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DREFACE

This veport describes the objectives, methodology and findings of a personal
interview study of college economics instructors conducted by the National
Cpinion Research Center on behalf of the American Iron and Steel Institute.

In a separate appendix we present, as well, a full set of tables showing the
percentaged distribution of response to each question asked, tabulated
separately for each of the sample groups:

1) Members of the American Economics Association

2) Combined total of subscribers to AISI publications

3) Subscribers to Steel Facts

4) Subscribers to Steelways

5) Receivers of "Irflation, Productivity, Profits and
the Steelworker’

6) Insttuctors teaching in Liberal Arts economics
departments

7) Instructors teaching in the economics departments
of undergraduate schools of Business or Business
Administration

‘Because our two basic samples, one drawn from the AEA membership generally,
the other from Institute mailing lists, could not be combined, and because
each is too small for intensive cross-tabulation, this study must be regarded

85 an exploratory one., Certainly the percentaged figures, which are usually
based on 200 cases or less, must be viewed as the approximations which they
are, rvather than as precise estimates,

The descriptive findings nevertheless provide, for the first time, a detailed
profile of the population of college economics teachers: their personsl and
professional characteristics, their reactions to the programs and materials of
the various economic interest groups, and their own evaluations of the presen
economics curriculum,

The reader should bear in mind throughout that the AEA sample is presumed to
be representative of all economics instructors. The subscriber sample, in
contrast, is representative only of that special group of instructors who are
known to receive at least one AISI publication., In generalizing about under-
graduate economics teachers as a group, we have naturally leaned - most heavily
on the responses of the AEA sample, but whenever the AISI subscribers have
shown significant differences, these are pointed out in the report.

We have not considered ourselves competent to assess the implications of these
findings from the standpoint of AISI nor to draw up a list of specific
recommendations. We prefer to le ave such action to those more familiar with
the sponsor's needs and goals in this area, and to the professional economist
who can communicate the needed materials to his colleagues. We do submit

this veport in the expectation that the findings will provide the Institute
with the necessary guidelines for whatever program it chooses to undertake,

We should make special acknowledgement of the helpful advice received through-
out the planning and execution of this study from Roger Fox of the sponsoring
organization; from Albert L, Ayars and Bertils E. Capehart of Hill & Knowlton,
Inc,, and from Peter H, Rossi and Paul N. Borsky of NORC.
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In addition to these, we wish to thank Dr. George Fersch of the Joint Council
on Economic Education for his help during the development of the interview
schedule; Dr. Percy Guyton, also of the Joint Council, for his advice on
classifying and coding the gbundant free-answer material; and the Datatab
Corp. for their efficient and careful preparation of IBM cards and machine
tabulations,

Despite all of the above assistance, the authors take full responsibility
for all facts and interpretations reported herein, and any errors or weaknesses
are theirs alone,

Ann F. Bruaswick
Paul B. Sheatsley

National Cpinion Research Center
100 Fifth Ave, New York 11,N.Y.
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SUMMARY OF MAIN FINDINGS

Personal Characteristics of the Teachers

Most teachers in our sample of undergraduate cconomics instructors are young
men. Four out of five arc under 50; and a third of them are younger than 35,

Their average income from all sCurces is about $9,000 per year, S

They differ from most other population groups in that two out of three cone

from business and professional families, and also in the relatively large

number who report that they :or their father were born abroad. A full quarter/;Nw”w
of these economics teachers profess to no religion, a fact which further dis-
tinguishes them from most other segments of the population,

Only about one instructor in ten calls himgelf a Republican, Half of then
clain a Democratic preference, with almost all of the others stating that they
are '"independent." 1In the 1960 Presidential election, four out of five of
those voting cast their ballot for Kemnedy., Of those voting in the 1956
election, three out of four preferred Stevenson to Eisenhower,

Consistent with their Democratic political preference, almost three-fourths of
the undergraduate economics teachers believe the federal government should
take a greater role in the national economy. Specifically, they most often
mention education, full employment and econonic growth, public health, and
QEEE%“E;ghlams as areas calling for greater governmment participation. Only

ohé instructor in six would have the federal government reduce its role in the
national economy.

~ 1y

The teachers do not seen particularly active in community affairs. Fewer than
half belong to any local group or organization, and the majority appear to
restrict their social contacts to fellow faculty members,

Their non-professional reading habits also reflect an intellectual orientation,
They read a great many magazines, but these are almost entirely news, business
or ''egghead’ magazines,

Their Professional Characteristics

Three out of four college economics teachers whon we interviewed hold the Pheﬁy
degree, Only 4% Wave only the B,A, OF B.S.

The great majority are found in the larger colleges and universities of over
2,500 students, Half are teaching only in Liberal Arts institutions, a little
over a third in Schools of Business Administration; the remainder are in
Schools of Cormerce or divide their time between two types of school,

Three out of five of these instructors are teaching a general introductory
"Principles of Economics' course, but most teach other courses as well, Almost
half teach three or more, They average about ten years' teaching expexrience
and one out of four is a full professor or department head,

—v'.
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The average teacher in our sample belongs to three professional societies ox
associations, and four out of five attended at least one professional conference
during the 18 months preceding our interview.

Almost all of then read the American Economics Review regularly, and the aver-
age teacher reads four other professional journals as well, Most frequently
mentioned are the Journal of Political Econony, Quarterly Journal of Economics,
Review of Economics and Statistics,and Economics Journal,

Three-fourths have published at least one professional paper and almost half/%Véﬁ
have authored or co-authored a book on sone phase of economics. A ¢
Though the teachers do not secem to take nwuch social part in community affairs,
almost half of them have at one time or another performed some kind of profes~
sional activity in the cormwunity: participation in panel discussions,talks

before local groups, etc, In addition, theee teachers out of five have serizg%

as consultants to some organization outside the college, most usually with

business or industry, \
\
Two out of three of our college cconomics instructors spent last summer working, \

most usually teaching, writing or doing research, or consulting., Only 6% have |
ever participated in an industry sponsored surmer employment progran, although ‘
147 of the subseribers to AISI materials report such experience, Reactions of
those who did participate were uniformly favorable.

About a third have at one time or amother combined a full-time or part-time job
with their teaching position, and one teacher in four has held an outside job
in addition to his teaching, during the last five years. Largely as a result
of their summertime and other professional activities, only three teachers in
ten are dependent entirely upon their teaching salaries.

The Progrars of Economic Interest Groups

Almost half the teachers express interast in educational materials prepared by
industry groups; slightly fewer are interested in materials prepared by labor

groups; fewer than a third express ruch interest in materials prepared by famm
groups,

Most instructors who are interested in industry materials are also interested
in labor materials, The AISI subscribers tend to be more interested than
other teachers in both types of material.

If we ineclude those who say they are 'slightly interested," four teachers out
of five evidence at least some interest in materials prepared by industry. A

najority indicate they could put such materials to use in the classes they
te ach_ .

Those Wh0*lank‘any”interest‘iﬁfiﬁﬁﬁﬁtfwiﬁfepared‘ﬁéféfi§I§ﬁGﬁﬁfTi%mher in
five) have two main criticisms; such naterials are hopelessly biased, or else
they are irrelevant to the courses the instructor teaches, But these same
criticisms are raised with equal frequency against labor materials by those
teachers who are not interested in those.
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When asked for suggestions for improving industry's materials, those who take
at least some interest in them have two suggestions: make them more factual and
objective, less promotional; and gear them more closely to the college audience
by putting them on & more scholarly and analytical level,

The instructors are well aware of the publications of outside groups and
agencies, When shown a list of 25 such oxganizations, 80% or more of the
teachers expressed familiarity with 15 of them, The materials of only four
of the 25 had been seen by fewer than half of the teachers.

The outside materials most appreciated by undergraduate economics teachers

are those issued by government agencies, foundations and non-partisan research
groups; e.g., Brookings Institution, Cormittee for Econonic Development, Joint
Economic Committee, Twentieth Century Fund, etec.

The outside materials most often rated as “of little use" are those issued by
special interest groups and by two foundations who are apparently regarded by
many teachers as mere spokesmen for a particular economic viewpoint, Examples
of materials most often rated as of little use are those published by the
National Association of Manufacturers, Foundation for Economic Education,
Aperican Economic Foundation, American Petroleun Institute, General Motors,
DuPont, etc,

Fublications of the American Iron and Steel Institute have achieved surprising
penetration, Four out of five instructors have actually seen them and almost
all the others are at least aware of them., This is significantly better
distribution than has been obtained by General Motors, for example, or by
DuPont, the Foundation for Economic Education, or even the Joint Council on
Economic Education,

As a special interest group, AISI can scarcely expect its publications to be
rated as useful as those of govermment agencies or of the najor foundations
engaged in econonic research, Yet 20% of the teacherd say the AIST materials
are “essential” or "very useful," and another 47% regard them as ‘“moderately
useful” -~ a total of two instructors out of three who find thenm of at least
occasional help,

This achievement would seem particularly noteworthy since the AIST publications
have generally been prepared for a broader audience than the college econonmics
teacher, It should be pointed out, moreover, that these responses were made at
a tine in the interxview before any industry, organization or publication had
been singled out for special inquiry., Thus there was no opportunity for re-
sponse bias in favor of one group rather than of another,

Although nine teachers in ten say they attend professional meetings at least
occasionally, and most of these say they look at the eudcational exhibits shown
- there, the majority camnot think of any particular exhibits which impressed
them, either favorably or unfavorably. Those most often cited were the text-
book exhibits prepared by the major publishing houses.

Only thirteen respondents remarked on AISI or steel industry exhibits, and
reactions were mixed, TFive teachers out of six had no ideas at all on how to
inprove exhibits to make them more valuable.




One teacher in eight (but one in five of the AIST subscribers) has at one time
or another attended a summer economics workshop, Only two respondents with such
experience said the workshop was sponsored by AISI,

The minority who have attended a surmer economics workshop have found thenm
helpful, and only five or ten percent of the instructors seem hostile to the
general idea, The great majority sppear indiffevent: they have no objections
to such workshops, but they have never attended, know little about them and
have no ideas as to how they might be made more useful,

The A.1.8,T. Publications

Almost half of the economics teachers read Steel Facts at least occasionally,
Steelways and Charting Steel's Progress are read at least occasionally by about
one teacher in every six, 'Inflation, Productivity, Profits and the Steelworker"
was read by about one-fourth of the instructors.

Two-thirds of these readers say they receive their own copies of the periodicals;
the remainder sce them at the library or read a friend's copy. Approximately
half of the readers of each publication say they started reading it because

"It was sent to me in the mail,"

Amiong teachers sampled from the Steel Facts subscriber list, four out of five ~
read the magazine at least occasionally and 44% read it regularly. Among those
sampled from the Steelways list, the same situation prevails. Four out of five
say they read Steelways at least occasionally, and half read it regularly.

Steel Facts seems to reach almost all Steelways subseribers, and is in fact
read by a higher proporiion of the latter than of the Steel Facts list itself.
Better than nine in ten of the Steclways subscribers say they read Steel Facts.

Of the three, Steel Facts is rost commonly identified as a publication of the
Anmerican Iron and Steel Institute, Eighty-five percent of the Steel Facts
subscribers who read it, and two-thirds of its readers in our general sample
correctly identify the source,

About half the readers of Charting Steel's Progregs in our general sample say
it is published by AISI, but only one out of three readers of Steelways names
AIST as the source. Many of the latter's readers believe it is published by
U.S. Steel or by Bethlehem Steel,

"Inflation, Productivity, Profits and the Steelworker' was recognized as an
AIST publication by only & quarter of its readers in our general sample of
econonics teachers,

Of the four AISI publications inquired about, the "Inflation, Productivity, . .
article was most often termed helpful to the teacher of economics, About two
readers out of five found it very or fairly helpful. The corparable figures

for Steel Facts, Steelways and Charting Steel's Progregs were 26%, 22% and 18%,
respectively,
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The AISI subscriber group as a whole was more likely to say that all of these
publications are helpful to them, the percentages ranging from about half in
the case of "Inflation, Productivity, . .", to about a third for the three
pexiodicals.

The periodicals are most often used by the teacher for his own information, to
provide background data about the steel industry, Only about one instructor
in ten says he puts these publications to class use,

The three periodicals are most often admired for the faectual, current informa-
tion they provide about the steel industry. "Inflation, Productivity, . oy
however, is commended most often for its effective presentation of the steel
industyy's point of view on a controversial subject,

The great majority of instructors can think of nothing they particularly dislike
about the AISI publications., The most frequent complaint is of bias against
lgbor and toward industry, but this is spontanecusly mentioned by only about
one reader in every six or seven.

When they are asked directly sbout the degree of bias in the AIST publications,
the proportion rises. Over half the "Inflation, Productivity., . .' readers con-
sidered it very or fairly biased; two out of five made this charge concerning
Steel Facts, end about a quarter of the readers of Steelways and Charting
Steel's Propress find them at least "fairly“biased,

In view of the readers' awareness that these publications are issued by a
special interest group, however, it is not surprising that substantial numbers

of readers should regard them as biased, Some readers, in fact, go on to explain
that it is only natural that they should be biased and ask, in effect, "How
could it be otherwise?"

More indicative, we believe, of the true amount of objection to the materialg
because of bias is the fact, cited above, that only about one reader in every
six or seven volunteers this criticism when he is asked "What about the publica~
tion don't you like so rmch?"” This interpretation seems supported by the find-
ing that "Inflation, Productivity. . .", which was miost often accused of bias,
was at the same time regarded as the most useful of the four publications, pre~
cisely because it provided a clear and effective presentation of the industry's
point of view,

Evaluation of the Economics Curriculum

Though the majority of instructors have some criticism to nake of the intro-
ductory economics curriculum, there was far from consensus on the particular
arcas riost deserving of greater attention, No one suggestion was offered by
more than 107% of the sarmple.

Most instructors are satisfied, however, with the balance struck between
theoretical principles and applied problems in the introductory economics
classes given at their schools, Fifteen percent complain that too ruch atten-
tion is given to theory, while 10% feel there is too rmch emphasis on applied
problems.



In their own teaching, about G60% of the instructors say they tend to stress
theoretical prirciples, about a quarter say they place greater emphasis on the
applied ‘aspects of economics, and the remainder say "It depends” or that they
place equal emphasis on both,

Asked generally about particular "economic viewpoints" which are discussed in
their classes, three teachers in ten said they did not present or stress an
special viewpoint or were unable to answer the question. Another three in \
ten answered in terms of analytic or secientific viewpoints, referring .in \
their replies to particulax schools of economics theory, About one teacher |
in six indicated hospitality to all kinds of viewpoints. Only a minority
answered the question in terms of ideological or special interest group view-
points.

—
When asked specifically about the emphasis given to industry's viewpoint and o
labor's viewpoint "in today's college economics curriculunm,” half the instruc-
tors express satisfaction with respect to each., Fifty-one percent say that //
industry's viewpoint receives “the right amount" of emphasis and the sane p{gy/
portion answer ''right amount® for the labor viewpoint.

About one instructor in six feels there is too rmch emphasis on industry s
point of view in economics courses today, while about the same proportion con-
plain there is too little, With respect to labor's viewpoint, however, about
one teacher in four believes it receives too little emphasis, and only ome in
ten feels it is stressed too much, / AISI subscribers differ scarcely at a
from the general sample in their replies to these questions.

The overwhelming majority of the teachers (86%) believe that "basic values
should be brought out in teaching cconomics," but thé instructors differ on
Just what these basic values are, About 407 answer along the lines of develop-
ing enlightened citizenship or encouraging a scientific rather than emotional
approach to econonic problems.

About one teacher in five mentioned as a basic value in economics some idéé'\\\\
concerning individual freedom and choice, often including free enterprise as

an extension of the concept., The same proportion saw the basic value of
econonics in terms of the efficient allocation and use of resources or of
econonic growth,

Use of Particular Teaching Aids

While only one instructor in twenty says he '"frequently' has outside speakers
talk to his class, more than half adopt this procedure at least occasionally.
Speakers are drawn from a wide variety of sources; business and industry,
government agencies, banks and brokerage houses, labor groups, and universities
are all mentioned frequently, but none preponderantly. Almost all of those
who use outside speakers express satisfaction with the speakers' presentations.

