UNIVERSITY OF ILLINOIS AT SPRINGFIELD
Institutional Data Analysis Group


Name of Survey:

National Survey of Student Engagement
Survey Purpose:
Each spring term NSSE asks first-year students and seniors about their participation in programs and activities that institutions provide for student learning and personal development. The results provide an estimate of how undergraduates spend their time and what they gain from attending college. Survey items on NSSE represent empirically confirmed "good practices" in undergraduate education. That is, they reflect behaviors by students and institutions that are associated with desired outcomes of college.
Survey Participants:
During 2006 – 2008, more than one million first-year and senior students from approximately 600 institutions in the US and Canada were invited to participate in the NSSE each year.  Of this survey population, approximately 325,000 students responded each year.  A list of all participating institutions is available on the NSSE web site at www.nsse.iub.edu.  
Survey Date:
UIS first-year and senior students were surveyed in the spring terms of 2006, 2007, and 2008.  In 2006 NSSE surveyed all first-year (N=128) and a sample of senior-level (267 of 811) students.  Completed surveys were returned from 68 first-year students and 136 senior-level students, resulting in an overall response rate of 52%.  In 2007, NSSE surveyed all first-year (N=213) and a sample of senior-level (227 of 858) students.  Completed surveys were returned from 129 first-year students and 105 senior level students, resulting in an overall response rate of 53%.  In 2008, NSSE surveyed all first-year (N=271) and all senior-level (N=1,265) students.  Completed surveys were returned from 102 first-year students and 408 senior-level students, resulting in an overall response rate of 33%.  
Follow-Up for UIS:

1. Focus groups or surveys for Seniors and/or faculty who teach seniors to find out why active learning is not perceived as happening among seniors to the degree it is at our Carnegie peers.
2. More detailed analysis of NSSE data concerning Student-Faculty Interaction at the senior level may produce questions that could be pursued in surveys or focus groups as well as action items.
3. Discuss ways to measure the impact of first-year experience courses on NSSE data in 2010 surrounding Benchmark 4.
4. Develop a plan to increase awareness and participation of the NSSE among the student population.  


Each year, the National Survey of Student Engagement asks first-year and senior-level students at participating schools to answer questions about their educational experiences–for example, their classroom participation, interaction with faculty, and time spent on various enriching activities. The goal is to help schools determine how engaged their students are in activities that lead to learning.  Based on these questions, NSSE created five benchmarks of effective educational practices to focus discussions about the importance of student engagement and to guide institutional improvement efforts.
  These benchmarks include:  1) Level of Academic Challenge, 2) Active & Collaborative Learning, 3) Student-Faculty Interaction, 4) Enriching Educational Experiences, and 5) Supportive Campus Environment.  The benchmarks are based on 42 key likert-style questions from the NSSE survey that capture many vital aspects of the student experience.  According to NSSE, these behaviors and institutional features are among the more powerful contributors to learning and personal development.  
The purpose of this report is to review multi-year UIS benchmark scores so that patterns of change or stability are discernible.  Attention also is focused on how our benchmark scores compare to those of students enrolled at peer institutions.    
Benchmark 1:  Level of Academic Challenge
Challenging, intellectual and creative work is central to student learning and collegiate quality.  Colleges and universities promote high levels of student achievement by emphasizing the importance of academic effort and setting high expectations for student performance.  NSSE questions central to this benchmark include:

· Preparing for class (studying, reading, writing, doing homework or lab work, etc. related to academic program)

· Number of assigned textbooks, books, or book-length packs of course readings

· Number of written papers or reports of 20 pages or more; number of written papers or reports of between 5 and 19 pages, and number of written papers or reports of fewer than 5 pages

· Coursework emphasizes:  Analysis of the basic elements of an idea, experience or theory

· Coursework emphasizes:  Synthesis and organization of ideas, information, or experiences into new, more complex interpretations and relationships

· Coursework emphasizes:  Making of judgments about the value of information, arguments, or methods

· Coursework emphasizes:  Applying theories or concepts to practical problems 
Findings:  The scores given by UIS first-year students and seniors have changed little over the past three years.  When compared to the more recent responses of students at our peer institutions (i.e., Carnegie Master’s level institutions), UIS students’ responses (for both first-year students and seniors) exceeded the average response of their counterparts at the peer schools (see Table 1). That is, UIS is doing a good job, relative to our Carnegie peers, in providing an academically challenging environment where expectations of student performance are high. 
	Table 1:  Level of Academic Challenge:  Mean Scores
	

	 
	2006
	2007
	2008

	 
	UIS
	Peer
	UIS
	Peer
	UIS
	Peer

	First-Year
	53.9
	50.5
	55.2
	51.1
	56.2
	51.8

	Senior
	56.1
	55.3
	58.7
	55.5
	58.0
	56.1

	Note:  The differences between UIS and its peers, for both first-year and senior-level students was statistically significant in 2007 and 2008.


