:

List the date of the week, time spent to the nearest quarter hour, and short description for each week of
experience. Keep the form for your records. You will need them next year during practicum.

Week Hours Description: Observation, Step-in or Practice Teaching,
Other

Total Field and Clinical Experiences Hours




&8 Washington University in St.Louis

SCHOOL OF MEDICINE

Program in Audiology and Communication Sciences

Field and Clinical Experiences L.og Form

2" Year PACS Student:

Cooperating Teacher:

Site:

Rotation:

Setting: [ ] Birth to 3

[ ] Pre-Kindergarten

[ | Primary/Elementary
[ Middle/High School
[ ] Itinerant

List the week, time spent to the nearest quarter hour, and short description for each week of experience.
Submit your form to Amanda Dunaway in your WUSTL Box folder at the end of each rotation.

Week

Early Level Clock Hours
(30 Observation)

Mid-Level Clock Hours
(45 Observation/Step-In)

Practice Teaching
12 weeks
(Observe/Teach/Plan/PD/IEP)

Previous Totals

Totals

Cooperating Teacher Signature:




&% Washington University in St.Louis

SCHOOL OF MEDICINE

Fall 1 Sample

Program in Audiology and Communication Sciences

Field and Clinical Experiences Log Form

2" Year PACS Student: Jane Doe

Cooperating Teacher: Sally Smith

Site: _SSD — Rockwood/Parkway Rotation:

Fall 1

Setting:

[ | Birthto 3

[_| Pre-Kindergarten
[ Primary/Elementary
[ Middle/High School
X Itinerant

List the week, time spent to the nearest quarter hour, and short description tor each week ot experience.
Submit your form to Amanda Dunaway in your WUSTL Box folder at the end of each rotation.

Week Early Level Clock Mid-Level Clock Hours Practice Teaching
Hours (30 Observation) (45 Observation/Step-In) | (Observe/Teach/Plan/PD/IEP)
Previous Totals 18
From 1* Year
August 29- 10
September 2
September 6-9 2 6
No practicum on
September 7 for Labor
Day
September 12-16 10
September 19-23 8
No practicum on Sept 20 —
Coop teacher absent
September 26-30 10
October 3-7 8
No practicum on Oct 3 —
PD Day — not invited
October 10-14 3 7
October 17-21 10
Totals 30 45 17

Cooperating Teacher Signature: Sa | |V S m |t h




Fall 2 Sample

5 Washington University in St.Louis

SCHOOL OF MEDICINE Program in Audiology and Communication Sciences

Field and Clinical Experiences Log Form
2" Year PACS Student: Jane Doe Setting:

[ I Birthto 3
. . || Pre-Kindergarten
Cooperating Teacher: Sally Smith X Primary/Elementary
|| Middle/High School
Site: Seckman Elementary Resource Room Rotation: Fall 2 [ Itinerant

List the week, time spent to the nearest quarter hour, and short description tor each week ot experience.
Submit your form to Amanda Dunaway in your WUSTL Box folder at the end of each rotation.

Week Early Level Clock Mid-Level Clock Hours Practice Teaching
Hours (30 Observation) (45 Observation/Step-In) | (Observe/Teach/Plan/PD/IEP)
Previous Totals 30 45 17
October 24-28 15
(3 hours per day)
October 31 — 15
November 4
November 7-11 12

November 7 — I attended a
funeral — No practicum

November 14-18 15
November 21-22 6
November 23-25 —
Thanksgiving Break
November 28 — 15
December 2
December 5-9 15
Totals completed completed 110

Cooperating Teacher Signature: Sa I IV S m |t h




January Sample

&5 Washington University in St.Louis

SCHOOL OF MEDICINE Program in Audiology and Communication Sciences

Field and Clinical Experiences Log Form

2" Year PACS Student: Jane Doe Setting: [ | Birthto 3
X Pre-Kindergarten
Cooperating Teacher: Sally Smith __| Primary/Elementary
| Middle/High School
Site:  Child’s Voice Rotation: _ January | Itinerant

List the week, time spent to the nearest quarter hour, and short description for each week of experience.
Submit your form to Amanda Dunaway in your WUSTL Box folder at the end of each rotation.

Week Early Level Clock Mid-Level Clock Hours Practice Teaching
Hours (30 Observation) (45 Observation/Step-In) | (Observe/Teach/Plan/PD/IEP)
Previous Totals 30 45 110
January 3-6 22
(5.5 per day)
January 9-13 27.5
January 17-20 22
January 16 —
No practicum for MLK Day
January 23-27 22
January 24 —

No practicum — snow day

Totals completed completed 203.5

Cooperating Teacher Signature: Sa I IV S m |t h




Spring Sample

58 Washington University in St.Louis

SCHOOL OF MEDICINE Program in Audiology and Communication Sciences

Field and Clinical Experiences Log Form

2" Year PACS Student: Jane Doe Setting: [ Birth to 3
. . __| Pre-Kindergarten
Cooperating Teacher: Sally Smith X Primary/Elementary
. . . || Middle/High School
Site: _ CID Rotation: Spring || Itinerant

List the week, time spent to the nearest quarter hour, and short description tor each week ot experience.
Submit your form to Amanda Dunaway in your WUSTL Box folder at the end of each rotation.

Week Early Level Clock Mid-Level Clock Hours Practice Teaching
Hours (30 Observation) (45 Observation/Step-In) (Observe/Teach/Plan/PD/IEP)
Previous Totals 30 45 203.5
January 30 — February 3 20
(4 hours per day)
February 6-10 20
February 13-17 20
February 21-24 16

February 20 — No practicum
Presidents’ Day

February 27 — March 3 20
March 6-10 20
March 13-17 0
No practicum- Spring Break
March 20-24 20
March 27-31 12
March 30/31 — I was sick.
April 3-7 20
April 10-14 20
April 17-21 20
April 24-28 20
Totals completed completed 431.5

Cooperating Teacher Signature: Sally Smith




£ Washington University in St.Louis

SCHOOL OF MEDICINE

Program in Audiology and Communication Sciences

Field and Clinical Experience Grading Rubric

Name: Click or tap here to enter text.

Rotation Dates: Click or tap here to enter text.

Practicum in Deaf Education (4511/4512)

FCE Folder Points Points
Possible Received
Goals 10
Assignments/Supporting Documents 30
Video Reflections 20
each
TCAT Summative (Cooperating)
27 points demonstrates the Teacher Candidate is 27
articulating knowledge and effectively demonstrating
performance in 9 standards. (Score of 3 x9) A higher
score may be achieved.
TCAT - Summative (FCE Coordinator) 27
Field and Clinical Experience Log Forms 6
TCAT- Formative Lesson Evaluations 40
2 FCE Coordinator
2 Self
160
Total:
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