Class visits to local companies and organizations appear to be employed as a
teaching aid far less frequently than outside speakers, Only one instructor
in five says he ever arranges such visits, though a larger proportion of the
AIST subscribers (31%) do so. Again, almost all of those who organize class
visits speak favorably of the technique,
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Student debates appear to be rarely employed in college economics classes today.
Only one teacher in seven ever uses this technique, and only 3% do so regularly.

Audio~visual aids are used by only 29% of the general sample (but by 43% of the
AISI subscribers), Movies are the mediun most often employed. Instructors who
do not make use of audio-visual aids complain that such devices are not appro~
priate to the courses they teach or that they do not know of any suitable
materials,

Three~fourths of the teachers have seen at least onme film strip on econonmics.
Those referred to most frequently were issued by cormercial publishers such as
McGraw-Hill and Prentice-Hall, Film strips dealing with the steel industry
were ravely nmentioned,

Only onme instructor in six considers film strips helpful to hin in his teaching.
About a third call them "slightly helpful," but half the teachers reject thenm
entirely, The preponderant belief is that presently available film strips are
too superficial and not appropriate for teaching at the college level,
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PURPOSE AND DESIGN OF THE SURVEY

The busy reader may wish to skip this introductory
section and may feel free to do so., But we think
"the study's findings can best be understood if they
are preceded by this description of the natuve of
the survey and tbe sampling and interviewing prc-

cedures employed,

The Objectives

This survey was conducted to provide the American Iron and Steel Institute
(AISI) with objective data, obtained directly from college economics instructors
which would guide the Institute in developing a program of economics education
at the college level, 1Its primary concern was to explore the instructors'
reactions to the present undergraduate economics program, with special attention
to their needs for materials from an industrxial group like AISI,

A second concern of this research was to evaluate exposure and reactions among
college economics teachers to various aspects of the Institute's present pro-
gram, particularly with regard to the use of four publications: Steelways,
Steel Facts, Charting Steel's Progress, and "Inflation, Productivity, Profits
and the Steelworker,’

Though recognizing that these publications had not been developed specifically
for the college economics instructor, it was felt that information on how, why,
when and by whom among the instructors these materials were used would further
our insight into the most appropriate types of materials for use at the
college level.

Additionally, to the extent that respondents were familiar with them, reactions
to the Institute'’s convention exhibits and to the workshops and eonfarences on
economics in the college curriculum were part of the stated objectives of the
study,

Backeground Readings

A brief survey of the relevant literature indicated that past inquiries into
economics education have focused more on the secondary school level and on
teacher training institutions than on the colleges.

The 1950 Supplement to the American Economic Review, 'On Teaching Undergraduate
Economics' (10)%, and the Brookings Institution 1951 Report (6) were particular-
1y useiful in providing background on important problems 4nd issues in under-
graduate economics teaching. The Brookings report and the Bibliography prepared
by the Joint Council on Economic Education (4) indicated the wide range of
organizations which are supplying materials for economics education,

* Numbers refer to citations in the Bibliography, Appendix A,
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The Academic Mind (5) contained helpful suggestions for classifying instructors
according to their professional characteristics. This last publication, along
with reports of the Department of Health, Education and Welfare (14,15,16,17) pro-
vided necessary information for the classification of the colleges represented

in our sample.

The Broad Arxeas of Inquiry

It seemed to us, following our review of the relevant literature and discussions
with AISI, that at léast seven general areas desexved special investigation in
any study of the teachers' receptivity to industry prepared materials, And it
was around these seven areas that our interview schedule was constructed, They
weres

1) Personal characteristics of the teacher: his age, income, education, place
of birth, political orientation and affiliation, community activities, etc,

2) His professional characteristics: teaching rank, arecas of specialization,
degrees received, schools at which he studied and taught, length of time in
teaching, professiongl group memberships and activities, ete.

3) Charactexistics of the college in which the respondent teaches: its size and
type, whether primarily Liberal Arts or Business, its geographic location,
the size of its economics department, its 'control’ (e.g., public or private,
denominational or non-denominational), the academic quality of the college,
etc.

4) The attitudes of the teacher toward the assumptions and emphases now found
in the undergraduate economics curriculum, especially with regard to the
orientation toward theoretical vs., applied economics, toward economic values
and viewpoints, and the teaching of these.

5) The teacher's use of community resources in teaching undergraduate economics;
@.8., arranging class visits to community institutions, the use of outside
speakers in the classroom, etec.

6) Awareness of needs and gaps in the introductory economics curriculum,

7) Attitudes toward and awareness of materials prepared by economic interest
groups, with particulax foeus on those prepared by AISI,

In developing the questionnaire, two assumptions were made and used rather
broadly, First, that any data gbout attitudes toward and use of AISI materials
could be meaningful only in the context of attitudes toward the materials of
other industry and interest groups, and of attitudes toward industry's proper
role in the total economy.

The second basic assumption was that our attention should be concentrated on
the introductory econmomics course, especially in our questions about needs and
gaps in the curriculum, This decision was essentigl if we were to phrase ques-
tions specific enough to elicit comparable replies. The introductory economics
course was particularly well suited for this purpose because, of all underx-
graduate economics classes, these are the largest and most numerous and cover
the widest range of economic topics. '
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Ihe Seampling Design

In line with the two overall objectives of the study -- (1) detefmining the
needs for college economics teaching materials, and (2) the appraisal of
reactions to AISI materials now available to educators -- two types of samples
were drawmn.

To satisfy the first objective, . a sample of approximately 270 names was dr avm
by random means (every 30th name) from the latest listing of the United States
membership of the American Economics Association (1).

The second universe from which our sample was drawn consisted of mailing lists
for three of the AISI publications: Steelways, Steel Facts and "Inflationm,
Productivity, Profits and the Steelworker,” Each of these was sampled separately
to produce a systematic random sample of between 50 and 70 individuals, (Al-
though our original plans entailed sampling also the subscribers to Charting
Steel's Progress, this listing was nd available to draw from, )

The total sample was designed to provide 250 intexviews representative of col~
lege economics instructors generally (the AEA sample), and 50 interviews with a
representative sample of the mailing list of each of the three AISI publications
referred to above. Combining the three independent subscriber samples would
give us 150 interviews with teachers presumably exposed to AISI materials.

To #bach these numbers, we drew more names than actually needed to allow for
expected losses in the field -- about 10%, under the procedures here employed.
Thus, our drawing of names provided us with 276 from the AEA Directory, 53 from
the Steelways list, 60 from Steel Facts, and 73 from "Inflatiom, Productivity,
Profits and the Steelworker,”

Because all four lists overlap to a certain extent, our four samples turned out
to have a number of duplications, When these occurred, we aribtrarily assigned
the case to the smallest sized sample group. Thus, if a Steelways subscriber
also happened to be drawn for our AEA sample, we counted him for assignment pur-
poses only in the former group.

Though each sample name was assigned to only one group (and of course, intex-

viewed only once), for purposes of analysis the "overlap cases', of which there
were 14, were included in each of the samples for which they were drawn,

The Sampling Procedure

The mailing list for "Inflation, Productivity, Profits and the Steelworker” in-
dicated what course and at what school the addressee taught, With this informa-
tion, screening consisted only of separating active undergraduate econonics
instructors from those who did research or administrative work, who taught only
at the graduate level, or who taught other than economics,
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The Steelways and Steel Facts lists, however, did not have this information on
courses taught, and sometimes showed only the subscriber's home address, To make
surc the names we drew werc actually undergraduate economics instructors, each
was checked against the AEA Handbook. If the person was listed in the Handbook
a5 an undergraduate economics instructor, he was kept in our sample., All others
were discarded, In effect, practically the entire mailing lists of these two

publications had to be checked in this fashion in order to screen out irvrelevant
Nnames,

With the lists thus screened and the sampling intexval determined on the basis
of the size of the listing and the sample size required, the drawing of names
proceeded, But there was one further modification of pure random sampling
procedures., Respondents had to be accessible to NORC interviewers, which meant
their schools had to lie within one or another of NORC's 68 primary sampling
units (metropolitan arcas and counties) throughout the United States.

Whenever our count landed on a respondent who was otherwise qualified, but whose
school was located outside an NORC sampling point, we characterized the school
on the basis of three criteria and then took into the sample the next eligible
person on the list who taught at a school within an NORC sample point which
satisfied these criteria,

The three criteria used in characterizing the schools were: (1) Geographical
region: East, Midwest, South or West; (2) Control: Land grant or state,
district or federal; county or municipal; private - non-denominational; ox
deponinational, and (3) Type: Liberal Arts, School of Business, Teachers
College, Junior College,

Substitution Procedure

Though all lists were screened as carefully as possible on the basis of avail-
able information, the number of assigned respondents who could not be located
at the schools indicated for them, or who turned out to be ineligible for the

interview, immeasurably exceeded any expectation., Table 1 shows the dimensions
of the problem.

TABLE 1
Steel Steel Total
AEA Ways Facts FInflation'” Sample
Origianl sample « « o « o o ¢ o« « o 251 53 49 70 423
Original respondents actually
interVieWed e ¢ & % & & ® & e e e 79 28 20 52 179
Substitute respondents interviewed. 166 12 31 3 212
Substitute respondents not
interVieWed s ¢ & & 8 & a s 2 s @ 23 20 22 4 69

Only 31% of the AEA group, 53% of Steelways, 41% of Steel Facts, and 74% of
"Inflation, ." were found eligible and available for interview., In the case of
Steelways, a majority of the substitutes were similarly unqualified or unavail-
able; to obtain 12 more interviews from this group, a total of 32 potential
respondents had to be contacted.
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The large number of unavailable respondents seems attvibutable chiefly to the
mobility of these instructors in changing from one school to another, thereby

outdating very quickly the lists available to us., The AEA Handbook itself was
five years old,

The number of instructors who turned out to be ineligible for the study was due
to the incompleteness of the listings; e.g., they did not indicate when an
instructor was teaching only graduate courses. A contributing difficulty was
the recent trend among business schools to become graduate institutions, The
only list which did not have these pitfalls of datedness and incomplte informa-
tion was that for “Inflation, Productivity, Profits and the Steelworker.”

In all, 281 substitutions were made, These, added to the original unduplicated
sample of 423, indicate that more than 700 economic teachers had to be drawn for
our sample, and attempts made to interview them, in order to obtain our goal of
approximately 400 completed interviews with eligible respondents.

Interviewers were instructed to locate their own substitutes for unavailable AEA
respondents by interviewing the instructor at the same school who had replaced
the originally designated respondent, or who was teaching the most similar course-
load, If neither of these instructions was sufficient, the interviewer was told
to substitute the instructor at that school whose last initial was closest to

the original's,

All substitutions for subscribers, of course, had to be made from the office
lists by going back to the originally selected name and choosing instead the
next name at a school with similar characteristics of location, control and
type. When the lists became so depleted that these criteria could not be met,
we relaxed them in the order listed. Actually, in the case of the Steelways
list, we finally exhausted all available names within the NORC sampling areas.

The two methods of substitutions employed had the effect of improving the re-
presentativeness of the AEA sample, but of introducing a bias into the subscriber
sample. By substituting the teacher's replacement when the originally designated
ARA member was no longer at the school, the sample was automatically brought up
to date and included its full quota of younger and more mobile instructors, When
a subscriber was found to be no longer teaching at the school, however, neither
he nor his replacement could be interviewed; his substitute had to be some other
man on the list who had not changed schools, As a result, the sample of sub-
scribers includes a disproportionate share of older and less mobile teachers,

It should be noted that sample losses due to refusals to be interviewed were
extremely low, Of the approximately 700 respondents designated for interview

at one time or another, only 5 were lost through refusal, Four others initially
refused, but on further explanation and assurence from the office, proceeded
with the intexview,




-6 -

The Interviewing

Interviewing was carried out by 45 interviewers of NORC's national staff, at
113 colleges throughout the country., Three-quarters of the interviews lasted
between one and two hours,

Each interviewer received as part of his (or more usually, her) working materials
an 18~-page manual of instructions describing the overall purpose and method of
the survey, and offering detailed suggestions on the proper handling of each
item in the questionnaire.

Just prior to the interview, each instructor was sent a letter from the NORC

Study Director, briefly explaining the nature of the study and the importance
of his cooperation, and advising him that an interviewer would soon phone for
an appointment.

Interviewers checked with the cconomics department secretary at each school to
ascertain respondents' schedules, and then phoned them for appointments. It
was gt the point of inquiry with the department secretary that the assigned
respondent's unavailability or ineligibility was determined. In such cases,
the interviewer forwarded an "Unavailable Report” to the NORC office and the
substitution procedure above described went into operation,

At no time was the sponsorship of the survey revealed, lest it affect the
interviewers’ conduct of the interview or the respondent’s willingness to

answer freely and frankly., When pressed for information about the sponsor, the
interviewer could say only that the survey was spounsored by "a non-profit agency
concerncd with economics education,”

Although such questions were raised quite often, they seldom interfered with
the conduct of the interview. Actually, interviewers reported that this sample
of college tecachers was exceptionally cooperative and, by virtue of their own
familiarity with survey methodology, sympathetic to the interviewing process.

In their field reports, filed at the end of their assignments, interviewers re-
corded very favorable reactions to the study., Only three of the 45 reported
indifference or dislike of the assignment, well over half stating that they
'enjoyed the whole job."

Biggest difficulties encountered by the field staff, in order of frequency of
mention, were reaching professors in order to set up appointments, finding sub-
stitutes for those no longer teaching on the campus, and timing the interviews
to fit in with the free time available to their respondents., All interviews
were conducted at the college at which the instructor tamught, during his free
time or when his teaching for the day was finished,

Interviewing started on December 5, 1960, was suspended during the Christmas
holidays, and resumed in January, The greater part of the interviewing was
completed by the end of January, but because of the large number of substitutions
required, the last few interviews were not concluded until mid~-February, 1961.
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A Technical Note on the Sample Groups Described

Our two main sample groups are the cross-gection of AEA members and the total
of all subscribers (or receivers) of AISI publications, The latter in turn is
sometimes broken down into the three subseriber groups sampled: Steelways, Steel
Facts, and "Inflation, Productivity, Profits and the Steelworker.'

In addition, because almost half of all respondents taught in Business Schools,
we thought it important to compare the responses of such teachers with those of
instructors employed at Liberal Arts colleges., Since there were not enough
interviews to enable us to control for this variasble separately for the two
main samples, all instructors from both samples were classified as "Liberal
Acts” or "Business.”

We have noted (P.3) that some members of the AEA sample happened to be also on
one of the subscriber lists; that some members of the subscriber sample appeared
on more than one list, and that such 'overlap cases" appear in each of the
samples for which they were drawn,

Introduction of the Liberal Arts vs. Business dichotomy creates further problems
of duplication, since 20 of our respondents taught in both the Liberal Arts and
the Business School of their university. Moreover, some of the Liberal Arts and
Business respondents are shown simultaneously in both AEA and Subscriber columns

or are on more than one subscriber list, Table 2 shows the nature and extent
of this duplication,

TABLE 2

No, of Cverlaps Duplicates Total No.