UIS data were further analyzed to determine whether differences by gender or race/ethnicity existed.
  Among freshmen, females were more likely than their male counterparts to report that UIS provides an academically challenging environment.  While it is unclear why this is the case, efforts are underway for explore potential reasons for the difference.  Among our seniors, females surveyed in 2008 also were more likely than their male counterparts to report that UIS provides an academically challenging environment, whereas such a difference was not observed among seniors in 2006 and 2007.  While it could be the case that these differences are due to program major selection, the reason(s) for this difference is unclear and, as the case with freshmen, further investigation is warranted.  Analysis by race/ethnicity was not possible due to the small number of minority respondents.    
Benchmark 2:  Active and Collaborative Learning
Students learn more when they are intensely involved in their education and asked to think about what they are learning in different settings.  Collaborating with others in solving problems or mastering difficult material prepares students for the problems they will encounter daily, during and after college.  The NSSE questions central to this benchmark include:

· Asked questions in class or contributed to class discussions

· Made a class presentation

· Worked with other students on projects during class

· Worked with classmates outside of class to prepare class assignments

· Tutored or taught other students (paid or voluntary)

· Participated in a community-based project (e.g., service learning) as part of a regular course

· Discussed ideas from your readings or classes with others outside of class (students, family members, co-workers, etc.)

Findings:  The responses of UIS first-year and senior-level students have been very consistent across the years.  While our first-year student responses are very similar to those of first-year students at our peer institutions (although gains were realized in 2008), this is not the case at the senior-year level.  As presented in Table 2, UIS seniors indicated that their educational experience was less likely to include active and collaborative learning components than did their Carnegie Master’s level counterparts elsewhere for all three years under consideration. 
	Table 2:  Active and Collaborative Learning
	
	
	

	 
	2006
	2007
	2008

	 
	UIS
	Peer
	UIS
	Peer
	UIS
	Peer

	First-Year
	43.7
	41.0
	43.9
	41.2
	46.1
	42.3

	Senior
	44.8
	50.8
	45.2
	50.6
	45.4
	51.3

	Note:  The differences between senior-level students at UIS as compared to senior-level students at peer institutions were statistically significant for all three years.  Among first-year students, the differences in 2008 were statistically significant. 


In 2008, female seniors were more likely than their male counterparts to report that their educational experience included active and collaborate learning components.  Such differences were not noted in prior years’ administrations or among freshmen respondents. While it is unclear why this is the case, efforts are underway to explore potential reasons for the difference.  As was the case above, one potential cause could be the selection of major by males, as compared to females.  Analysis by race/ethnicity was not possible due to the small number of minority respondents
Benchmark 3:  Student-Faculty Interaction

Students learn firsthand how experts think about and solve practical problems by interacting with faculty members inside and outside the classroom.  As a result, their teachers become role models, mentors, and guides for continuous, life-long learning.  The NSSE questions central to this benchmark include:

· Discussed grades or assignments with an instructor

· Talked about career plans with a faculty member or advisor

· Discussed ideas from your readings or classes with faculty members outside of class

· Worked with faculty members on activities other than coursework (committees, orientation, student-live activities, etc.)

· Received prompt written or oral feedback from faculty on your academic performance

· Worked on a research project with a faculty member outside of course or program requirements  

	

	 
	2006
	2007
	2008

	 
	UIS
	Peer
	UIS
	Peer
	UIS
	Peer

	First-Year
	31.6
	31.8
	34.3
	32.9
	36.9
	34.1

	Senior
	36.3
	40.4
	39.6
	40.6
	37.9
	41.1

	Note:  The differences between senior-level students at UIS as compared to senior-level students at peer institutions were statistically significant in 2006 and 2008.  No such differences occurred for the first-year students. 
No significant differences by respondent gender were observed for freshmen or senior respondents.  Analysis by race/ethnicity was not possible due to the small number of minority respondents.


Benchmark 4:  Enriching Educational Experiences
Complementary learning opportunities enhance academic programs.  Diversity experiences teach students valuable things about themselves and others.  Technology facilitates collaboration between peers and instructors.  Internships, community service, and senior capstone courses provide opportunities to integrate and apply knowledge.  The NSSE questions central to this benchmark include:

· Participating in co-curricular activities (organizations, campus publications, student government, social fraternity or sorority, etc.)
· Practicum, internship, field experience, co-op experience, or clinical assignment

· Community service or volunteer work

· Foreign language coursework / study abroad

· Independent study or self-designed major

· Culminating senior experience (capstone course, senior project or thesis, comprehensive exam, etc.)

