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Davis, P. S. (1991). Parents writing with students. English Journal, 80(4), 62-64. 
	This article recounts an informal study done at a diverse high school in South Carolina. During the study, the teacher invited students and their parents to her home on four different occasions to free write together. At first, both parents and students were reluctant to attend the meetings. Students had to be coaxed with extra credit, and parents only attended after multiple invitations and personal phone calls. Many expressed fears about their own writing ability. However, most eventually participated. During the writing nights, students and parents both wrote on the same prompt (such as a childhood memory) and then shared them with each other. Both the parents and students expressed positive feelings toward the sessions, and the school continued them the next year.
	This study has several limitations that make it less practical for our district’s needs. It is outdated, and the school featured is more diverse than ours.  In our times, having students over to a teacher’s home would likely be frowned upon and poorly attended due to the crazy schedules of both students and parents. However, this does not mean that the ideas in the article are completely irrelevant. In the beginning of the article, the teacher discussed how parents often judged the amount of time devoted to free writing and insisted on different approaches to writing. The study helped parents understand the reasoning behind the teacher’s pedagogy. If a version of parents and students writing together could be repeated in our school, it would likely have a similar effect. Perhaps the school could have a writing week that culminates with a parent/ student writing session. Perhaps parents and students could be assigned editing exercises together. The big idea of this study is that parents and students writing together can produce significant rewards, so it is certainly a worthy technique to consider. 

*Elish-Piper, L. (2010). Parent involvement in reading: Writing with your child at home: Information and ideas for parents. Illinois Reading Council Journal, 38(4), 53-56. 
	This practical article by Laurie Elish-Piper, directed at both teachers and parents, provides suggestions for involving parents in the writing process. The article first summarizes both student and parent fears about writing. Then, it gives an overview and theory about two well-known writing practices, often used concurrently: the writing process and six traits. By breaking down these two common writing approaches into parent-friendly language, the article makes writing much less nebulous for parents. Finally, the article gives practical and feasible tips for parents to both encourage writing at home and write along with their children. 
	The focus of this article is decidedly elementary school, and the practical suggestions reflect this focus. Suggestions such as writing a progressive story with family members (where one person writes a paragraph, then passes the story on to another, and so on) may seem quite childish for the high school writer. High school parents may also be reluctant to accept the article’s advice because of its elementary focus. However, if one looks beyond the targeted audience of the article, it is apparent that both the theory and practical implementation mentioned in the article are easily adapted for the upper grades. For example, writing a family newsletter is not only a typical family holiday tradition, but it is also an easy way to encourage journalistic writing. Most teens would not find such an activity childish and might actually enjoy documenting their own year in review. Another suggestion, writing letters for various purposes and audiences, such as encouragement letters or informational letters to distant family members, is both practical and beneficial for writing development. A few other tips, including establishing a well-stocked writing area complete with paper, sticky notes, and pens, follow best practice for encouraging homework completion in general. Therefore, I do find this article to be both reliable and useful. I would not, however, give the article to parents in its current form because of its elementary focus; rather, I would turn it into a pamphlet for parents, likely including not only the practical suggestions from this article but also ones from other articles I’ve read. I would include the citations for the original articles, both to give proper credit and encourage further reading. 