Actual (more than (Lib.Arts of Cases

Interviews onec sample) & Business) Tabulated
AEA 3 o s o o o o 245 9 9 263
Steelways ¢ = s » 40 - 5 45
Steel Facts . . . 51 3 1 55
"Inflation. .%, , _35 2 - _62
Total, . . 391 14 20 425

To be sure that these duplicated cases were not affecting our results, we made
a number of test runs to compare the percentages shom with those we would have
obtained had each respondent been classified in but one group. In only one of
these runs was there a difference as great as 2%; in all others, the variance
was 1% ox zexo, It is clear, therefore, that the duplications are not only
small in number, but also distribute themselves in random fashion over the
range of responses so that no particular cell is distorted,
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Lacking evidence to the contrary, it is obvious that any differences shown
between Liberal Arts and Business respondents could be related to differences
between the AEA and Subscriber groups; and, conversely, that any differences
between AEA and Subscribers could merely reflect their varying distvibution as
between Liberal Arts and Business, Table 3, however, shows that the representa-
tion in each pair of sample groups is gsimilar, and that differences cannot be
ascribed to this factor,

TABIE 3
Liberal

Total AEA Subscribers Arts Busime ss

{425) (263) (162) (233) (192)
ABAy « o « o o« o » 62% 100% (47) 61% 63%
Subscribers., . + « 38 (7%) 100% 39 37
Liberal Arts , « » 55% 54% 56% 100% (10%)
Business + « o« « « 45 46 44 ¢o7) 1007

In discussing response differences between samples, we have generally insisted
upon a standard of statistical religbility at the 99% confidence level before
stating that the difference is a significant one., This means that differences
between the AEA and Subscriber, or Liberal Arts and Business, groups should be
at least 10% for proportions in the medium range (25% to 75%) and 8 or 9% at the
extremes, 1if we are to be sure they are statistically religble and not merely

a function of the small numbers sampled.

One other point should be made concerning differences between the AEA and
Subscriber samples, If it can be assumed that Subscribers are a special group
with above average interest in and rveceptivity to AISI publications, attention
to their characteristics, as these may differ from the broader AEA sample, will
perhaps help the Institute to devise the most appropriate materials for this
particular audience,

But it nust be remembered that the AEA and Subscriber groups are not pure and
distinct., Among the former are many readers of AISI publications; some of the
Subscribers do not read or pay little attention to the materials sent to them.
Furthermore, our data indicate that most Subscribers began reading AISI
materials, not because of any special interest which led them to seek it out,
but because "it was sent to nme,”

Differences between the two major groups, therefore, may simply reflect the
varying and accidental ways in which the Subscribers happened to get on AISI
mailing lists, rather than any special qualities about this group which nakes
them a superior target for industry materials.
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IHE COLLEGE ECONOMICS TEACHER:PERSONAL CHARACTERISTICS

Age
Most teachers of undergraduate economics are young men. (Only 3% are women.)

A full third of the AEA sample were under 35 years of age, and only one in five
had attained the age of 50,

The Subscriber sample, as shown in Table 4, is very considerably oldexr, Only
one in eight is under 35, while more than a third have passed the age of 50,
The difference is substantial emough to be well beyond the bounds of chance.

TABIE 4

AGE OF AEA SAMPIE AND SUBSCRIBER GROUPS

All Sub- Steel Steel
AEA  scribers Ways Facts IPPS

34 years or younger, . o o o 34% 12% 7% 9%  18%

35-49 YearS. & % & & + @ e o 4‘7 51 48 43 60
30 years or older, + o ¢ « o 19 37 45 48 22
100% 100% 1007, 100% 100%

It will be recalled that the Handbook from which the AEA sample wag drawn was
five years old, But only about a third of this originally drawn sample were
found available for interview, and there were substituted for these the men,
nostly younger, who had replaced them in the department, This procedure pro-
vided a built~in method of avoiding the obvious bias in favor of older men
which would otherwise result fronm sampling a 5-year-old roster.

Unavailable or ineligible subscribers, on the other hand, could be replaced
only by additional names drswn from the same mailing list. If we can assume
that it is the younger professors who are more mobile and thus less often
available for interView, it is clear that substitution of other names from
the same list would tend to bias the sample toward an older age group.

An additional source of this age bias zmong the subscriber group is the fact
that all Steel Facts and Steelways names had to be checked against the AEA
Handbook to be sure they were undergraduate instructors, Thus, any younger
nen who joined AEA since the Handbook was published are not represented in
the sample, It will be noted that the "Inflation, Productivity, . .'" list,
the only one which did not have to be checked against the AEA Handbook, nore
nearly reflects the age characteristics of the AEA sample,

-0 -



Income

'The median gross annual income of the college economics teacher is about
$5,000, Half of the AEA sample make more than that, half make less, It should
be noted that this figure represents total income, and not merely teaching
salary, As we shall see in a later section, seven out of ten have other
sources of income.

Table 5 shows that high-income professors are more likely to be found on the

subscriber lists, and also that Business School teachers are generally better
paid than their colleagues in Liberal Arts colleges,

TABLE 5

RESPONDENTS | TNCOME

Liberal
AEA Subscribers  Arts Business
Undexr $6,000 . + v v ¢« o« ¢ ¢ » 11% 47, 10% 7%
$6,000 t0 87,999 ¢ v ¢ ¢ ¢ » « 20 16 21 15
88,000 t0 $9,999 ¢ & ¢ 4 o o o 21 19 Zg:} 187
- $10,000 to $15,999 , + « + + « 35 39 3 41
$16,000 O T0¥Cs 4 o« o o o o o 13 20 13 19
Not ascertainable., « o« o ¢ o o * 2 1 *
100% 100% 100% 100%

Because subscribers are more frequently found in the older age groups, we
recomputed the income data, controlling for age, and found that below age 50
the AEA-subscriber differences disappear. Above age 50, however, three-fourths

of the subscribers but fewer than two-thirds of the AEA sample have incomes of
nore than $10,000,

Controlling for age has no effect on the Liberal Arts/Business differences shown
above., At each age group, there is a clear tendency for Business School teachers
to have higher incomes.

Fanily Background

Table 6 compares the population of college economies teachers, as represented
by the AEA sample, with the United States population as a whole and with

another professional group -- a national cross-section of physicians -~ with
respect to nationality and father's occupation, Data for both comparison groups
are from a 1955 NORC survey.

One economics teacher in every five was born abroad, and more than two in five
report that their fathexr was born outside the United States, Doctors, on the

other hand, do not differ at all from the general population, of whom only 9%

were born abroad and only 27% have foreign-born fathexs,
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The fathers of 13% of the AEA group emigrated from Russia, Poland and the
Baltic countries; 10% from the British Isles or other Commonwealth countries;
and 9% from Germany or Austria,

The subscriber lists reflect the same natiomality patterns, ‘though to a
slightly lesser extent, For example, 35% of all subscribers interviewed, as
compared with 42% of the AEA sample, say their father was born outside the
United States.

TABLE 6

FAMILY BACKGROUND OF ECONOMICS TEACHERS COMPARED WITH OTHER GROUPS

U.S.
- AEA Doctors Population
Born outside U.S. . . ¢ « o v« o « « 19% 8% 9%
Father born outside U.S, 4 o« o« » » « 42% 27% 27%
Father's Occupation:
Professional . ¢« 4+ 4+ 4 o 4 o o ¢ o 33% 27% 5%
Business, managerial . . . . . . « 34 22 12
Farm . ® ¢ ¢ e 2 & ¢ a4 e 2 s e e @ 8 21 38
White~collar «+ v v v o+ ¢« « ¢« « ¢« 5 9 4
Blue-collar, service , + 4+ o » » o 19 19 38
Not ascertainable, , « v o o « « « 1 2 3

Perhaps because such a large proportion of the teachers and their fathers came
here from abroad, the AEA sample is much more likely than the general popula-
tion, and more likely even than doctors, to report that their father was in
business or in one of the professions. Two-thirds of the economics instructors,
but only half the doctors and one in six of the general population, report such
occupations for their fathers.

In contrast, only 8% of the economics teachers, as compared with 38% of the
general population, come from families in which the father was a farmer.

The subscriber sample does not differ significantly from the AEA group with
respect to father's occupation, though it is interesting that more Business
School teachers (37%) than Liberal Arts (28%) report their father to have been
a business owner or manager.

The marital status of the AEA sample is not remarkable, and conforms closely
to  that of the general population -- except that, being younger, they are less
likely to be widowed and more likely to be single (Q.61).% Five out of six
are marriedy only 2% are divorced,

* Parénthetical question numbers indicate where full data may be found in the
Appendix Tables,
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Religion and Politics

When it comes to religion, we find the AEA sample to be surprisingly agnostic,
No fewer than 25% of the group, when asked their religious preference, answer
"None' (Q.57). In the other NORC gurveys cited in Table 6, only 2% of the
doctors and 3% of the public confessed to no religion.

Thirteen percent of the sample (in contrast to only about 3% of the general
populatien) is of the Jewish faith, Only 45% (in contrast to about 70% of the
public) states a Protestant belief,

Liberal Arts and Business School teachers differ not at all on these matters,
though the AISI subscriber lists ave much morxe heavily Protestant (59%) and
much less likely to include non-believers (only 87).

The political preference of the college economics teacher is overwhelmingly
Democratic. As shown in Table 7, only 11% classify themselves as Republican,
only 17% voted for Nixon, and only 227 voted for Eisenhower in 1956, This is
consistent with the finding reported in "The Academic Mind," that only 30% of
the social scienceprofessors interviewed had voted for Eisenhower in 1952,

TABLE 7

POLITTCAL PREFERENCE AND VOTING BEHAVIOR

Liberal
Party Preference AEA  Subscribers Arts Business
Republican . « s o o o 11% 12% 10% 13%
Democratic o« v ¢ » ¢« « « 50 44 52 43
Independents, « « » « « « 35 42 35 41
Other..‘....... 4 1 2 3
None.....r.&t' * ]- 1 -~
1960 Vote
KennEdy. s % & * 9 o s & 69% 63% 68% 65%
NiXOn. * & 8 & 8 5 0 o ¢ 1.7 27 19 24
Otheroiouoouo-' 1 1 1 1
Didn't votCa o ¢ » s o o i3 9 12 10
1956 Vote
SLevensoN, « o » « o s 64% 59% 62% 62%
Eisenhower o o « « s s « 22 32 25 27
Other......-... * - 1 -
Didn't votes o o o o » » 14 8 12 11
Don't remember , + « « . - 1 * -

It will be noted that the AISI subscriber lists contain somewhat fewer Demo-
crats and more '"independents”, and that subscribers are considerably more
likely to have voted Republican in the two Presidential elections. To be sure
that this more conservative voting pattern is not merely a veflection of their
greater age, we controlled for age and re-ran the table, The differences

. remained,
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While the older age groups were more likely to vote Republican than the

younger, at each age the subscribers were more likely to support the Republican
candidate. But even those subscribers over the age of 50, the most comservative
group, preferred Kennedy to Nixon by a 55-to0-38 ratio,

It will also be noted that Business School teachers are somewhat less Democratic
than the Liberal Arts group, This difference too holds for all age groups.

Attitudes Toward Government'’s Role in the Economy

Consistent with their Democratic political preference, almost three-fourths of
the country's undergraduate cconomics teachers feel that the federal government
should take a greater rather than a smaller role in the economy. The results
are shown in Table 8.

TABLE 8

"How do you yourself feel gbout the federal govermment’s role in
the nation's economy today ~-- All in all, do you feel that the
federal govermment these days should take a much greater role in
the national economy, a somewhat greater role, a somewhat smaller
role, or a much smaller role in the national economy?'

Sub- Liberal Business

AEA  scribers Axts School
Much greater vole. « ¢ « « « 17% 10% 15% 13%
Somewhat greater vole., , « . 56—~ 52 - 57 a7 A
Somewhat smaller role., ., . . 12 13 12 13
Much smaller vole. . « « . » & 10 5 8
Just about right now . , . . 8 12 7 12
No opinion or qualified, . . _3 3 4 2

100% 100% 100% 100%

Subscribers are less likely than economics teachers generally to call for a
greater role for the federal government, but even among these, fewer than one
in four believes the government should play a smaller role in the national
economy. The pattern is the same for Business School teachers, They are less
likely than Liberal Arts to demand a greater role, but only one in five wants
the government to play a smaller part.

When we controlled for the greater age of the subscriber group, their differences
from the AEA sample disappeared except among those past the age of 50, In this
age group, only 49% of the subscribers, as compared with 69% of the AEA sample,
called for a greater role for the federal government; but even here only about

one in three (35%) of the older subscribers demanded that it play a smaller
role,

Asked to name the particular areas in which they would like to sece more federal
activity, the proponents of a larger role for the government mentioned an aver-
age of almost three areas per respondent (Q. 14-A),
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Leading the list was educgtion, cited by almost half of the ‘pro-government”
group, Speecific suggestions included federal aid for teachers' salaries and
school construction, and a federally sponsored student loan program.

The areg referred to next most frequently, by one-third of the 'pro-government"
group, was that of maintaining full employment and economic growth, Specific
suggestions varied widely, but all of them in one way or another called fox

more government action to combat unemployment, to moderate swings in the business
cycle and to promote a steady economic growth,

Public health and medicine was an avea mentioned by more than a fourth of those
calling for a greater federal role in the economy. Included here were calls
for better medical care for the aged, a federal health insurance program, and
moxe research.

filso named by a quarter of the group were urban and metropolitan area problems: ,
urban redevelopment or renewal, metropolitan and regional planning; aid for v
highways, rapid transit facilities and airport construction} public housing,etc, /

The minority of economic instructors (16% of the AEA sample) who would have
the federal government play a smaller vole in the economy point to two main
areas: farm problems and policy, and regulation of industry, Better than two
in five of this group call for less federal intervention in agriculture, and
the same number offer a variety of suggestions which would give business a
somewhat freer hand,

Only 127 of the "anti-government’ group called for a smaller federal role in

education, and fewer than 5% suggested less government action in the fields of
public health, full employment and economic growth, and urban problems. y

Community Activities

Wright and Hyman (18) have cited survey data to show that almost two-thirds of
the adult public belong to no voluntary assocations. Judged against this
standard, college economics teachers would seem to be fairly active in com-
munity affairs., For apart from their professional group memberships (which
are many, as we shall see in the next gection)}, better than 407 belong to some
community organization, and 227% belong to more than one,

Yet, as shown in Table 9, when compared with doctors or even with other adults
of equivalent income and education, the undergraduate economics instructor

does not appear to be much of a joiner. The comparable data are from the pre~
viously cited NORC doctor survey and from Wright and Hyman,

Assuming the AEA group to be representative, the college economics teacher is
less likely than someone else ofequivalent income and education to belong to a
community organization, and when he does, is less likely to hold membership in
more than one such group, The contrast with doctors is even more striking,

It should be pointed out that our question excluded professional group member-
ships, which were inquired about separately, while the Wright and Hyman data
included them. Membership in Yprofessional and learned societies,’ however,
is claimed by only 2% of the general public, so that even if the Wright-Hyman
figures are lowered by this amount, the economics teachers still lag in com-
munity activity, as measured by this question,
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TABLE 9

COMMUNITY GROUP MEMBERSHIPS

General Population

Number of $7,500 4 Years
Community Organizations Sub- Income College
Belonged to: : AEA  scribers Doctors or More or More
None., . ¢ 4 s 4 e 8 e & 5879 3679 2479 48% 3970
One « o 4 4« ¢ o o o o s 20 32 24 22 25
TWO OF MOYE + o o+ « a o 22 32 52 30 36

It will be noticed that the AISI subscribers are much more likely to be involved
in one or more community organizations. The finding probably derives at least
in part from their greater age and lack of mobility, As we have seen, sub-
scribers who recently moved had no opportunity to f£all into our sample. In
consequence, those interviewed are more likely to be long-time residents of
their community, and so perhaps more likely to join community organizations.

Civic and service organizations account for the largest share of community
memberships (Q. 46), with religious or church groups the type next most often
mentioned, Only 7% of the AEA sample, and 10% of the subscribers, belong to
what we coded as "political oxr pressure groups': Republican or Democratic
Clubs, NAACP, American Civil Liberties Union, or the like,.