· Serious conversations with students of different religious beliefs, political opinions, or personal values

· Serious conversations with students of a different race or ethnicity than your own

· Using electronic medium (e.g., listserv, chat group, Internet, instant messaging, etc.) to discuss or complete an assignment

· Campus environment encouraging contact among students from different economic, social, and facial or ethnic backgrounds

· Participate in a learning community or some other formal programs where groups of students take two or more classes together

Findings:  Across the past three years, UIS first-year students reported decreasing opportunities to engage in the types of experiences noted above, while senior-level students reported relatively no change in such opportunities.  However, comparatively speaking, UIS first-year students previously reported more complementary learning opportunities that their counterparts elsewhere and this is no longer the case.  That is, 2008 data revealed no difference between UIS first-year student responses and those of our peers.  The responses for UIS senior-level students are lower than those of our peers and typically have been so over the past few years.  
	Table 4:  Enriching Educational Experiences

	 
	2006
	2007
	2008

	 
	UIS
	Peer
	UIS
	Peer
	UIS
	Peer

	First-Year
	33.5
	25.8
	31.1
	25.8
	28.1
	26.4

	Senior
	31.3
	37.5
	35.8
	37.4
	34.2
	37.8

	Note:  The differences between senior-level students at UIS as compared to senior-level students at peer institutions were statistically significant in 2006 and 2008.  Similar differences occurred between first-year students in 2006 and 2007. 


No significant differences by respondent gender were observed for freshmen or senior respondents. Analysis by race/ethnicity was not possible due to the small number of minority respondents.
Benchmark 5:  Supportive Campus Environment 
Students perform better and are more satisfied at colleges that are committed to their success and cultivate positive working and social relations among different groups on campus.  The NSSE questions central to this benchmark include:

· Campus environment provides the support you need to help you succeed academically

· Campus environments help you cope with your non-academic responsibilities (work, family, etc.)

· Campus environments provide the support you need to thrive socially

· Quality of relationships with other students

· Quality of relationships with faculty members

· Quality of relationships with administrative personnel and offices
Findings:  The scores given by UIS first-year and senior-level students have slightly increased over the past three years.  While our first-year student responses are very similar to those of first-year students at our peer institutions, these data bear watching as units and programs better market their services to first-year students.  Most recent comparative data (i.e., 2008) indicate that the responses for UIS seniors exceed those of our Carnegie peers.  That is, seniors here believe that UIS does a good job in providing the academic, social, and other types of support necessary to succeed.  

	Table 5:  Supportive Campus Environment
	
	
	

	 
	2006
	2007
	2008

	 
	UIS
	Peer
	UIS
	Peer
	UIS
	Peer

	First-Year
	54.4
	58.7
	58.3
	59.7
	60.6
	60.3

	Senior
	57.6
	56.6
	58.0
	57.0
	60.3
	57.3

	Note:  The differences between senior-level students at UIS as compared to senior-level students at peer institutions were statistically significant in 2008.  No such differences occurred for the first-year students. 


No significant differences by respondent gender were observed for freshmen or senior respondents.  Analysis by race/ethnicity was not possible due to the small number of minority respondents.
Summary

In summary, the responses of UIS students across four of the five benchmark areas have been stable, changing very little over the past three years. The one exception to this is the decline in first-year students reportedly engaging in complementary learning opportunities. 

Compared to our peers, the data indicate that UIS is doing a good job in providing an academically challenging environment.  Similarly, our senior-level students rate UIS higher than do their peers elsewhere in establishing a supportive campus environment.  While our first-year students’ responses were no different than that of their peers, UIS should see gains in this benchmark area as programs and units better market their services to first-year students.  

UIS senior-level students rate our institution lower than do their peers elsewhere in areas related to active and collaborative learning, in their interaction with faculty,  and in their involvement in complementary learning opportunities available to enhance their academic program.  On the other hand, UIS first-year students rated our institution at the same level or better than did their peers elsewhere across all five benchmark areas.  
� The construction of the NSSE Benchmarks has four steps. First, all items that contribute to a benchmark are converted to a 0 - 100 point scale. For the ‘enriching’ items (question 7 on the survey), those students who indicated that they had already "done" the activity receive a score of 100, while those students who "plan to do," "do not plan to do," or who "have not decided" to do the activity receive a 0. Other items are converted as would be expected. For example, items with four response options (e.g., never, sometimes, often, very often) are recoded with values of 0, 33.33, 66.67, or 100.  Second, part-time students' scores were adjusted on four Level of Academic Challenge items. For each item, a ratio was calculated by dividing the mean score of all full-time students by the mean score of all part-time students. Each part-time student's score on an item was multiplied by the corresponding ratio to get their adjusted score. Adjusted scores were limited so as not to exceed 100. Third, student-level benchmark scores were created for each group of items by taking the mean of each student's scores. A mean was calculated for each student so long as they had answered three-fifths of the items in any particular benchmark. Finally, institutional benchmarks were created by calculating weighted averages of the student-level scores for each class (first-year students and seniors).


� All freshmen responses from 2006 through 2008 were combined, as were the two samples of seniors in 2006 and 2007.  Data for seniors in 2008 were analyzed separately because all seniors were surveyed that year, as opposed to a sample being drawn by NSSE.  
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