Information Literacy Task Force Report

2003-2004
Assessment
The IL Task Force focused again on Assessment for the 2003-2004 year, with uneven results across the various schools.  The new course proposal form was used by some faculty and not by others. Previously established collaborations across the schools continued, with librarians and faculty working to improve assignments and deliver effective instruction.


A campus-wide assessment of incoming students is still not on the official slate of tasks that will be accomplished in the Fall of 2004. However, such an assessment might be accomplished via L121 and the use of Blackboard, either in the Fall of 2004 or the Fall of 2005.

The School of General Studies continues to lead the way, with their formalized approach to assessing IL in the targeted courses. 

Student Survey

In April, 2004, randomly-selected students were invited to participate in an Information Literacy Survey. The survey questions can be seen in Appendix 2.  Forty students responded. Overall, the respondents did value the basic information literacy attributes being promoted by the IL initiative, rating the attributes as either “Highly” or “Moderately” important, the two higher rankings possible on the rating scale provided.

 Notable findings:

· Students indicated that they would like information literacy skills to be conveyed to them by a combination of faculty, librarians, and online support. This finding supports the need for increased and ongoing faculty development and librarian-faculty collaboration for the effective teaching and learning of IL.

· Students would like instruction sessions more tailored to “specific majors.” Perhaps students are unaware of the library’s many voluntary training sessions tailored to specific majors, or the students are unable to attend. This finding points to increased need for either:

· instruction sessions that take place during class meeting times, in the professional schools 

· supplementary training sessions offered outside of class time, at which student attendance is either mandatory or is given recognition/recompense.

· Students indicated that, although a general web search engine is their first choice for finding information (47.5%), library-accessible databases came in a close second (37.5%) as a first choice. When combined with those choosing Gutman’s online catalog to find a book (10%), the library’s resources equal the free web as a first choice for students trying to find information (see Appendix 2, Question 5). These results may be indicative of greater student awareness of library-based resources, or may be a factor of the pool of respondents (heavily FAM/FIM and Business majors). It would be nice if this random sample was indicative of information seeking behavior across all majors.


Future Work
Marketing, Assessment, and Faculty Development continue to top the list of necessary actions. IL Task Force representatives can help communicate to their respective faculty that the revised course proposal form that was officially adopted a year ago needs to be used. Although not the sole responsibility of the faculty representatives, raising awareness that the revised form is to be used is important. The revised form creates an opportunity for dialog to occur between faculty and librarians, concerning IL skills and competencies, as well as collection development needs.

Assessment at the “assignment level” should be a topic for the upcoming academic year. Some schools are comfortable with IL assessment and others are clearly less so. Support should be given to the IL Task Force members, to help them explain various assessment measures to their faculty, and help guide their faculty to select the most appropriate and effective measures for their classes and assignments. A broad picture of where IL skills and targeted assignments fit into the overall initiative should be kept in mind when designing assessment and viewing results / data gathered from assessments.

Information Literacy Activities by  School

Several courses in the Schools of Business, Textiles, and Science & Health continue their traditions of requesting librarians to conduct instruction sessions. Many of these courses are not formally “targeted IL courses,” yet IL skills are being emphasized in the assignments being given. For example, many courses from the Fashion Design program are perennial requestors for library instruction, and these requests continue. Stan Gorski delivers several sessions, and, although outside the purview of “formal IL-targeted course,” the students are receiving exposure to resources that help them to find information related to trends, marketing, and design concepts. This important and professionally-oriented instruction helps students become much more aware of information resources that are in print, as well as online or on the free web.
School of Architecture & Design
Inroads into the School of A&D continue to be made, as more instructors from the various programs become more aware of library resources and more aware that they can request instruction sessions to help their students use these resources, and evaluate and apply the information found from them. Design I is an example of this: A&D liaison Michael Krasulski delivered instruction to several sections. Design I instruction has made easier the Design II instruction delivered in the Spring Semester. Instructors report that the quality of the student research has improved, in both Design I and Design II. The History of Architecture and Interiors series (A331, A332, A531 and A532) continues to be an effective vehicle for IL instruction to Architecture students. Increased collaboration with Interior Design faculty may result in similar success. Michael Krasulski met with Susan Frosten, Suzanne Singletary and Gary Bolton to discuss support for the Architecture Thesis students. As a result of the meeting, it was decided that students meet individually with Michael for assistance with their thesis research problems.