The only significant difference between Liberal Arts and Business School
teachers occurs in this latter category, where 12% of the Liberal Arts but
only 4% of the Business instructors report membership in a "political or
pressure group,’

A third of the subscribers, as compared to but a fifth of the AEA sample, have
held office in a local organization; but this simply reflects the subscribers'
greater number of memberships., Considering only those who belong to one or

more organizations, subscribers are not significantly mowxe likely to have held
office than are the AEA group, Buginess School teachers, however, are
significantly more likely to have held office than their Liberal Arts colleagues,

While no comparative data are available for other population groups, the replies
to another question seem to confirm the impression that most undergraduate
economics teachers are not especially active in or concerned about community
affairs,

Asked about "the people you see the most ofsocially,” only 36% say these are
people "mostly not connected with the college” (Q. 47). The majority appear
to vestrict their social contacts to fellow faculty members, and in the case
of 13% of the AEA sample, to their colleagues in the Economics department,
Business School professors, more than Liberal Arts, are likely to extend
their social contacts outside the college.
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Non-Professional Reading

Aside from their voluminous professional reading (sce next section), half of
the AEA sample regularly read three or more non-professional magazines, and

their tastes in this respect provide an interesting contrast to the doctors

intexviewed on the previously cited NORC survey. Table 10 compares the two

groups,

TABLE 10

IYPES OF MAGAZINES READ REGULARLY

Economics

Teachexs Doctoxs
News magaZines ¢ ® & 8 % 8 8 8 4 s e s & e & 477 517*
Business and financial magazines . « « « o o 47 ¢
General quality or “intellectual” magazines, 53 16
General family and home magazineS. o o + o 22 63
Travel and geographic magazinesSe « o o o o o 4 16
Spo‘rt and Outdoor life S 5 e & & & & o 8 v 8 2 18
Hobby and special interest magazines o « o o 4 13
Miscellancous magazines. « « o » « « o o o 11 2
Don't read any magaZineS [ T A I I Y ) 5 13

* In the doctor survey, the first two categovics were combined.

About half the economics teachers read Time, Newsweek or U.S. News and World
Report, About half read a business periodical, such as Business Weeck, Fortune
or Nation's Business. And about half regularly read what we have coded as

“quality or intellectual’ magazines: Harper's, Nation, Horizons, American
Scholar, etc.

In contrast, only a little over one in five say they regularly read such
general magazines as Life, Look,Saturday Evening Post, etc., and only small
minorities appear interested in travel, sport or hobby magazines.

The doctors, on the other hand, are less likely to read non-professional
magazines at all, and when they do, their tastes run to the lighter side,
Relatively few doctors read the ‘quality or intellectual’ magazines; almost
two-thirds of them read Life, Readers Digest and other family magazines; while
they provide also a much more rewpiive audience than the economics teachers

do to such magazines as Holiday, National Geographic, Sport and Field, and
High Fidelity.

AISI subscribers seem to read somewhat more magazines than the AEA group; 63%
of the former, but only 54% of the latter, read three or more regularly. They
are more often readers, too, of the general family and home magazines (38% as
against 22%). Business School teachers read slightly fewer magazines than
their Liberal Arts colleagues, and are especilally less likely to mention
Yquality or intellectual” magazines.
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THE COLLEGE ECONOMICS TEACHER: PROFESSTIONAL CHARACTERISTICS

Education

Three out of four college economics teachers hold the Ph.D. degree, Twenty
percent have a degree at the Master's level, and only a few (one out of 25)
have only the B.A, or B,S. The doctorate is moxe typical of Business School
professors (79%) than of Liberal Arts (71%). AISI subscribers differ not at
all from the AEA sample in this respect,

We recorded considerable information about the schools our respondents attended,
to determine whether experience with various sizes, types and locations of
schools would be reflected in different attitudes toward the teaching of econ~
omics and toward the materials of private economic groups, Such analysis is
handicapped, however, by the fact that many respondents attended several dif-
ferent schools and by the usual problem of small numbers of cases,

Detailed figures on schools attended are shown in the Appendix Tables (Q.37-B).
The great majority of economics teachers were educated in the East or Midwest,
at private non-denominational colleges or state universities, Almost three-
fourths received at least one degree from a large college (9,000 or more enroll-
ment); only 4% received a degree from a small college with enxollment of 700

or less, Ten percent gained at least part of their education abroad,

Subscribers are less likely to have attended state universities, but otherwise
differ little or not at all from the AEA group, Business School teachers are
more likely than Liberal Arts to have attended a Midwestern or state university
of large size,

We attempted to record in each case whether the respondent received a degree
from a school of Business or Business Administration, but in many cases.this
could not be done because g university would be named without designation as
to whether the Liberal Arts or Business School had granted the degree,

Nineteen percent of the AEA group, however, specifically referred to a Business

School degree, For Business School teachers, the figure was 23%, for Liberal
Arts 15%. Subscribers did not differ in any way.

The Schools at Which They Teach

Before continuing our examination o the professional activities and interests
of the college economics instructor, it will be well to describe the schools
at which they teach. Table 11 shows the distribution of our four main sample
groups among colleges of varying '"quality rating,” size, location and type of
control,
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TABLE 11

DISTRIBUTION OF THE SAMPIES BY TYPE OF SCHOQOL

All Sub~ Liberal

B,

D,

F.

G,

AEA  seribers Arts Business
QUALITY RATING
Group 1 (high) * o s & o & 63% 41% 48% 63%
GroupZ......-.... 19 38 27 25
Group 3. L] - . . o » - . -~ . 1O 13 17 4
Group & (Jowde ¢ v o o o o & 8 8 3 8
STUDENT ENROLLMENT:
700 Or 1€55: 4 o « « o » o 3% 6% 6% 2%
701 - 2500 e o &« & ® 3 & e & 8 14‘ 16 z"
2501 - 9000- ¢ s & 2 & 0 s > 28 36 28 311'
O’VGIQOOO........._. 61 44 50 60
NO, OF ECONOMICS MAJCORS:
Less than 30 4 o o o o « « « 34% &2% 31% 43%
30"?99c-tcoooua-» 29 37 33 32
100 = 149, 4 ¢ ¢ a4 o o & ¢ » 21 15 23 14
150 OX TOYEs 4 « s = o o « » 16 6 13 11
NO, TAKING INTRODUCTORY
ECONOMICS COURSE:
Less than 200. ¢ » & ¥ & 9 25% 36% 38% 1770
200 - 399. * e« & @ ¢ & " e @ 16 25 8 21
400"699-0-.0.-.;. 39 29 34’ 38
700 O TMOTCe o o ¢ = » ¢ v » 20 10 10 24
. LOCATTION
EASt « o o % ¢ o ¢« s &« 2 o » 39% 35% 43% 31%
Midwests « o v o o o o« « & o 29 34 27 36
South............ 17 18 16 19
West....--....... 15 13 14 14
TYPE OF CONTROL
Private non-denominatiopal . 39% 38% 447, 32%
Public 2 ] L4 [ ] » - L 4 * * L ] .. - 46 31 33 50
Protestant denominational. . 5 12 10 &
Catholic denominationazl, . « 10 19 13 14
TYPE OF ECONOMICS
CURRICULIM TAUGHI:
Liberal Arts o ¢« o s & ¢ o & 517% 497, 91% -%
School of CommeXCe & o« o + « 6 6 - 13
Business Administration, , , 36 31 - 76
Lib, Arts & Commerce . o « « 2 4 2 3
Lib, Arts & Business + « o« » 5 10 7 8
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The quality rating cited in Table 11-4 refers to a ratio system developed by
NORC for gnother study, whereby all colleges in the United States are stratified
into four groups, according to the proportion of their graduates who went on

for doctoral degrees., Group 1 consists of those colleges whose ratio of
graduate study to graduates is highest; Group 4 includes the schools which

have relatively the smgllest number of graduates going on for further study,

It is clear that the AISI subscribers, as a group, are drawn more heavily from
the Group 2 than from the Group 1 schools., While 63% of the AEA sample are
teaching at Group 1 colleges, only 41% of the subscribers were found at such
schools, Business School teachers are also more likely to be found in the
highest quality schools, though this finding is not unexpected since the

large universities which include business schools are more likely to achieve

a Group 1 rating.

When the schools are grouped according to student enrollment, the same findings
appear, AISI gsubscribers are relatively more likely to be found at the small
colleges, Only 447 of them, as compared with 617 of the AEA group, are teach-
ing at large schools with more than 9,000 enrollment. Liberal Arts teachers,
too,are more likely to be found at the smaller colleges,

The reader may be stuck, as we were, by the small proportion of economics
instructors teaching in colleges with small enrollments., The study of '"The
Academic Mind," for example, found 40% of the social science teachers in col~
leges of up to 2500 students, whereas our AEA sample shows a total of only 11%
in colleges of this size.

A 20% sample of the AEA Handbook, however, reveals the following proportions:
teaching in colleges of 700 or less enrollment, 5%, 701 to 2500, 15%; 2501 to
9000, 32%; and over 9000, 48%., 1If it is true that small college teachers are
less likely to be AEA members, it is also true that college enrollments have
increased since the last issue of the Handbook., The bias in our sample in
this respect may thus be estimated gt about ten percentage points, in favor of
the largest universities and against the smallest colleges.

This bias results from our deliberate failure to control for size of school in
the substitution procedure, The hundreds of small colleges in small towns all
over the country are not often likely to coincide with an NORC sample point.
The next name in the book which met the other criteria and which did fall
within an NORC sample point would more likely be found at a larger shcool.

Had we controlled for size of school, we would have been forced to interview
almost every economics teacher available at the small colleges within NORG
sample points, and this would have produced an unwise clustering of cases, We
do not regard the present bias as serious, in any case, since we did control
for location, type of contxol and type of economics curriculum taught.

IE school size is measured by number of economics majors, or by number of stu-
dents taking the introductory economics course, we sce again that the AISI sub-
scribers arve drawn more heavily from the smaller schoolss Seventy-nine percent
of the subscribers, but only 63% of the AEA group, teach at schools having
fewer than 100 economics majors, Sixty-one percent of the subscribers, but
only 417% of AEA, teach at schools at which fewer than 400 students are enrolled
in the introductory economics coumse.
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It may be noted that Business Schooi teachers, though employed by larger
universities, are less likely to teach at schools with more than 100 economics
majors, This is because economics majors are more often found in Liberal Arts
colleges, Students attending Business colleges are moxe likely to major in a
business subject,

It is clear from all these criteria that the subscribers are teaching in
smaller schools and smaller economics departments than the AEA group, And
although the Business instructors’ schools have fewer economics majors --
due to their very nature as Business divisions -- they have larger numbers
of students taking introductory economics courses and are more often a part
of large schools than are the Liberal Arts economics faculties,

The subscribers seem fairly representative of the AEA group from the standpoint
of geographical location. A little over a third are found in the East, about
the same number in the Midwest, with the remainder divided bLetween Southern and
Western schools. Liberal Arts professors are somewhat more likely to teach in
an Bastern college, Business School teachers in the Midwest.

Table 11-F shows that AISI subscribers come disproportionately from Protestant
and Catholic denominational colleges -- almost a third of them, as compared to
only 15% of the AEA sample., Relatively fewer subscribers (31% to 467%) are found
in public colleges or state universities. Since the denominational colleges

are generally small and the public universities generally large, this finding

is consistent with those reported above with respect to size,

Courses Taught and Teaching Experience

Three teachers out of five (61%) are giving a course in General or Introductory
Econonics, or in Principles of Economics (Q.1).

The second most frequently mentioned type of course taught is business-related:
Business Economics, Business and Corporate Finance, Business €Gonditions, Govern-
ment and Business, etc. One out of four (26%) is teaching such a course., And
one out of five (21%) is teaching Money and Banking, Monetary Theory, Public
Finance or the like.

No other type of course is mentioned by as many as 20%. The next most frequent-
ly referred to are: International Trade or European Economic History or Develop-
ment (16%); Economic History (12%); Contemporary Economic Thought (12%), and
Statistical Methods or Mathematical Economics (10%). Eight percent mentioned

a course in Amerxican Economic Developrient, 6% a course on Income, 3% Consumer
Economics, 3% Accounting, 2% Agricultural Economics, and 2% Marketing.

AIST subscribers are more likely to teach a labor course (19% to 12%), but not
a business course (30% to 26%, not significant). Business School teachers, as
might be expected, more often report teaching a business course and less often
the general economics course, But even among the Business School group, 52%
are giving the basic economics course,

A little over half the instructors teach one or two courses; a little under half
teach three or more, At the extremes, only one in five (19%) limits himself to
one couxrse} 7% say they teach five or more, There are no substantial or con-
sistent differences between the AEA groups and subseribers or between Liberal
Arts and Business School teachers,
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Almost four out of five (78%) of the AEA group interviewed are on a full-time
teaching schedule, and about half of these (53% of the group) are teaching a
mininum of 10 hours a week (Q,2). Subscribers are somewhat more likely to
carry a heavy teaching load., Business School instructors are a little less
likely to have full-time teaching assignments, but those who do are more likely
to say they teach 10 hours a week or mote,

The considerable amount of full-time teaching reflects our original sample
design which excluded from our lists "'lecturers" and adninistrative and
research personnel vwhose primary concern was not teaching., This was in line
with our study goal of obtaining experienced judgments of and reactions to the
current undergraduate econonics curriculum, but it probably skewed the distribu-
tion of our sample toward full-time teaching schedules more than would be found
in a different sample of undergraduate econonics instructors.

The one instructor in five who is not on a full-time teaching schedule most

usually reports his other duties as research or administrative responsibilities.
Business School teachers more often mention research,

Table 12 shows the substantial differences between the AZA and Subscriber sanples
with respect to teaching rank at the college, length of time taught there, and
years of teaching experience,

IABLE 12

TEACHING RANK AND EXPERIENCE

AEA Subscribers

Full professor or department head, . . . 28% 45%
Associate ProfesSsSOre o o o s o o « s o & 28 30
Assistant professor or instructor. . . . 41 24
Other’ L] L [ ] . * * L] . L] . . L] * - . L ] L] 3 1
At present school less than 5 years. . . &5% 20%
At present school 5 years or riore. « « « 55 80
Less than 10 years' teaching experience. 52% 27%
10 or more years' teaching expevience, . 48 73

These differences are undoubtedly accounted for in large part by the age dif-
ferential and the manner of substitution referred to in the previous section.
Usually only those subscribers could be interviewed who were still teaching at
the place they were when the lists were compiled, If a subscriber was no
longer at that school, his substitute had to be someone from the same list
who had pot changed schools.

But if a designated AEA respondent was no longer teaching at the school, his
substitute was usually the man who succeeded him. The AEA sample thus reflects
more accurately the age, experience and amount of mobility within the under-
graduate economics teaching profession,
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No particular field of economics was mentioned by more than a third of the
teachers when they were asked to describe their major areas of interest

(Q. 6-A). 'General Economics,” Economic Histoxry or Development, Income and
Employment Theory, and Money, Credit and Banking were all mentioned by
slightly over 30% of the AEA group,.

Subscribers differed chiefly in their greater interest in Labor Economics

{30% to 16%) and Labor~Management Relations (19% to 12%). They were somewhat
less likely than the AEA group to express an intevest in Income and Employment
Theory, and in Price and Allocation Theory. They differed not at all in their
interest in such fields as Business Finance, Business Organization or Govern-
nent and Business,

Professional Membership and Activities

Five percent of the AEA group belong to no professional organization (Q.38).
The median number of such memberships is three, with one teacher in five
belonging to five or nore professional associations,

Seven out of eight hold merbership in the American Econonics Association, a
figure which probably is inflated by the fact that the AEA sample was originally
dvavm from that organization's directory of members, The 137% who are not
members are of course substitute respondents or persons who have not kept up
their membership,

Subscribers are equally likely to belong to AEA (88%) and, because of their
gregter age, to have joined at an earlier date,®* More than half the sub~
scribers have been AEA members for more than 15 years, Subscribers, too, are
nore likely to belong to many professional organizations, 307 to as many as
five or more, Business School teachers also clain more professional group
nembexrships, Thirty-one percent of these belong to five or more, in contrast
to only 18% of the Liberal Arts instructors.

Thirty-one percent of the AEA sample, and 45% of the subseribers, claim to have
held office at one time or other in a professional organization (Q.42).

Four out of five of these econonmics teachers attended a professional conference
during the preceding 18 months, though most attended only one or two (Q, 39).
(Mormally we would have asked for the extent of such activity during the pre~
ceding year, but since interviewing was conducted in December and January, the
period was extended to include the earlier acadenic year and the summer pre-
ceding it.)

