Lesson Plan

	Week: 2
	Date: Jan. 16

	Topic: Theories of Development
	Reading: Ormrod, Chapt 2, pp 18-41

Chapt. 3, pp 67-72, 86-91


Materials: Name cards; Chapter 1 Quiz, Theory Capsule self and others evaluation sheets; Journal Article Discussion Groups Sign-Up Sheets (5); Video of Children Completing Piagetian Tasks (Trudy interviewing 3 children ages 3, 4, & 6)
	Time
	Activities

	8:00-8:20
	Take Quiz on Chapter 1

Purpose: To assess students knowledge on Chapt 1.

1) Distribute quiz

2) Gather papers

3) Briefly go over answers in class (provide feedback)

	8:25-8:50
	 Theory Capsule (Piaget)

Purpose: To give students an opportunity to learn about and discuss major principles of Piaget’s theory.

1) Have group make presentation

2) Pass out evaluation sheets after presentation (Presentation Assessment forms)

	Break 8:50-9:00
	

	9:00-9:20
	Piaget Wrap-Up (Film of kids completing Piagetian Tasks)

Purpose: To allow students to experience and discuss how students respond to tasks

1) Before each child, predict how you think they might respond (Look at thought processes listed on page 27, Ormrod. Which types of thought did you notice: egocentrism, conservation, reversibility, transformations, single classification v. multiple, transductive v. deductive reasoning?)

2) Observe their responses—how did your predictions fare?

3) Discuss principles or implications of Piaget’s theory (and give examples of ideas that may have been overlooked—e.g. underestimating preschool or elementary thought processes, or overestimating  abilities of those over the age of 12 in acquiring formal operational thought processes; not adequately accounting for role of culture, content, or prior experience.

 -e.g., Connor, age 7, in FHE navigating the maze while blindfolded with the help of his father who could see; when asked what this might be an example of, he immediately deduced—It’s like Heavenly father giving us commandments)

· e.g., experience with friend w a doctorate from Harvard discussing religious topics.



	9:20-9:50
	Theory Capsule (Vygotsky)

Purpose: To give students an opportunity to learn about and discuss major principles of Vygotsky’s theory.

1) Have group make presentation.

2) Pass out evaluation forms.

	Break 9:50-10:00
	

	10:00-10:20
	Piaget vs. Vygotsky Comparison

Purpose: To help students summarize and compare and contrast major tenets of Piaget’s vs. Vygotsky’s theories (See comparison on last page)
1) Make two columns on white board. Ask students to think of ways in which the two theories were similar or different.

2) Use these questions to stimulate thinking:

· How do their basic assumptions compare?

· How did each view the role of the individual? Culture?

· How did each view the relationship between development and learning?

· Did they both believe in invariant stages?

· How did each interpret children’s tendency to talk to themselves?

· How did each view the role of adults or others in the process of development?

· How did their approaches to describing development differ? (processes [internalization, zpd vs. characteristics [stages])

· What type of educational approach would each advocate (informal vs. formal)?

· How would each view attempts by others to accelerate development?

	10:20-10:30
	Divide into Journal Groups/Sign-Up for Specialist Roles

Purpose: To assign students to journal article discussion groups and to let them sign-up for and record the articles they will present.

1) Count off by 5’s and move into groups according to number

2) Record article and date to present

3) Make sure to note requirements of assignment online.



	10:30-10:50
	Overview of Erikson and Kohlberg (Relate this discussion to a whirlwind tour vs. study abroad)

Purpose: To give students some ideas about how these theories might apply to their teaching

Erikson Questions

· What does Erickson’s theory address? (Psychosocial Development)

· Which stages of Erickson’s theory (crises) apply to children you are likely to be teaching? (III and IV, Initiative vs. Guilt, and Industry vs. inferiority)

· How can we encourage children to resolve these issues productively? (See online slides)
· NOTE: Remind students that Erickson advocated finding a balance at each crises so as not to develop malignancies (too little of positive) or maladaptations (too much of negative) later:  (Refer to chart under Erickson link under Related links). 

· Initiative vs. guilt (3-6 yrs): Testing of personal power through exploration and manipulation of the environment based on encouragement and tolerance rather than overprotection from or punishment for exploration. (Woofolk) Examples: Active play; messy house

· Industry vs. inferiority (6-12): Desire to complete productive work and master developmental tasks of childhood based on success experiences and recognition of progress. (Woolfolk) Rootin’ Tootin’ Bobcat Awards, etc.

Kohlberg Questions

· What are Kohlberg’s main stages of moral reasoning and what characterizes each stage? (Preconventional-physical consequences & what suits self, Conventional—winning approval of group, for the sake of social order, Post Conventional—laws can be changed for general good, defined by conscience)

· How did Kohlberg gather data to define his stages and support his theory? (Administered moral dilemmas to various groups and analyzed the results)

· What are some limitations of Kohlberg’s work? (mostly involved boys; overlooks issues raised by Carol Gilligan et al—boys reasoning revolves around issues of justice while girls often revolved more around issues of caring and responsibility); young children often display higher levels of reasoning than they are given credit for; deals with moral reasoning rather than actual behavior)

MORAL Dilemma Activity (if time permits)

Classify the responses that follow the dilemma according to Kohlberg’s stages of moral development (Woolfolk, p. 30)

Sharon is a student in a math class. Her parents often become abusive when she gets bad grades. She has not been doing very well and is considering cheating on an upcoming math test. Should she cheat on the exam?

A. Yes, because if she cheats and does well on the test, her parents will think she is a good daughter and will be proud of her. (Stage 3-Good Boy—Good Girl Orientation)

B. No, because if she gets caught she will be punished severely. (Stage 1—Punishment & Obedience Orientation)

C. No, because cheating is against all the rules of the school. (Stage 4—Law & Order Orientation)

D. No, because cheating is unfair to all the other individuals in the class. A person should complete his or her own work. (Stage 5—Social Contract Orientation)

E. Yes, because if she cheats and gets a good grade on her test, her parents will probably reward her by letting her go to a movie. (Stage 2—Instrumental Relativist)


Piaget vs. Vygotsky

	Piaget
	Vygotsky

	Focuses on role of individual
	Focuses on role of others

	Development precedes learning (independent of instruction)
	Learning precedes development Development strongly linked to input from others 

	Invariant sequence of stages 
	Invariant sequence 

	Sees development in terms of acquiring cognitive structures (schemes)
	Sees development in terms of acquiring and internalized sign systems (language)

	Views self-speech as a sign of egocentrism
	Views self-speech (private speech) as a mechanism for turning shared knowledge into personal knowledge (is actually a form of self-scaffolding)

	Emphasizes personal aspects of learning 
	Emphasizes socio-cultural nature of learning

	Cognitive development is an individual enterprise
	Adults foster development in intentional and systematic ways

	Development determined by individual experiences
	Development influenced by the experiences of an individual in a group

	Advocates informal, indirect education based on access to a rich, appropriate environment
	Advocates both individual exploration and informal and formal instruction in groups led by competent others

	Mechanism for development: assimilation; accommodation; equilibration
	Mechanism for development: private speech, scaffolding, zone of proximal development; self-regulation.

	Identified characteristics of various stages
	Focused more on process through which child develops

	Would discourage trying to accelerate development
	Would encourage trying to accelerate development (through scaffolding, ZPD)


Reminders:

· Gardner & Skinner Presentations Next Week

· Refer to Blackboard under Assignments for ideas, links, and format.
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