Michael Krasulski also met with Dr. Alex Messinger to discuss Interior Design Thesis. The students were asked what they need in terms of curricular support. Responses included the sentiment that students wished they had received more course-integrated instruction in their interior design courses, spanning all their undergraduate years (before Thesis). Students also expressed the wish that their instructors were more informed about the resources held by and accessed via Gutman Library.  Interlibrary Loan requests were increased in the Fall 2003 semester, due to the services’ use by Interior Design Thesis students.  The curriculum of Interior Design students parallels that of Architecture students closely for the first two years, however, Interiors students seem to desire individual attention, and not to be lumped together with Architecture students. Targeted instruction for Interiors students will not be possible without the willing collaboration of Interior Design faculty. Such collaboration can help end the ID students’ feelings of disenfranchisement, as greater insight can be gained into the ID students’ research and resource needs and coursework requirements.

School of Business

At the beginning of the year, faculty members from School of Business Beth Mariotz, Doreen Burdalski, Jerome Witt, Anusua Datta and Steven Bell engaged in a discussion of IL and its place in the curriculum of SBA.  Even progression of the IL pilot course across the second year classes was temporarily sidetracked this year, due to Dr. Datta’s leave of absence. 

School of General Studies
Faculty on the IL Task Force and teaching targeted courses continue to make progress with the integration of IL components into their courses. Faculty in SGS continue to tackle issues such as assessment, assignment design, and academic integrity. There is strong support in SGS for the IL initiative, from the Dean and the faculty themselves. In addition to full time faculty, many adjunct faculty have consulted with librarians on assignment design and the use and scope of library resources and services. The incorporation of IL skills and competencies into several courses at all levels continues, independent of formal IL Task Force activities. Some of this steady and serious progress is the result of SGS’s previously initiated, internal efforts to improve the College Studies curriculum. Thus, internal forces and external forces continue to prompt widespread and thoughtful approaches to delivering IL instruction within SGS. Again, many faculty members in SGS feel comfortable delivering the IL components of their courses by themselves, while others regularly request a librarian to conduct a hands-on session.
School of Science & Health

The L121 course continues to play a key role in the IL initiative for first-year students. The addition of Blackboard as a delivery method for L121 instructors holds much potential for a more seamless delivery of the IL component of L121. A library catalog exercise is being developed by the Instruction Librarian, to be delivered solely by the course coordinator and other instructors in the Fall 2004 semester. Over the 2003-2004 year, the L121 coordinator has assumed increased level of responsibility for the IL component of the class. This has made the course’s one hands-on lab session with the librarians more productive and effective, as less content needs to be covered by the librarians, and the course instructor has already initiated the students into basic aspects of location and access and library services. In addition, the students were given the choice to make a traditional poster or a Power Point presentation to convey what they did and learned from their service learning project. Most students opted for the Power Point, and learned for the first time how to use this software. Overall, the results were positive, in terms of the students’ success in finding relevant information and synthesizing it and incorporating it into their projects. Areas to sharpen include helping students with their general presentation skills. Most students were very successful in their use of the software, but need now to learn how to present and use the presentation software and their oral communication skills to the best effect (for example, not reading off the slides, wearing clothes that cover the midriff, practicing the presentation before delivering it, etc.). 

School of Textiles & Materials Science
The T101 course was successfully migrated to the Blackboard environment, and the T101 faculty expressed interest in learning more about Blackboard and how to use it to enhance teaching and learning. Barbara Lowry continued to make progress in her consultation with the instructors for T901, a second-year course in the Fashion Apparel Management program. 
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