Over half say they attended an AEA convention during the prior 18 months. The
other conferences attended covered a wide range and no one was mentioned by as
many as 20%. Subscribers are slightly more likely to attend many conferences
but do not differ from the AEA group as to type of conference attended,

® This figure is also inflated somewhat because Steelways and Steel Facts
. subscribers were checked against the AEA Handbook to assure their
eligibility for interview,
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Professional Reading and Writing

All respondents claim to read one or more professional journals; in fact, half

of them read as many as five or more regularly (Q. 44). There are no significant
differences in this respect between the AEA and subscriber groups, or between
Liberal Arts and Business.,

By far the most frequently mentioned journal is the American Economics Review,
which 92% say they read regularly. Following in order are the Jourmal of
Political Economy (41%), Quarterly Journal of Economics (37%), Review of ,
Economics and Statistics (31%), and Economics Journal (27%). One out of three
college economics teachers includes an international journal or one oriented to
foreign affairs in his regular reading.

Subscribers read just about as many professional periodicals as the AEA group,
but make less frequent reference to the above journals, Instead they more often
mention labor and labor relations periodicals (22% to 13%), banking publications
(31% to 23%), and miscellaneous technical publications (14% to 7%). Business
School teachers read about the same number of professional journals as Libersl
Arts, but not surprisingly they tend to mention more often journals of account-
ing, marketing, finance,and taxation, and management and trade publications,

In addition to his professional reading, the undergraduate economics teacher
seems to do guite a bit of writing (Qs. 40, 41), Almost three-fourths of them
have published at least one professional paper, and half claim to have published
three or more. Almost a third have authored or co-authored a book on some

phase of economics,

Subseribers appear to have published somewhat more than the AEA group. 60%
claim three or more profesgional papers; half, one or more books in the field.
But this finding is probably a function of the greater age of the AISI
subscribers who were interviewed,

Business School teachers have published more professional papers than Liberal
Arts, but there are no significant differences between these two groups when it
comes to authorship of books,

Professional Activities in the Community

Though we have seen that the college economics teacher takes less part in com-
munity organizations than we might expect and does not often have a wide range

of social contacts outside the univexsity, almost half of the AEA sample have

on at least one occasion taken some part in community discussions of an economic
nature (Q.48). A quarter of the group have participated in such discussions
more than once,

The most frequent occasion for this activity was a meeting of some civic or
community group or a request to speak on some aspect of economics, Thus, one
teacher in five mentioned such activities as- participation in a YMCA panel
discussion, a local radio series on problems of inflation, or talks before such
groups as the Rotary Club, the League of Women Voters, or political or church
groups,
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One in ten referred to his participation in some event sponsored by industry
or company management: a seminar on business or economic problems, a manage-
ment training course, or a''public relations forum,” The same proportion spoke
of similar activities at events sponsored by labor groups: talks before union
meetings, labor institutes and forums, etc, Six percent of the AEA sample
have participated in labor-management negotiations or have sexved on an arbi-
tration boaxd,

There are no significant differences between the subscriber group and the AEA
sample, or between Liberal Arts and Business School teachers, in either the
frequency or nature of such activities,

Additionally, three teachers out of five in the AEA sample have served as con-
sultants to some organization outside the college (Q. 49)., TIwo out of five
have been retained by business or industry in this capacity, and about a thixd
have been consulted by some government agency. Consultation with labor groups
is mentioned by only 6%,

Business School teachers are more likely than others to serve as consultants to
industry; almost half of them claim such experience. Subscribers, more often
than the AEA sample, say they have served in impartial mediation and arbitra-
tion between management and labor, though the actual proportions are small

(10% vs. 2%).

Work Experiences

Two out of three college economics teachers spent last summer working (Q, 50).
Thirty percent were employed in teaching, 24% were writing or doing research,
and 12% were editing, consulting or advising. Half of those who worked (29%

of the AEA sample) had a 12-month appointment or were otherwise employed by
their college or university, The others found jobs with government (8%), at
some other college (6%)s in private industry (5%), through a foundation (5%),
with a business management or consulting agency (4%) oxr with a private research
agency (47).

Subscribers were more likely to have spent the summer teaching and less likely
to have been engaged in writing ox research, but otherwise the AISI group does
not differ from the AEA. Three-quarterg of the Business School instructors,
as compared with 61% of Liberal Arts, sald they were working last summer,

We asked respondents if they had ever participated in an industry sponsored
surmer employment program. Only 6% of the AEA sample, which is broadly
representative of all undergraduate economics teachers, reported such experience,
Among subscribers the proportion was 14% (Q. 50-B).

Reactions of the 38 respondents who had been exposed to industry sponsored sum-
ner employment programs were not tabulated statistically, but were observed to
be uniformly favorable, Analysis of responses shows that 31 of the 38 made some
general favorable comment ("It was a good experience'); three appreciated the
opportunity to earn money; and the others spoke of the value of getting to

know the operations of industxy throughactual participation, and of seeing how
theory is translated into practice,
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Only 5% of the AEA sample ever tried combining a full-time job with their
regular teaching position, while another 317% have held additional part-time
jobs at one time or amother in the course of their careers (Q. 52). Consult-
ing for government or industry, research and additional teaching are the kinds
of outside work reported most frequently.

Again perhaps because of their greater age, subscribers (48%) more often than
the AEA group (36%) reported having once held a second job, There were no
differences in this respect between Liberal Arts and Business teachers, al-~
though the latter group were more likely than the former to have held con-
sulting jobs with government oxr industry,

About half of those who ever held outside jobs (18% of the AEA sample) ave
holding one now. Half of the remainder (9%), making a total of one out of
four, have had a second job at one time or another duwxing the last five years.

Largely as a result of their extracurricular professional activities, seven eco-
nomics teachers out of ten have outside sources of incdme (Q. 51), The other
three-in~ten are dependent entirely upon their teaching salaries.

Twenty-nine percent report current income from consulting activitiesy 117 from
publications and royalties, 9% from lectures and speeches, 6% from additional
teaching, 3% from research activities, and 3% from government stipends,

In addition, many have non-professional sources of income. Most common of
these is income from investments and securities, veported by 17%., Eight per-
cent cite their wife's earnings, while 6% have a business or farnm, and 2% have
a private professional practice in law or insurance,
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THE PRCGRAMS OF ECONOMIC INTEREST GROUPS

Interest in the Materials

The potential success of even the most useful materials directed to the college
economics instructor will be limited by the degree to which he is resistant to
such materials when they come from private and/or non-academic sectors of the
economny.

Before asking forweactions to materials from particular industry groups, we
first determined the amount of interest in industry materials as a whole, This
question was followed by identical inquiries about interest in materials pre-
pared by labor and farm groups., The data are summarized in Table 13,

TABIE 13

PROPORTION OF SAMPLES WHO ARE "WERY" OR "FAIRLY"
INTERESTED IN MATERIALS OF ECONOMIC INTEREST GROUPS

All Sub- Steel-  Steel Lib. Busi-

AEA  scribers Ways Facts IPPS Arts ness

N= (263) (162) (45) (55) (62  (233) (192)

Industyy materials, . 46% 56% 62% 467 60% 50% 43%
Labor materials . . . 41% 53% 53% 38% 65% 49% &41%
Farm nmaterials, « « o 30% 26% 30% 13% 35% 29% 35%

A number of things are clear from this table, First, there is significantly
less interest on the part of all groups in farm materials than in materials from
industry and labor, Fewer than a third express much interest in farm informa-
tion, while upwards of 407 of the AEAgroup and more than half the subscribers
are interested in both business and labor materials.

Secondly, differences in interest between industry and labor materials are not
substantial, In all groups, except IPPS, there is a slight preference for

. industry materials, but none of the differences are significant., Actually,
teachers who are interested in one are normally interested in the other as well,

Thirdly, subscribers are more likely than the AEA sample to express interest in
both industry and labor materials.

And finally, close to half of all college economies instructors seem to be
potential users of such materials -~ this being the propor tion who say they
are ''very" or "fairly" interested in them. If we include those who say they
are "slightly interested,’ 807 of the AEA sample (and 91% of the subscribers)
evidence at least some interest in industry materials (Q. 21),
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Table 14 shows that instructors most often want these materials for both
personal and class use, a finding which is perhaps important in determining
the level and approach to be taken in their development. If we combine the
percentages on the second and third lines of the table, it is apparent that
56% of the AEA sample, and 71% of the subscribers, could put such materials
to use in the classes they teach.

TABLE 14

"Are you interested in (educational materials produced by industry)
only for your own use (either for your own personal background or
for preparing class presentations), or are you interested in them
for use by the class as well?”

AEA Subscribers

For om use . L] - L ] a [ ] . [ 3 [ ] 1 2 * - [ ] 240/9 20%
Forclassuse.--....-.... 17 25
For both own and class USCe « o » o 39 46
Wot intevested at all , o o ¢ o « o » 20 9
100% 100%

When asked "For which topics are you most interested in industry prepared
materials?’, almost all respondents had a ready reply (Q. 21-B). Mentioned most
often, by a quarter of the AEA group and almost a third of the subscribers, was
material on corporate finance and investments, accounting procedures and
financial statements.

The following topics were all mentioned by approximately 10% of the AEA samples

Production processes and techniques, product change,
technological innovations and improvements, (One subscriber
in six expressed special interest in this avea.)

Industrial organization, structure of the industry, overall
narket structure, competition,

Industry statistics, production figures, statistical reports

Pricing policy, how prices are set, rates of return on sales
and capital, profit margins, productivity trends

Industrial management, decision-making; decision to invest,
decisions on plant location, production control, etc.;
conmputer applications,

Business forecasting, business cycles, economic growth and
developnent

Industry's viewpoint on public issues, on regulation of
business, relationship with government
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One instructor's reply managed to cover a number of these topics at once:

"In my principles course, probably material describing the structure
of an industry, which might include share of markets by different
firms, the rates of return on capital and sales, technological
changes in the product itself or in the process of production -
perhaps some idea as to direct and indirect taxes which industry
must pay. As a final catchall, something defining the field in
which firms compete, In other words, how could you define competi-
tion in this industry? If they could do that, they'd be doing more
than anyone has done yet.:"

As for suggestions for topics “for which you would like to see industry put
out more or better materials,” the economics instructors had fewer ideas.
Twenty-nine percent of the AEA sample and 377% of the subscribers couldn't
think of any.

The two areas in which more or better materials were nmost often requested -
related to pricing policy, profit margins and productivity trends; and to in-
dustrial management and decision-making processes, Both were mentioned by
about one teacher in ten (Q. 21-C).

When asked in what forn they prefer to receive industry materials, the economics
teachers show a strong preference for the printed word (Q. 21-E). About two out
of three ask for pamphlets, brochures, bulletins; almost one in ten request
statistics, reports, tables, Only 5% of the AEA group (but 12% of subscribexs)
state a preference for films,

Criticisms and Reasons for Lack of Interest

One out of five of the AEA sample and one out of every ten subscribers said
they were '"not interested at all” in industry prepared materials, This is a
very small group (actually only 14 subscribers), and not much can be done with
thenm statistically, but analysis of their responses makes clear that there are
two main reasons for their lack of interest,

Tirst is a feeling that industry materials are useless because of their special
pleading, advocacy of industry's viewpoint and general bias in the way they are
presented. And second is the ir¥elevancy of such materials to the particular
courses which some of the instructors teach,

But these are not complaints registered uniquely against industry's materials,
for as Table 15 shows, they are raised with equal frequency by those who explain
their lack of interest in materials prepared by labor,

It is perhaps not unexpected that the AEA group are more likely to reject these
naterials because of their alleged bias, while the uninterested ALSI subseribers
are more likely to explain that the materials are not relevant to the courses
they teach, :
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TABIE 15

REASONS FOR LACK OF INTEREST IN INDUSTRY/LABOR MATERIALS

Industry Materials AEA Subscribers
Bias, propaganda, special pleading « « « « » 8% 2%
Unrelated to courses taught. + o ¢ s ¢ o » » 5 4
Otherreason.....i..........__'Z__ 3
Total not interested
in industry materials + 4 « o ¢ ¢ o o » 2070 9%

Labor Materials

Bias, propaganda, special pleading . + o « . 11% 3%
Unrelated to courses taughte o o o ¢ o ¢ ¢ o 2 8
Otherreasons....‘..........._Z__ __4'__
Total not interested
in labor materials. a & o ® & & » & ® ® 27% 157@

Anong the great majority of economics teachers who do express some interest in
industry materials, about a third of both AEA and subscriber groups can recall
at least one example of naterials 'which were not at all appropriate for use in
college economics programs” ~-- almost all of these because of their biased or
prorotional nature., The words of ome respondent, when asked to recall such
inappropriate materials, are illustrative:

"Oh, the Tobacco News - a letter that comes out - also Steelways.
There is some useful factual material but it is also surrounded
by propaganda. Result is you don't use many of these things
with students, I want students to make up their own minds."

Cited most often in this connection were public relations statements and partisan
materials of all kinds, Speeches by industrial leaders and materials issued by
the National Association of Manufacturers were also mentioned unfavorably.

Instructors who had indicated any interest at all in industry-prepared nigterials
(80% of the AEA sample and 91% of the subscribers) were asked in what "way these
materials could be made more useful to them (Q. 21-D), One in three could vol-
unteer no suggestions for improvement, but another one-third, of both subscribexr
ard AEA groups, asked that industry materials be made more factual and objective
and less promotional in nature,

"Generally by taking a broader position”

"Most of the material I'm faniliar with is heavily biased and
because of this it's really useless”

"They should avoid presenting their side as though it were the
only one and use a minimum of their own company propaganda”

"If they would stress reliable data and give less emphasis to
points of view"
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The next most frequently offered suggestion, voiced by one in five of the AEA
group, was to put the materials on a more analytical and scholarly level and

thus gear them more closely to the college audience. There were complaints

that industry prepared materials were often superficial, sketchy, and techmically
below the students' level,

Other suggestions were to provide more case studies and concrete examples of
actual problems and operations, and to improve the distrxibution of the materials,
Several teachers complained that they had no idea what was available, The
following comments may also be of interest:

“They night prepare it with refevence to a particular section of a
particular textboock, and then attempt distribution to those who
are using that book"

“Seems to me that one point such materials could make is the complexity
of operations, which few students appreciate to any degree. They
"could also be much more frank about their own bias and interest. They
do themselves a disservice by presuning the fact would prejudice the
public against them.”

This latter point is apparently subscribed to by the overwhelming majority of
instructors. When we asked, ''And what do you think is the best way to develop
and to channel these matexrials -- Should they come divectly from the economic
interest group, or not?", four out of five of both AEA and subscriber groups
answered affirmatively (Q., 24). Among the minority who think otherwise, the
most frequent suggestion is some sort of impartial professional clearing house
which would evaluate or channcl, or cven develop, the naterials in question.

Thus, while the most frequent suggestion for improving industry prepared
materials is to nake them less propagandistic and more objective, all but a
ninority of our samples see nothing wroag with the frank distribution of such
materials and indeed welcome thenm for class use.