Hurtig, J., & Adams, H. (2010). Democracy is in the details: Small writing groups prefiguring a new society. New Directions for Adult and Continuing Education, 128, 15-25. 
	This article explores the influence of a Community Writing Project (CWP) on several communities. As such, it is an article examining the practice of teaching writing. Two specific projects, one in Chicago and one in Minneapolis, are discussed in detail. The participants in the writing projects were all parents of students at local schools. In creating the writing groups, the facilitators emphasized open, free expression of ideas. A comfortable, nurturing environment was established where the contributors could feel that their voices were being heard. As the groups developed, the groups came to view the facilitator more as a teacher, so participants were able to learn together. Eventually, the groups were able to effect community change through their writing. 
	This article is unique because it does not mention student writing at all. Rather, the focus is on helping parents become productive, empowered members of a democratic society through writing. The article’s bias is apparent: democracy is important and diverse perspectives are to be valued. The article never discusses the impact on students, only the impact on parents and the local community, so the influence on children has to be inferred. It’s easy to assume, however, that the children would see their parent’s involvement in writing and feel more motivated to pursue writing themselves. Certainly, parents would likely be more involved in encouraging their children to write if they saw firsthand its benefits. What was most striking for me, though, was the impact on the local communities. The communities in the article were all disenfranchised, typically areas of high poverty. Writing became not only an outlet, but also a way to make a difference in the community. I think it would be incredibly beneficial for our community to have a Community Writing Project, but I would like to involve students as well as adults. Such a program would be valuable for all involved. 

Newman, T. A. (2011). Friday letters: Connecting students, teachers, and families through writing. Reading Teacher, 65(4), 275-280. 
	This article explores one instructional practice used by a team of 5th grade teachers: Friday Letters. This instructional strategy involves students writing a letter to their parents every Friday to tell them about their learning and their behavior. The article discusses how the teachers not only made the letters a parent communication vehicle, but also used them to teach writing skills. Writing letters is an authentic, practical writing experience. Teachers were able to instruct students on the basics of letter writing through direct instruction: showing, modeling, practicing with the students, and then providing independent practice. They also designed mini-lessons to address writing skills and divided students into differentiated groups based on their writing needs. Both parents and students loved the Friday letters. Parents appreciated knowing about what was going on in the classroom, and students took great pride in telling their parents about their learning. Many parents even wrote back to their children.
	This article is limited not only because of its elementary focus, but also because of a small sample size. However, the practice described in the article is very similar to other strategies that have been used in high schools. For example, the celebration conversation model that I used this year involves students writing to their parents about an impressive assignment and then parents commenting on that assignment. Another teacher I know asks parents to write letters to their children at parents’ night and then the students reply the next week. Certainly, letter writing can be applied at the high school level. I don’t think many high school teachers would be willing to give up the same amount of instructional time that these 5th grade teachers devoted to Friday Letters, but in a modified form, this strategy would be a great way to involve parents. 

*Romeo, L. (2008). Informal writing assessment linked to instruction: A continuous process for teachers, students, and parents. Reading & Writing Quarterly, 24(1), 25-51. 
	Romeo’s article on best practice provides a model for incorporating targeted assessment into writing instruction. Such assessment is designed to drive instruction and also enable student goal-setting and reflection. Before providing assessment types, the article discusses characteristics of both competent and struggling student writers. Much like struggling readers, struggling writers have difficulty with applying strategies during the entire writing process. Competent writers, on the other hand, write strategically for various forms, purposes, and audiences. To support writers at all stages, the article suggests first establishing a purpose for assessment, including the recipients of the assessment information. Teachers are encouraged to include students, parents, and administrators as potential audiences for such information. Then the article provides several assessment practices that can be integrated into the classroom: observations, inventories, checklists, conferences, discussion, rubrics, and portfolios. Each method of assessment is thoroughly discussed and evaluated based on best practice.
	The title of this piece is slightly misleading, for parents are only mentioned briefly as a cursory remark about the recipients of assessment data. The emphasis of the article is not on parental involvement in the writing process; instead, the assumption of the article is that teachers would already share (or at least know how to share) assessment data with parents. This is a faulty assumption, particularly for high school teachers. However, it is easy to see how the assessment processes described in the article could and should involve parents. Too often, student progress toward learning targets is only provided in the younger grades, with high school parents left with periodic letter grades on report cards or an electronic record of grades at best. Such grades often do not reflect best assessment practices, nor are they always valid measurements of student progress toward specific goals. The informal, consistent writing assessment mentioned in this article could solve this dilemma and make communication with parents much more meaningful. For example, rubrics used to evaluate student work could be shared with parents, and parents could help their children set goals. Rubrics could even be sent home to parents for them to use to assess their child’s writing. Portfolios can include adult editing sheets which give parents opportunities to comment on their child’s work. Even the results of the most informal assessment, such as observation or conferences, could be shared with parents through regular progress reports. Certainly, this article proves that assessment is a necessary component of writing instruction. The next step is to design a way to share this assessment with parents. 