Exposure and Reactions to Private and Government Materials

After questioning the teacher about his interest in and attitudes toward indus-
try, labor end farm materials generally, the interviewer handed the respondent
a sheet of paper listing 25 specific non-academic sources of materials on
econoniies, The teacher was asked to indicate for cach of the 25 whether he had
seen any of that organization's materials, or knew of them by hearsay, or had
never heard of then,

Then, for each one he had heard of, he was asked to evaluate the usefulness of
the materials on a 4-point scale ranging from "essential” to "of little use,”
Detailed figures for each organization are shown in the various Appendix Tables
under Q, 25, Here we surmarize the results in Table 16,

It is a finding of some importance that approximately 80% or more of the col-
lege economics instructors are personally familiar with the publications of no
fewer than 15 of the 25 organizations listed., Indeed, the materials of only
four of the organizations had been seen by fewer than half of the respondents
~~ an indication of the amount and range of materials to which the average
econoniics teacher is exposed.
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TABLE 16

KNOWLEDGE AND RATINGS OF MATERIALS
ISSUED BY SPECIFIC GROUPS AND AGENCIES

Rate Materials

Have Seen YEssential" or Rate Materials
Matexrials "Vexy Useful® YOf Little Use'

Souxce: ABA  Sub. AEA Sub, AEA Sub,
Bureau of Labor Statistics, . 98% 93% 217 %1% 1% 1%
Comnittee for Economic

Development « o o « o o « & 97 97 86 81 3 3
Brookings Institution ,  » » 95 95 86 87 1 2
AFL=CIO o ¢ o« o« o ¢ o ¢ 6 6 o 95 94 26 31 23 21
U.S5: Chamber of Cormerce. » « 92 97 24 30 28 23
National Association of

Manufacturers e 9 o+ o & & @ 92 99 14 22 41 33
Twentieth Century Fund, , « » 92 97 74 78 5 4
U.S5. Departrment of

Agriculture * ¢ & & # @ @ 88 90 71 65 6 7
New York Stock Exchange + » « 87 89 32 38 22 17
National Planning T

ASSOCIAtion + « 4 « o o o » 84 84 60 53 10 )
Joint Economic Committee. . . 84 80 75 74 3 3
UsS, Steele 4 o o ¢ ¢ o = o &« 83 92 12 22 31 27
American Iron & Steel

Institute * & % 2 & % & & @ 82 96 20 24 29 24
Institute of Life Insurance . 79 87 24 21 24 21
American Petr¥oleum Institute. 7% 88 15 18 33 31
General MotOrS, « o o o » o o 73 78 9 16 32 27
U.S. Dept of Health,

Education & Welfare , « . 73 79 62 56 7 11
Organization for European

Econonic Coopexration, « « » 73 77 57 56 7 6
Foundation for Economic

Education 4 « « ¢ o ¢« o o o 57 80 10 18 37 36
E,I, DuPont de Nemours, Inc.. 56 66 7 10 35 26
Joint Council on Econonic

Education e e ¢ 4 & o ¢ o » 51 66 29 39 13 14
American Econonic Foundation, 39 49 8 16 29 24
Textile Workers Union of

merica.;.--...;- 35 40 6 g 25 30
Institute for Eecononic ..

Affairs o « « 4 o o 0 o o 28 35 11 14 11 15
Cormittee for Education in

Family Finance, « « « « o » 9 3 5 5 5 8

Subscribers tend to be slightly more familiar than the AEA group with most of
these materials, and more particularly with those published by industry (U,S,
Steel, N.A.M., DuPont) and by groups with a conservative econonmic viewpoint
(Mmerican Economic Foundation, Foundation for Econonic Education). The
similarities between the two groups in their exposure to these private and
governmenital materilals are, however, more noteworthy tham the differences.,
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Though the educators seen to be familiar with the majority of these materials,
they do not grant them equal esteem, Of the entire 25 organizations listed,
nine issue materials which half or more of our respondents describe as
"essential’ or ‘'very useful,” These are, in descending order:

Buxeau of Labor Statistics. « ¢« v« v 4 ¢ o o « » « 91%
Cormittee for Economic Development, + « « « ¢« « « 86
Brookings Institution . o « o o o o « & ¢ o o o 86
Joint Econcmic Cmitteea @ & & & & & + & 8 e » 75
Iwentieth Century Funde o o o o « o o s ¢ o o o 74
U.S. Dept.of Agriculture. . . . .« v e 71

U.S8. Dept.of Health,Bducation & Welfare . ., ., .

.
.
« & & e o & =

62
National Planning Association « + + o o « o o » 60
Organization for European Economic Cooperation. 57

It should be noted that the above figures, as well as all others cited in
Table 16, are based on the total sample, and not just those who are familiar
with the particular materials, If we consider the latter grmp only, two nore
organizations would be added to the list, Thus, while 51% of the sample have
seen publications of the Joint Council on Economic Education, 29% consider
them very useful; and while only 9% were familiar with the materials of the
Cormittee for Education in Fanily Fimance, 5% say these are very useful,

All, or almost all, of the organizations listed above, whose naterials are
widely regarded as Yessentigl" or "wery useful” to the college econonics
teacher, will be observed to have an aura of independence, authority, and/or
nonpartisan research, Probably few, if any, would be generally identified as
special pleaders or axe-grinders.,

When we ramk the organizationsg whose materials are most often deemed "of little
use,' on the other hand, we observe the opposite finding, All, or almost all,
of these are frankly special interest groups with a particular point of view,
The two foundations listed, while ostensibly nonpartisan and educational in
nature, have apparently been identified by many instructors as nere spokesmen
for a particular econonic viewpoint,

National Association of Manufacturers . . . . . . &1%

Foundation for Economic Education . . ... 37
E,I. DuPont de Nemours, InCs o« o o o » ¢ o o » » 35
American Petroleum Institute . &@ v o ¢ o » o » « 33
GeneralMotors.....v'............32
U.S.Steeloo0.00-.000-...00!00 31
Merican Iron and Steel Institute o o « o » o » » 29
Anerican Economic Poundation.: v o o« o o o o s « » 29
Us,5, Chamber of COIMICLCCY v « « o o » o o o » o o 28
Textile Workers Union of Anericas o o o o o » » « 25

Again, these figures represent the proportion of all economics teachers (the /[EA
sarple) who find the materials of little use.” If we consider only those
familiar with the materials, more than two instructors out of three reject the
publications of the American Economic Foundation (74%) and the Textile Workers
Union (717%); while najorities describe as "of little use" the materials of
DuPont  and of the Foundation for Economic Education,
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AISI seens to rank about in the niddle of these 25 groups, all things considered,
and in our view should be pleased with the results. The AISI materials have
achieved surprising penetration, Four out of five teachers have actually

seen them, and almost all the others are at least aware of them. This is sig-
nificantly better distribution than has been obtained by General Motors, for
example, or by DuPont, the Foundation for Economic Education, or even the

Joint Council on Economic Education,

Quite obviously a special interest group, AISI can scarcely expect its publica-
tions to be rated as useful to college economics instructors as those of govern-
ment agencies or of the major foundations engaged in econonic research, Yet
20% of the teachers say the AISI nmaterials are "essential' or 'very useful,”

and another 47% regard then as ‘moderately useful” -~ a total of two out of
three who find them of at least occasional help.

This achievement would seen particularly noteworthy, since the AISI publica-
tions have generally been prepared for a broader audience and few if any of

the materials have been directed specifically at the population of undergrad-
uate economics teachers, We have seen that the teachers do not reject special-
interest materials cut of hend, but rather stand ready to welcome the kinds of
useful materials and information which industry can provide. They ask only
that it be presented in an objective manner and on a level suitable to the
serious student of economic forces and behavior,

Reactions to Educational Exhibits

411 but 10% of the AEA sample and 4% of the subscribers say they attend pro-
fessional meetings and conventions at least occasionally, Of those who do
attend, two-thirds of the AEA group and three-fourths of the subscribers say
they "usually look at the educational exhibits' (Q, 36). Thesc latter respond-
ents were then asked: "Can you recall offhand any exhibits that particularly
inmpressed you -~ either favorably or unfavorably? What exhibits were they?
What did you like or dislike?"

A lirtle over 60% of the group, both among the AEA and subscriber samples, either
couldn't think of any particular exhibits, or said they weren't especially
inpressed by any of them, or explained that though they usually look at then
they really don*t think much of exhibits as an educational device,

The only exhibits which came in for special mention (23% of the AEA group and
21% of the subscriber group) were those of the publishing houses:

"Publishers® exhibits that show new books that are out"

"Book exhibits of the large publishers like McGraw-Hill
and Prentice-~Hall'

"Textbook exhibits - a favorable opportunity to exmmine
new books®

Thirteen respondents remarked on AISI or steel industry exhibits, six favorably
and seven unfavorably, The following comments are representative;
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"The steel exhibit at AEA‘n St.Louis - it had good pictures -
I was very favorably impressed®

“"An exhibit by U,S5. Steel was very well presented and very
useful®

"Phe steel industry had a good cne in St,Louis this Christmas,
Interesting, colorful moving picture"

"I was unfavorably impressed by the steel exhibit, Just purely
too nuch of an exhibit

Steel - the noney was thrown away., Most unimpressive.
Particularly last month in St,Louis"

"Phere was an Iron and Steel exhibit showing f£iln strips. Lt
was for school, not college level”

Few teachers had any ideas for improving exhibits to make them more valuable.

Five out of six of those who look at them had no suggestions, and no one idea
received any considerable number of nentions,

Attendance at Economics Workshops

Twelve percent of the AEA group and 20% of the subscribers say they have at
one time or another attended a surmer economics workshop (Q.35). Not only
have proportionately more subscribers attended at all; they seen to have at-
tended on more than one occasion more often than the AEA sample. Again our
analysis is handicapped by small numbers of cases; in this instance only 32
individuals in each group have had experience with summer workshops.

Two of the 32 subscribers with such experience said the workshop was sponsored
by AISI, WNome of the AEA group referred to AISI sponsorship. The type of
sponsorship most often reported -- by 12 of the AEA group and 9 subscribers --
was that of a college or university, It is possible that some of these might
have been sponsored by AILSI, although when both a college and some other sponsor
was nentioned, the answer was coded only in terms of the '"other® sponsor, as

in the case of the two AILSI mentions above,

Seven of the AEA group and two subscribers referred to a workshop sponsored by
Republic Steel Corp; four of the former and six of the latter mentioned the
auspices of the Joint Council on Econonic Education} fouxr of each group cited
workshops sponsored by private industry other than steel, Among the niscel-
laneous workshops attended were a few banking conferences, a couple sponsored
by the N.Y. Stock Exchange, and by Merrill Center of Econonics.

The great majority of teachers who had attended one or more surmer workshops
termed then very helpful or fairly helpful. Half of the group cited their
self-developnent through interchange of ideas about teaching methods and
subject matter, About one in five of those who attended stressed the useful-
ness of the workshop in acquainting them with practical problems.

All respondents, including those who indicated they had never attended ome,
were asked for suggestions as to how surmer workshops could be improved, but
few ideas were volunteered., Four out of five expressed general satisfaction
or said they didn't know enough about them to reply.
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The two most frequent specific criticisms were that the workshops are on too
elementary a level and serve no useful purpose, and that they are merely pro-
paganda tools for special interest groups. Each of these criticisms was
voiced by about one teacher in 25.

Miscellaneous suggestions for improvement of surmer workshops or conferences,
none of them receiving more than a few mentions, were: make the scheduling
less tight, don't try to cover so much ground, nmake them nmore rigorous, and
try to get better speakers.

In surmary, it may be said that the ninority who have attended summer workshops
have found then helpful, but that the great majority are largely indifferent.
Only five or ten percent appear hostile to the idea, but two instructors out

of three simply have no opinion,
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THE A,I.S.I. PUBLICATIONS

Readership

A little more than halfway through the interview, after the open ended inquiries
about special interest group materials generally, and after discussing the pro~
grams of the 25 specific organizations, the teachers were asked directly about
four publications of the American Iron and Steel Institute, These were Steel
Facts, Steelways, Charting Steel's Progress, and “Inflation, Productivity,
Profits and the Steelworker,” (It should be remembered that three of these

four publications provided the lists from which our subscriber sample was drawm.)

We placed these questions immediately after those concerning the 25 specific
organizations in order to disguise the survey's particular interest and thus
avoid the response bias which would inevitably result if the respondent were
aware of the sponsorship of the study.

As a further precaution, we interspersed among our questions about the AILST
publications a comparable series of questions about five other publications
selected to represent a variety of interests and orientations, These five were:
Monthly Review, issued by the Federal Reserve Banks; Economic Trends and Outlook,
prepared by the AFL-CIO; Economic Intelligence, a Chamber of Cormerce publica~
tion; Challenge, issued by the Institute of Economic Affairs at New York
University; and Business Horizons, a publication of the Bureau of Business
Research at the University of Indiana,

Since we were not concerned with detailed evaluation of these five other publica-
tions, only those data were processed which could serve as points of comparison
with the teachers' reactions to the AISI materials,

The Monthly Reviews are by all odds the most frequently read of the nine publica-
tions inquired about (Table 17), Over half read these regularly, and better
than nine out of ten see them at least “from time to time.”" In contrast, no
other single publication is read regularly by more than 18% of the AEA sample,
and none is seen at all by as many as half of the group.

Steel Facts, however, comes close to reaching half the instructors on at least
an occasional basis. A total of 487 of the ABA sample say they read it either
regularly or from time to time. In contrast, only 17% ever read Steelways or
Charting Steel's Progress.

It is not surprising, as we see from the table, that the AISI group contains
more readers of Steel Facts and Steelways than does the AEA sample, We must
remember that approximately one-third of the subscriber sample was drawn from
the nailing list of ecach publication. It is perhaps unexpected, however, that
as many of the AEA sample as of the AIST subscribers have read the ‘'Inflation,
Productivity. , .'" leaflet and are either regular or occasional readers of
Charting Steel's Progress.,

In addition, we note a tendency, consistent but never quite reaching statistical
significance, for the AISI subscribers to be more frequent readers of the non-
AIST publications inquired about. The sole exception here is Econonmic Trends
and Qutlook, read by approximately equal propoxtions of both groups. Each of
the other four periodicals is more often reported as read by the AISI sample.
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- 37 -

TABLE 17

READERSHIP? OF SPECIFIC PUBLICATIONS

Read It Read It Never
Regularly QOccasionally Read It

Monthly. Review

AEA samples v o v o 4 4 4 o o a 55% 37 3 = 100%

A’.ISI Subscribers‘ . . - » . » FY 6470 32 4
Steel Facts

AEA 8amplee o o ¢« 6 ¢ o o & o o 13% 35 52

AIST subscriberS. o« o o o « + 34% 124 22
Econonmic Trends & Outlook

LBA Sample. s B & s e & o ® § @ 6% 20 74

AIST subscribers. «+ « « o ¢ o o 10% 18 72
Eecononic Intelligence

AEA S&Dple. ¢ @ » » » » ¢ * » * 1870 15 67

AIST subscribers. o« » o s » o 26% 20 » 54
Challenge Magazine

AEAS&IHPIG..--.---ouc 6% 24 70

AXST subscriberSe o o o o ¢ o 12% 27 61
Steelways

AEAsample......’a... 5% 12 83

AIST subscribersS., o o+ » o o » & 21% 16 63
Businesgs Horizons

D-\EA Samp].EQ . L] [ ] L] [ 2 [ ] L ] [ ] L ] . 3% 18 79

AJIST subscriberSe « o o ¢ o o 7% 24 69
Charting Steel's Progress

AEA. Sa‘ﬁlplE. s &4 & 6 8 & & o 8 e 570 12 83

AISI SubscriberSc s & & 8 & e @ 370 lll' 83
"Inflation, Productivity. .7

l\.\EZX Smple. S ¢ e 5 e ¢ © & a 23"/9 (a) 77

ATST subscribersS: o « o« o « o 249, {a) 76

a) Since this is not a periodiecal, the total readership is given in the
“Read it Regularly" column.

Only three of the nine publications showed differences between Liberal Arts and
Buginess School instructors., The former were nmore likely to report readership
of Challenge nmagazine, while Steelways and Business Horizoms appear to have a
higher proportion of Business School readers.

Arong readers of the AISI publications in the AEA sample, about two-thirds say
they receive their own copies of the periodicals. The figures are 69% for
Charting Steel's Progress, 65% for Steelways, and 61% for Steel Facts. Compar-
able figures among subscriber readers are 74%, 85% and 8l%. JAmong both groups,
those readers who do not receive their own copies say they see it at the
library or read a friend's copy.
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About hal? of the Steel Facts readers in the AEA sample, about a third of the
Steelways readers, and about a fourth of the Charting Stcel’s Progress readers
have been reading the publication for five years or more. The comparable
figures anong the total group of AISI subscriber-readers are somewhat higher:
63%, 58% and 30%, respectively.

Asked how they first started reading the three AISI periodicals, half of the
AEA readers replied in each case, "It was sent to me in the mail,” Among
subgseriber readers, the proportion was sonmewhat higher (about three in five),
except for Steel Facts (about half).