Staples, K.E., & Diliberto, J.A. (2010). Guidelines for successful parent involvement: Working with parents of students with disabilities. TEACHING Exceptional Children, 42(6), 58-63. 
	Since IDEA requires parental involvement at IEP meetings, it is crucial for educators to ensure parent attendance. However, schools face many challenges in getting parents to attend. Parents may lack the efficacy to know how to be involved, and schedules may preclude their attendance. This theoretical article suggests that if school systems can involve parents more in general, increased parental presence at IEP meetings would occur naturally. In other words, involved parents will be more likely to attend the meetings anyway. The article suggests three important theoretical considerations for increasing parental involvement: rapport with parents, communication with parents, and parent involvement in special events. For each of these considerations, the article offers practical tips to improve rapport, communication, and involvement in general.
	This article has more of a broad focus, so it does not focus specifically on involving parents in the writing process. Also, the article assumes frequent communication with parents of special needs children; it does not address the general population, nor does it acknowledge the time constraints of communicating with over a hundred student’s parents. However, the tips it gives to improve rapport and communication with parents are excellent, as are the article’s ideas for involving parents in special events. For example, the article suggests parent information sheets, classroom newsletters, and calendars as ways to develop rapport with parents. The article also offers a wonderful table listing ideas for daily, weekly, monthly, and quarterly communication. My favorite idea is creating a parent “toolkit” at the start of each unit to help parents not only know what their children are learning, but also feel more confident helping them in those pursuits. Writing could be easily integrated into this toolkit strategy. Such a writing toolkit might contain sample rubrics, exemplar papers, grammar cheat sheets, or assignment guides. I enjoyed reading through the article’s ideas about special events to include parents, although many of these events are definitely geared more toward the elementary level. However, I could see turning the “Parents are People” idea into a “Parents as Writers” presentation. 

*Werderich, D.E. (2008). Bringing family and community into the writing curriculum. Middle School Journal, 39(3), 34-39.
	Werderich’s article provides the theory and practice of one technique designed to integrate the community into writing: profiles. The article explores how writing profiles about family and community members can help students see practical applications of writing. Based on the premise that students will write more if they write on topics that interest them, profile writing allows students to choose topics based on the wealth of resources available in their communities. Students complete an inquiry-based research project for their writing, including steps such as interviewing, note-taking, observing, and planning. Such units can be integrated in any curriculum, and the article gives tips for including profile writing in subjects as diverse as social studies and math. To help the teacher and students prepare for writing profiles, the article lists several resources, such as National Public Radio. Tips for interviewing are also included, as well as suggestions for conducting mock interviews in class. Finally, the article discusses options for publishing student work, such as a website, newspaper submissions, and “author’s chair” approach. Through writing profiles, students should be able to see the connection between their community and school.
	Werderich’s article is geared toward middle school students, but the ideas and possible assignments could easily be tailored to the high school level. It also assumes a certain amount of support from community members, which may not be the case in all schools. Despite these limitations, the suggestions are fully described and the resources are thorough, making it easy for a teacher to integrate profile writing into the curriculum. Such an approach could involve parents in the writing classroom as well, since family members are easy fodder for profiles. The emphasis on inquiry-based research reminds me of our school’s iSearch unit required of all juniors, so the connection there would be seamless. Our students love to write profiles for the school newspaper, so the motivation is already there. I also love the ideas for publishing student work, particularly the author’s chair approach where a student sits in a particular chair and reads his or her work to classmates. The article suggests bringing in cider or hot chocolate for such sharing, which reminds me of a coffeehouse setting, always a popular destination for high school students. Overall, I feel like the ideas in this article could easily be used within my high school.