We show in Table 18 a separate tabulation of the subscribexs to Steel Facts and
and Steelways with respect to their readership of those periodicals,
TABLE 18

READERSHIP OF "'STEEL FACTS" AND"STEELWAYSY
BY SUBSCRIBERS TO THOSE TWO PUBLICATIONS

Subscriberg to
Steel Steel-

Facts Ways
(55) (45)

Steel Facts
Read regularly. e & 0 ¢ o o o o ® @ 4479 5370
Read fron time to timee ¢ o 9 & s @ 38 4'0
Neverread.....‘-..-... 18 7

Steelways

Read regularly; ¢ 2 8 s e 0o s e e » 14% 517%
Read from time to timee o s o o o o 13 29
Never veade e o o s 5 # o o o o « o 73 20

Steel Facts seems to reach almost all Steelways subscribers, and is in fact
read both regularly and occasionally by a higher proportion of the latter than
of the Steel Facts list itself. In contrast, only about a quarter of the
Steel Facts mailing list ever reads Steelways.

Knowledge of the AISI Publications! Source

In the course of inquiring about the readership of each ALSI publication, we
included the question, 'Do you happen to know who published it?" As shown in
Table 19, the proportion of readers who make a correct ox substantially coxrect
identification of the American Iron and Steel Institute varies from one publica-~
tion to another and from one group to another,

Steel Facts is nost cormonly identified as an AISIL periodical, Two-thirds of
its readers in the AEA sample, three-fourths of the AISI subscribers who read
it, and 85% of the respondents on the Steel Facts list who read it, correctly
nane the publisher. Eighteen percent of the AEA readers and 10% of the sub-
seriber readers "don't know" who publishes it,
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Charting Steel's Progress is next most often identified as an AISI publication.
This list was not included among those from which we sampled AISI subscribers,
but better than two-thirds of the AISI subscribers we did interview who read
Charting Steel's Progress correctly named its publisher. About half of the
AEA readers made the corrvect identification, though about one in ten thought
it was published by U,S, Steel,

TABLE 19

PROPORTION OF READERS IN VARIOUS SAMPLES WHO MAKE
CORRECT OR SUBSTANTIALLY CORRECT IDENTIFICATION OF
AMERICAN IRON AND STEEL INSTITUTE AS PUBLISHER *

AEA All The Relevant
Sample Subscribers List
Steel Facts, + + v« « v « « « « 067% 77% 85%
Charting Steel's Progress., . . #48% 70% -
Steelways. « « « + « ¢« o« o o 37% 66% 75%
"Inflation, Productivity..’. . 26% 16% (13%)

# Included as “correct or substantially correct identification,”
in addition to AISI, are: The Iron and Steel Institute (or
Institution), American Steel Institute, or Steel Imstitute.

Three-fourths of our subscriber-readers on the Steelways list identified AIST
as the publisher; two-thirds of all the AISI subscriber-readers nade the cor-
rect identification; but in the AEA sample, only about one Steelways reader

in three knows that it is published by AISI. A quarter of these latter readers
believe it is sponsored by U,S. Steel or by Bethlehem Steel.

AISI sponsorship of the “Inflation, Productivity. . 5 leaflet was found to be
least generally known, Unfortunately, only 15 of the sample of 62 represent-
ing the "IPPSY list said they had read the article; of these only 2 identified
AISI as it s publisher, (This 13% figure is shown in parentheses in the table
because of the small number of cases on which it is computed.) 8ix of these
15 readers thought the leaflet was put out by U.S. Steel.

Anong the AISI subscriber group as a whole, only one in six attributed publica-
tion of "Inflation, Productivity, . ." to the proper source, while ome in three
thought it was a U.S. Steel publication. The AEA readexs of the article are
better informed in this case; one in four named AISI as the publisher and only
one in five cxedited U.S, Steel,
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Evaluations of AISI Publications

In studying instructors' attitudes toward pavrticular AILSI publications, we must
of course confine our analysis in each case to individuals who are familiar
with the publication, Unfortunately, this sharply reduces the number of cases
at our disposal and makes it difficult to place full confidence in the percent-
aged results,

For example, only about one teacher in six ever reads Charting Steel's Progress.
In the AEA sample, therefore, we have only 44 individuals who evidence any
familiarity with this publication, and among AISI subscribers only 25. In the
latter case, ecach answer is ‘'worth” 4 percentage points, and we may be sure
that if some other sample of 25 readers were selected in exactly the same way,
the distribution of responses night well vary by as much as 25 or 30 percent-
age points simply because of random fluctuations in successive samples of this
size,

For samples of 40 to 60 readers, we usually need differences of around 20
percentage points to be confident that we would get a similar difference in 99
samples in 100 of that size. For samples of 100 readers, we would require dif-
ferences of about 13 percentage points to meet the same standard of confidence.

For the objectives of this study, however, for which we seek broad descriptive
data rather than precise statistical estimates, the 99% confidence level scems
unduly rigorous, and we may still be interested in smaller differences even
though we can't be certain that they are not due to chance. We can, moreover,
take somewhat greater assurance from snaller differences when these tend
condistently in the same directiom,

We interpose this word of caution lest the hasty reader become unduly impressed
by a particular percentaged figure based on only 50 cases, or lest he accept
uncritically a difference of only 5 or 10 percentage points between one publica-
tion or one group and another,

With these considerations in mind, we present Table 20, which shows the propor-
tion of veaders of each publication who find it ‘'very helpful” or "fairly
helpful® to them as college economics instructors. TFor comparative purposes,
we asked the same question about Economic Trends and Cutlook and about
Challenge magazine, and the comparable figures are shown for these two period-
icals, The figures in parentheses represent the number of cases on which the
percentages are based,

Of the four AISI publications, the "Inflation, Productivity., . .’ article
seers to have been most helpful to the college economics instructors. Half of
the subscriber group and 39% of the AEA sample say it was at least fairly
helpful. Among the other three, differences .are small, and inconsistent as
between subscribers and AEA, and we had better not make any firm statements
about then, :

Subscribers, more than the general AEA sample, tend to f£ind the AISI publica-
tions helpful to tlLem, The differences are coneistent for each publicationm,
and in some cases agpproach statistical significance.
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TABLE 20

PROPCRTION OF READERS OF EACH PUBLICATION

WHO FIND IT ‘'VERY HELPFUL' OR "FAIRLY HELPFUL'

Steel FactSe o« v o o ¢ ¢ ¢ o o

AEA

All AIST
Subscribers

26% (127)

30% (127)

SteelwaysS. « o o ¢ ¢ ¢ o o o o 22% ( 46) 36% ( 60)
Charting Steel's Progress, . . 8% ( 45) 36% ( 27)
“"Inflation, Produetivity. . .© 39% ( 61) 51% ( 39)
Economic Trends and Cutlook. . 49% ( 67) 427, ( 46)
ChallengC. « « » « « o o » o & 50% ( 80) 38% ( 61)

The reciprocals of the percentages shown (e.g., for Steel Facts, 747 of the
2EA veaders and 70% of subscriber readers) represent teachers who find the
publication only “slightly helpful® or "of no help at all,” 1If we look only
at the latter group, it is clear that Steelways and Charting Steel’s Progress
are least useful to the imstructor., Thirty-nine percent of the AEA readers
of both these periodicals describe them as ''nc help at all,”

The three AISI periodicals are used most often for the teacher's own information,
"to keep informed about steel” (Qs. 27-F, 31-F, 33-E), Only about 10% of the
AEA readers, and somewhat more of the subscribers, spontaneously say they put
these publications to class use.

Asked what there is about the various AISI publications that they particularly
like, or don't like so ruch, few instructors had strong views. From 30% to
40% of the AEA readers could think of nothing special they liked, and the great
majority (from 70 to 90%) could think of nothing they particularly disliked
(Qs. 27-HI, 31-HI, 33-GH). Such findings are commonplace in survey research
when people are asked to come up with spontaneous criticisn of things they have
seldon given any particular thought to in the past.

The three periodicals are most frequently admired for the statistical data they
contain and for the factual, curremt information they provide about the steel
industry, A fourth of the AEA readers and a third of the subscriber readers
called special attention to the style and format of Steelways, though we have
seen that this particular publication is not often regarded as'helpful,”

The patterns of response concerning the “Inflation, Productivity. . L oarticle
were of a slightly different order, We have seen that this was regarded by
both AEA and subscriber readers as the most helpful of the four AISI publica-
tions inquired about, and its special value seems to have been its effective
pregentation of the steel industry's point of view on a fundamental economic
issue.
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Thus, when asked why the article was helpful, a third of the AEA readers and
almost half of the subscriber readers explained that it 'presented the steel
industry's side of the question very intelligently,” "showed one point of view
on steel wages and prices,” *vounded out knowledge of the different points of
view," ete, Approximately a third of the readers volunteered the information
that such material on this topic was needed and useful.

Responses to 'In what way was it useful to you?' were almost identical, Again
approximately half of the readers praised it as an effective surmary of the
industry's viewpoint. And in reply to the question, "Was there amything about
it you particularly liked?", the most frequent types of response referred to
its well written presentation of the position of the industry.

The Question of ""Bias’

Not unexpectedly, the most frequent "thing disliked” about all AISI publications
ig their "steel industry propaganda’:

"It just attempts to glorify the steel industry”
“They hammer at rising labor costs too much”
“"The usual bias"

It should be remembered, however, that only a third or fewer of the readers
had any special criticisms at all, and these complaints about "propaganda” were
made, on the average, by only about one reader in every six or seven.

At the close of the questioning concerning each publication, however, each
reader was asked directly: "And would you say that (name of publication) pre-
sents its material with a very high degree of bias, with a fairly high degree,
a slight degree, or with no bias at all?" The question was also asked concern~
ing two non-AISI periodicals, Challenge and Economic Trends and Outlook, for
control purposes,and the results are shown in Table 21.

TABLE 21

PROPORTION OF READERS OF EACH PUBLICATION
WHO CONSIDER IT "VERY" OR "FAIRLY BIASED™

All
ABA Subscribers
"Inflation, Productivity. . . + « » 56% (61) 53% (39)
SteeLl FactSe « o » o o o ¢ ¢ o o o o GO%(127) 39%(127)
Charting Steel's Progress. « +» + « « 26% (45) 11% (27)
SteclwaysSe o o » o s ¢ 0 000 .o . 26% (46) 36% (60)
Econonic Trends and Cutlook, . . . .  24% (67) 37% (46)

Challenge' . L] - - L . - L] L * . . * 1% (80) 57° (61)
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Those who perceived some bias in the AISI publications were asked in what
way they considered the material to be biased, The most frequent type of
response was vague and general: “Toward management,' "In favor of industry,’
etc, Sometimes bias was seen in the way facts were selected or presented.
Steel Facts was accused by some respondents of bias in discussion of labor
matters, while "Inflation, Productivity. . ." was sometimes charged with
biased interpretations and conclusions.

It is significant, however, that when asked in what way the publication was
biased, a small group in each case went on to explain that such bias is only
natural and not to be criticized: ""They have a point of view and they present
it,"” “That's inevitable if they want to tell their story.”

We have seen that in most cases the readersof these publications are aware
that they come from a special interest group -- if not AISI, from the steel
industry generally or from some particular company such as U.S. Steel. In
these circumstances, it is not surprising that, when asked the question, from
a quarter to a half of the readers should say, “Yes, they are baised.”

More indicative, we believe, of the true amount of objection to the materials
because of bias are the spontaneous replies to the question, '"What about the

publication don't you like so much?" And in response to this question, as we
have stated, only about one reader in every six or seven complains about bias.

The point is illustrated by a comparison of Tables 20 and 21, in which it is
shown that although a majority of readers perceived at lecast a fair amount of
bias in "Inflation, Productivity, Profits and the Steelworker,” this same
publication was nevertheless the most helpful of all the AISI publications to
the college economics instructor. And the main reason it was helpful was
precisely that it provided a clear and effective statement of the (biased)
position of the steel industry, '

One instructor's corment, which was cited in the preceding section of this
report, should perhaps be quoted again:

"They could be much more frank about their own bias and interest.
They do themselves a disservice by presuming the fact would
prejudice the public against them,"
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EVALUATION CF THE ECONOMICS CURRICULUM

Areas Needing Greater Attention

Early in the interview, before any discussion of the various economic interest
groups and their educational programs, each instructor was asked, “Are there
any areas in the Introductory Econonics Curriculum which you feel should be
given more attention than they are being given now?” The majority of teachers
answered affixmatively, 56% of the AEA sample and 61% of the AISI subscribers
agreeing that certain areas deserved greater emphasis, Business School
teachers did not differ at all from Liberal Arts in this respect.

But though the majority expressed less than full satisfaction with the intro-
ductory economics curriculum, there was no consensus on the particular axeas
nost deserving of greater attention., Opinions varied widely, with no one area
mentioned by more than 10% of the sample (Q.7).

Problems surrounding economic growth and development were most often cited as
insufficiently stressed in the introductory course, WNine percent of the AEA
sanple gave this reply, while 8% referred to international economics, with
particular attention to the economic growth of underdeveloped countries. As
one professor said, '"Many students tagke only beginning courses and need more
orientation in the international field to understand problems today."

Two other areas were mentioned by 6% of the AEA sample, One of these was
price theory and allocation of resources. "I feel students have very little
conprehension of the allocative mechanism through prices. Price determination
is not given enough emphasis.,”™ The other was moneyand banking, public finance
and fiscal policy,

Five percent thought more attention should be devoted to economic history and
the development of economic thought; an equal proportion would place more
emphasis on comparative economic systems such as socialism and communismg
while another 5% believe insufficient stress has been placed on income theory
and the distribution of the gross national product.

There were virtually no differences at all in the proportions of AEA vs.
subscriber respondents, or of Liberal Arts vs, Business, who mentioned one or
another of these various arcas.

Theoretical Economics vs, Applied

The majority of teachers seen satisfied with the balance struck between theoret-
ical prineiples and applied problems in the introductory economics classes
given at their schools. A separate question was asked about each, and re-
sponses were surprisingly similar on the two questions.
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Fifty-nine percent of the AEA sanmple said there was ithe right amount” of
attention given to theory and principles; 61% said the right amount of at-~
tention was given to applied problems, For AISI subscribers,the conparable
figures were 61% and 66% (Qs. 8-9).

Twenty~two percent of the AEA sample said there was too little attention given
to theory and principles, and about the same proportion (24%) felt that too
little was devoted to applied aspects of econonics, Fifteen percent considered
that too ruch attention was given to theory, and 10% that there 'was too ruch
emphasis on applied problems. Again, subscribers showed no differences from
the broader sanmple.

Business School teachers, however, were slightly less likely than Liberal Arts
to express satisfaction on either point, although a majority of them answered
right amount" on both questions, They tend a little more than the Liberal
Arts group (23% to 18%) to complain of too little theory, but the difference
is not statistically significant,

Tt is difficult to draw from these findings any conclusion that college economics
instructors in general would prefer a different balance between applied problems
and theory in the introductory course., The majority is presently satisfied, and
there is no clear consensus among the critiecs,

When those who think there is too rwmch theoretical emphasis are asked in what
areas this is true, about half refer to price, distribution and allocation
theory; the area mentioned next most frequently is national income policy and
theory. But when those who think there is too 1ittle theoretical emphasis are
asked the same question, the same answers are given. The largest number refer
to price, distribution and allocation theory, and the second largest to
national income policy and theory.

Overemphasis on applied problems is most frequently thought to occur with re-
spect to money and banking, and monetary and fiscal policy; and to management
econonics., But aside from a genmeral complaint that there is 'too little
emphasis on the application of theory to real problems," money and banking, and
nonetary and f£iscal poliey, is also the specific area most often cited in which
there is not enough applied emphasis.

In their own teaching, the najority of instructors say they tend to enphasize
theoretical principles more than the applied aspects of economics. Table 22
shows the distribution of these responses, and also reveals a significant dif-
ference between the AISI subscribers and the AEA sample.

TABLE 22

"Considering all the undergraduate courses you teach, would you
say that there is greater emphasis on the theoretical principles
or on the applied institutional aspects of econonies in your

classes?”
AEA Subsgcribers
Theoretical principles. . « » « « » + 61% 50%
Applied aspects o« o « o ¢ o o o = o 23 27
Equal emphasis on both. + + « « & » & 13 21
Depends, Don't Know « + « « « « o & » 3 2

100% 100%
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Econonmic Viewpoints

In attenpting to explore attitudinal factors which night predispose some
instructors more than others to be receptive to AISI naterials, a series

of questions was asked concerning the teaching of econonic viewpoints. The
first of these was: "Now, thinking in terms of what is taught in your own
classes, which econonic viewpoirts generally are discussed in your classes?”

The question was deliberately phrased in these broad terms, and interviewers
of course were not permitted to explain or illustrate what was intended by the
phrase, "economic viewpoints,” Our purpose was to obtain a spontaneous reply
vwhich would indicate the kind of econonic viewpoints salient to the professor;
e.8., ideological, theoretical, or interest group.

Three teachers out of ten said they did not present or stress any particular
viewpoints at all, or said they couldn't answer because they did nat know
vhat we meant by "economic viewpoints' (Q.11),

"I don't know what that means, I discuss the analytical
apparatus developed by economics over the last 75 years”

"None, since they're really not germane. Classical econonics
is discussed as it developed historically™

Another three in ten (actually, 33% of the AEA sample) referred to econonic
theorists and clearly had in mind analytic or scientific viewpoints.

"We take up both macro and micro economics. .We're
emphasizing Keynesisn which is macro,”

Primarily the neo-classical price and allocation theory”

YAn eclectic approach, I don't adhere to any particular school"
Another group, amounting to one teacher in six, indicated hospitality to all
kinds of viewpoints without restricting them to theoretical, ideological or

interest group.

"I try to present all major alternatives and then evaluate
then"

"I would presume we discuss all viewpoints, any and all¥

fmong the special interest group viewpoints, that of govermment or public policy,
and of private industry, business or management, were each mentioned by 9% of
the AEA sample, Five percent referred to the public or consumer viewpoint, 4%
to the labor viewpoint, and 1% to the farm viewpoint, Many teachers mentioned
nore than one of these, as illustrated below; their answer was included in the
total of each group named,

"Various viewpoints - govermment, business, labor™

“The businessman's and the govermnent administrator's”
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Finally there was a group of responses which referred to ideological viewpoints,
Eight percent of the AFA sample, for instance, said they presented a "liberal”
philosophy or viewpoint.

"I present all sides of every question weighed and considered
from a liberal point of view"

1'd say the liberal viewpoint is given emphasis”
Seven percent said they discussed the viewpoint of capitalism or free enterprise.
“Obviously there is a capitalistic viewpoint®

"I teach pure capitalism, the viewpoint of a free enterprise
econony"”

And 4% stressed a conservative econonmic philosophy,

The ALSI subscribers were more likely to refer to interest group viewpoints
such as government, business and labor; and less likely to answer in terms of
analytical or scientific viewpoints, or to say that they strove to present all
viewpoints., Business School teachers differed hardly at all from Liberal Arts
in their replies to this question,save for a somewhat greater tendency to
emphasize industry's viewpoint,

After this generagl question, we asked respondents specifically how they felt
about the amount of emphasis given, first to the industxy viewpoint and then

to the labor viewpoint, in today's college econonics curriculum. The veplies
are shown in Table 23,

TABLE 23

Do you feel that the industry/labor viewpoint generally is
given too much emphasis or too little emphasis in today's
college economics curriculum?”

Industry Viewpoint AEA Subscribers
Too much emphasis. « + +» « o » « 18% 20%
About right amount . » + v « » » 51 47
Too little emphasis. . « o » » « 16 17
DON't KNOW v o o o o o s o o o » 15 16
, 1007 1007

Labor Viewpoint

Too much emphasise o o « o o « « 11% 12%
About right amount , + « » o o o 51 56
Too little emphasis, « o o o ¢« « 24 13
Don'tknoW.-...-.-oooo 14 14’

-1.00% 100%
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It is clear first that about half the teachers believe there is appropriate
emphasis today on both the business and the labor viewpoint, and that only about
a third of the total sample are dissatisfied with the balance. But the dis-
satisfied group themselves are divided on the remedy for the situation. Ap-
proximately as many complain that there is too much emphasis on the business
viewpoint as complain that there is too little,

With respect to labor, about a quarter of the AEA sample feel there is too
little attention paid to their viewpoint, and only one in ten says there is too
amuch, The second finding, therefore, is that there is more feeling that labor's
point of view is underrepresented in today's college economics teaching than
there is that the business point of view is receiving insufficient attention,

Thirdly, we see that the AISI subscribers differ scarcely at all from the AEA
sample on these questions, Only one subscriber in six feels that the industry
viewpoint is not being stressed enough, and only one in eight believes there
1s too much emphasis on labor's point of view in today's economics courses.

Objections to the amount of emphasis on the industry viewpoint most often center
on its alleged narrowness and lack of concern for the general welfare. Some
complain that the industry viewpoint is too job-centered and tends toward mere
vocational training for the students, rather than teaching the scientific and
analytiec aspects of economics.

Those who feel there is not enough emphasis on industry's point of view fre-
quently explain the situation on the basis of the average instructor's lack
of familiarity with business problems., A few respondents singled out current
economic texts as not designed to do an adequate job of presenting industry's
viewpoint,

In explaining what they regard as overemphasis on labor's viewpoint, instructors
who take that position most often blame their fellow teachers and economists,
whom they see as a liberal group who are basically more sympathetic to labor
than to business.

But the greater number who believe labor's viewpoint is not adequately presented
in today's college economics courses take precisely the opposite stand. They
see their colleagues and their schools as pro-industry and basically unsympathet-
ic to labor,

Basic Values in Economics Teaching

In trying to set attitudes toward the use of private industry materials into

a larger attitudinal framework, we explored briefly the instructors’' reactions
toward the teaching of basic values in economics. Our questions were: 'What do
you consider to be some of the basic values in economics? Do you think that
basic values should be brought out in teaching economics?’ (Q.15),
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Taking the second question first, it is clear that almost all of the teachers
believe that basic values should be brought out in teaching economics, Eighty-
six percent of the AEA sample and even more of the subscribers (93%) answer
“"Yes" to the question, Only about one instructor in twenty gives a negative
reply.

The difference between the AEA and subscriber groups is just large enough to
satisfy the confidence limits for statistical reliability, as was the variance
between Liberal Arts (92%) and Business School (85%) instructors, Thus, it may
be said that the AISI subscribers and the Liberal Arts teachers, even more often
than their counterpart samples, believe in limning basic values in their teach-
ing of college economics.

When asked what some of these basic values are, the largest group of respondents
gave answers along the lines of developing enlightened citizenship or, more
specifically, objectivity, a critical perspective, and an analytical framework
for confronting economic problems.

"I would say training in analysis to give a more inte¢lligent
grasp of economic problems. Training also in reasoning and
logic is another basic value'

YTt should lead to better informed citizenship and a more
rational approach to social problems"

YUnderstanding of how our economic system operates, which
gives them an abilify to judge public issues on a factual
_ rather than an emotional basis"

Such replies were given by 40% of the AEA sample, and even more often (49%) by
AISI subscribers. This answer, however, secems to describe the educational
values of economics, rather than the particular values adhering to economics
as a system of knowledge.

Our question was designed, just like the broad question on ‘economic viewpoints,™
to gather the instructor's own interpretation of the term ''values' without
structuring it for him in any way. From the responses, we see that the term
lends itself to a variety of meanings -- from educational results, as illustrated
in the examples cited above, to politico-philosophical concepts of freedom and
free choice, justice and the interdependence of men, to socio-economic values

of the general security and welfare, efficiency and economic growth, znd
recognition of the human and personal elements motivating economic phenomena.

From a fifth to a quarter of the teachers mentioned as a basic value in economics
some idea about individual freedom and individual choice expressed in work and
consumer roles, sometimes including free enterprise as an extension of the
concept.

"The main value is the belief in individual choice on the part
of both consumers and producers in the operation of the economy.
I would expand this to give it a non-economic value which
coincides with the furtherance of a liberal democracy"

"Recognition of individual differences, .Individual freedom of
action”
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Exaectly the same proportion saw the basic value of economics in terms of the
efficient allocation and utilization of resources or of economic growth.

"Efficiency. Getting the most from given resources'

"It enables us to discover the minciples of resources
allocation so we can most efficiently use our resources
to increase our levels of living"

Somewhat similar were the responses made by 18% of the AEA sample and 14% of the
subscribers, who answered that the basic value in economics is the general
welfare, the good of the people,

To improve the living and welfare of the people”

YPublic needs, Security from all kinds of physical and
psychic i11%

Mentioned by twice as many subscribers as AEA teachers (15% to 6%) was the con-
cept of equal opportunity and justice: the fair distribution of income and
wealth, equality of rewards for productive effort, equal opportunity for
initiative and creativity, etc,

Also more often mentioned by subscribers than by the AEA sample (9% to 5%)
was the concept of social interdependence and cooperation,

Twelve percent of the AEA sample, and 9% of the subscribers, could f£ind no
basic values in economics or were unable to amswer the question.




VIiI

USE OF PARTICULAR TEACHING AIDS

Use of Community Resources in Economics Teaching

As measures of the use of community resources in college economics teaching,

we asked about how often the instructors invited outside speskers to come in
and address their classes, and how often they arranged class visits to companies
or organizations in the local commumity (Qs. 17-18),

While only one instructor in twenty says he "frequently” has outside speakers
talk to his class, more than half the AEA sample (53%) and close to two-thirds
of the AISI subscribers (63%) adopt this procedure at least occasionally. The
organization of class visits to local companies is far less usual, but again
the subscribers are more active than the average economics teacher in this
respect, Almost a third of the subseribers (31%), but only 187 of the AEA
gsample say they ever do this,

Differences between Liberal Arts and Business School instructors in their
answers to these questions are much smaller and do not come close to statistical
significance.

Outside speakers are used at least occasionally in a wide variety of economics
courses, with no single course accounting for as many as one~fourth of the
mentions. Introductory economics, labor or labor relations, and money and
banking were the courses referred to most frequently; and labor economics,
labor-management relations, and money, banking, investments and savings were
most often cited as the subject of their talks,

The outside speaskers, too, come from a wide variety of sources and seem to
represent nany different interests, A third of the teachers who have used
outside speakers during the last two years say they were drawn from business
and industry; 28% say they were from some government agency, 22% used speakers
representing banks or brokerage houses, and 20% say they brought in spokesmen
for labor. Twenty-eight percent have presented guest lectures by colleagues
from their own or other universities. (The percentages add to more than 100
becausc most instructors who have used outside speakers obtained then from
more than one source.)

The AISI subscribers have more often used speakers representing business and
representing labor than the ABA group, and less often rely on fellow acade~
nicians, Of the entire sample, two AEA respondents, but none of the subscriber
group, specifically referred to the steé¢l industry as the source of a speaker.

Few instructors reported any difficulty obtaining outside speakers when desived,
and almost all say they were satisfied with the speagkers' presentations, The
qualities most often praised in outside speakers were their expertise and
knoyledgeability, and their contribution of practical, real-life experiences
and understandings,
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So few teachers report orxganizing class visits that no detailed anglysis was
attempted of their replies and the responses were not coded or tabulated,
Examingtion of some of their answers, however, reveals the wide range of
organizations and institutions to which some instructors introduce their
undergraduate students,

"An all night tour of cormodity markets for general background®

"Exchanges, banks and local brokerage houses”

"fhe Federal Resexve Bank, the Proctor & Gamble plant, the
Lincoln-Mercury assembly plant!

"The Farm Credit Administration

A different one every year. This year the Borden Corp.
(precision ball bearings)”

¥he San Francisco produce market, the stock exchange, many
processing plants'

"The tax assessor's office™

"To a labor organization'

Reactions of the relatively few teachers who follow this practice were almost
uniformly favorable, "The students respond, . .It's vewarding to them, . .They
can equate what they learn in the classroom with everyday business activities

. « +It's learning in a direct way."

Student Debates

In the thought that special interest group materials might be useful as subjects
for student debates, we included a short series of questions about this teach-
ing technique,

The questions were not productive, simply because the great majority of instruct-
ors said they never engage in this practice (Q.16), Only 3% of the AEA sample
have student debates "frequently' and only about one in seven ever have them.
Again, the AISI subscriber group is more active in this respect, but even among
subscribers, the propoction who ever use debates as a teaching method is but one
in five,

Use of Audio-Visual Aids

As with student debates, the use of outside spesgkers and the organization of
class visits, the AISI subscribers are more likely than the average economics
teacher to employ some audio~visual technique in the classroom (Q.19). Only
29% of the AEA sample, but 43% of the subscribers, say they sometimes use such
aids in their courses,

Of the various forms of audio-visual aids, movies are most often used, with
£ilm strips second., Exhibits are the type least often employed., A majority

of the users of each technique find it "very useful' or "fairly useful,' but
the number of users is too small to permit critical evaluations of the relative
usefulness of the various media.
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The majority of instructors who do not make use of the audio-visual techniques
most often explain that such devices are not appropriate to the subject matterx

of their cou¥ses, or merely state a preference for some other teaching method
a8 more efficient or instructive,

"Not much use for visual aids here because of the nature of
ny courses, They are theory courses’

‘Qudio visual aids) are usually too far removed from the purpose”

"If we present film strips we lack the flexibility we get with
the blackboard”

"My own feeling is to try to give ample opportunity for student
participation, for example the case method and discussion
periods"

The second most frequent objection leveled by non-users of audio-visual aids
was their lack of familiarity with any good ones or, in some cases, doubt as
to whether good ones exist,

"I'm not familiar with them - mainly because no one has bothered
to familiarize me with then”

"L don't believe I've seen any that looked particularly suitable and
I don't have the time to look for them"

"The ones we have access to in the film library are just no good”
The third main group of criticisms, less frequent than the first two, was of
the time it takes to use audio-visual materials as balanced against the benefit

derived from them,

Other reasons for failure Lo use these techniques were the feeling that they were

too elementary, not up to college level; and lack of equipment, facilities or
funds for such aids,

Attitudes Toward Film Strips

A sizable majority of all respondents (737 of the AEA sample and 80% of the
subseribers) have seen at least one film strip dealing with economic problems
(Q. 20). The most frequently mentioned subjeets of these f£ilm strips were
noney, credit, banking; supply and demand, income, prices; principles of

economics or introductory economics; and industrial organization oxr production
processes,

Only nine respondents in the AEA sample and four in the subscriber group had
ever seen a film strip dealing with the steel industry.

The strips referred to most frequently were those put out by cormercial publish-
ers such as McGraw-Hill, Prentice-Hall or the Encyelopedia Britannica. One-
fourth of those who had geen a film strip had no idea who produced it. /Among
the other types of producers nmentioned were the Federal Reserve System, a
private business or industry, labor organizations and trade associations,
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Reactions to the film strips seen were more frequrntly unfavorable than
favorable, an unuswal finding in public opinion surveys since respondents -are

generally undisposed to criticize in the absence of strong feelings or first-
hand experience,

But only one instructor in six said the film strips he was aware of were ‘very
helpful” or even "fairly helpful™ to him in his teaching. About a third of the
ARA sample called them only "slightly helpful”, and almost half said flatly
that "they do not add to the teacher's knowledge or teaching techniques."
Subscribers were less likely to take the extreme view and more likely to term
them "slightly helpful,” but otherwise there was no difference in the attitudes
of the two groups.

The teachers named a variety of reasons for the ineffectiveness of film strips,
most usually stating that they are too elementary or superficial and that the
students get no real learning from them. When asked how film strips might be
made more useful, half the sample had no ideas and another 17% spontaneously
expressed a complete lack of interest in the mediun,

The main suggestions for improvement, by the few instructors who had sugges-
tions, were to make them more advanced, to try to gear them to theoretical or
analytical problems, and to develop them in consultation with college economics
instructors rather than with business or labor economists.

It seems clear from these data that the attitude of teachers toward the
economics film strips which are currently available is that most of them are
not appropriate for college-level teaching. There is an apparent need to
develop material in greater depth and to gear it more closely with the content
of the course and the other classroom materials available, Even with these
improvements, however, it is not certain that film strips would be a nediun

of interest to a great number of college economics instructors,
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